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CATEGORY A.  ORGANIZATION
A1.	Vision and Mission (Purpose) Criterion
To what extent has the school established a clear statement of vision and mission (purpose) based on its student needs, current educational research? To what extent is the vision and mission (purpose) further defined by General Learner Outcomes, Hawaii Content and Performance Standards, and the DOE Strategic Plan, supported by the governing board and the state and complex area administrations?
CRITERION A1 INDICATORS AND PROMPTS
Vision – General Learner Outcomes – Profile
Indicator:  The school has established a clear, coherent vision (purpose) of what students should know and perform; it is based upon high-quality standards and is congruent with research, practices, student/community profile data, and a belief that all students can learn.
Prompt:  Comment on pertinent student/community profile data that has impacted the development of the vision and the General Learner Outcomes.
Vision: Henry Perrine Baldwin High School provides a nurturing and dynamic learning environment where all strive to reach their fullest potential.
Mission: The mission of Henry Perrine Baldwin High School is to provide all members of the school community with a variety of opportunities to acquire the academic, social, and technical skills to become a responsible and productive citizen.
	Findings
	Supporting Evidence

	SY 2009-10: During Administration Day in July 2009, all staff members extensively reviewed the vision and mission statements. In small groups, staff members brainstormed core values and beliefs related to the teaching and learning environment and created several new statements as well as several acrostic poem type versions. A staff vote in September resulted in maintaining the same vision and mission statements. 
	· Staff Meeting Minutes
· Administration Day Agenda
· PD Calendar
· Ballots

	SY 2011-12: A change in the three goals provided in Hawaii State Board of Education and Departement of Education Strategic Plan 2001-2018, national trends in developing 21st Century Skills, and the new Common Core State Standards (CCSS) Initiative necessitated the need to revisit the BHS vision and mission statements. With this information in mind, the staff formally reviewed the vision and mission statements again during the first quarter of the 2011-2012 school year via staff meetings and PD sessions. The general concensus after discussion in these sessions was that, even with the new goals and education trends, the current statements still reflected core values and beliefs held by BHS staff.  Making only minor changes to syntax and grammar, staff voted to keep the vision and mission statements. 
	· Staff Meeting Minutes
· Administration Day Agenda
· PD Calendar
· Ballots


While the profile data was not used directly in the development of the vision and mission statements, information related to school HSA scores, the diverse cultural make-up of students, State Strategic Goals, 21st Century Skills, GLOs and the new Common Core State Standards Initiative were including in the revision discussions. In the future, the school needs to include more profile data and results from the teacher surveys, the student surveys, and the SQS surveys to further align the vision and mission statements. 
Development/Refinement of Vision/General Learner Outcomes
Indicator:  The processes to ensure involvement of representatives from the entire school community in the development/refinement of the vision and General Learner Outcomes are effective.
Prompt:  Examine the effectiveness of the processes to ensure involvement of representatives from the entire school community in the development/refinement of the vision and the General Learner Outcomes.
	Findings
	Supporting Evidence

	Vision: The process to develop and refine the BHS vision has been currently reviewed and updated. As stated above, the last time revisions were made was in the first quarter of SY 2011-2012 during staff meetings and PD sessions. The staff reviewed the new State Strategic Plan goals, 21st Century Skills and the goals of Common Core State Standards and provided input about the wording of the current vision and mission statements. Revised statements were presented and the staff voted on November 22, 2011. Only minor changes to the wording of both statements were made. 
	· Staff meeting agenda and attendance
· PD agenda and attendance
· Vision & Mission tally and voting sheets. 

	General Learner Outcomes: The BHS community adopted the state GLOs unchanged. These were printed on custom posters that were distributed to all teachers for posting in the classroom. Additionally, the GLO statements are available in Classroll.com so teachers can assign them in their grading process. 
	· GLO Posters in classrooms
· Classroll.com 

	School Community Council: The vision and mission statements were presented to the SCC.
	· SCC agenda

	Other Stakeholders: The vision and mission statements are included in the student planner, posted on the website and in teachers rooms, and shared at the beginning of most parent meetings including Open House.
	· Student Planner
· Classroom Posters
· Meeting Power points


The BHS vision was developed and revised by BHS staff with minimal student and community input. The process to involve students and community members in the refinement process needs to be addressed. Baldwin High School adopted the state GLOs and printed them on custom posters. The option to customize the current GLOs to better fit the vision and mission of BHS is available, and may be addressed with the new Principal. 	
Understanding of Vision and General Learner Outcomes
Indicator:  Students, parents, and other members of the school community demonstrate understanding of and commitment to the vision and the General Learner Outcomes.
Prompt:  Examine the effectiveness of the means to ensure understanding of and commitment to the vision and the General Learner Outcomes to the students, parents and other members of the school community.
	Findings
	Supporting Evidence

	Understanding of Vision and GLOs: The BHS vision and the GLOs are posted for the learning community in the student planner, the teacher handbook, the BHS website, the Bear Bulletin emails, on classroom posters, and in other locations throughout the campus. The GLOs are also examined during Freshman advisory with a quiz given at the end of the learning activity.
	· Various postings in print and on the internet

	Classroll.com online grading program: Teachers assign GLOs and standards to assignments/assessments recorded on Classroll.com.  Students, parents, administrators, counselors, coaches and teachers can access Classroll.com via the internet at any time.
	· Classroll.com data
· Evidence Box (various teachers)
· SIOP Lesson Plan

	School Quality Survey: Results of the June 2012 SQS demonstrate that 95.1% of teachers and 84% of parents agree the “school’s vision is based on student needs with the involvement of all stakeholders (for example, school, parents, students, community). Student data is not available for this question. 
	· SQS June 2012

	Teacher Surveys: 
· An “FOL Accreditation Survey” was distributed to all BHS teachers during the 2011-2012 school year with questions pertaining to the BHS vision, General Learner Outcomes, and the BHS learning environment in general. The chart below reflects that 69% of teachers “believe the vision and mission are exhibited in my classroom”.
· A survey completed in November by 75 out of 86 classroom teachers demonstrates that a majority of teachers promote GLOs in their classrooms (Scale - Frequently, Sometimes, Rarely, & Never):
	1. I explicitly teach GLOs in my classroom.

	F: 29%
	S: 53%
	R: 11%
	N: 7%

	2. I attach GLOs to my course assignments

	F: 25%
	S: 41%
	R: 21%
	N: 12%

	3. I attach GLOs to my course assessments

	F: 17%
	S: 45%
	R: 23%
	N: 15%



	· Teacher Survey 


	Student Survey: 
· An “FOL Accreditation Survey” was distributed to all BHS students during the 2011-2012 school year with questions pertaining to the BHS vision, General Learner outcomes, and the BHS learning environment in general. 
· During September and October of SY 2012-13, an Open-ended Interview Questions Survey was administered to approximately 35 students in each grade levels in order to gather data on students’ perception of their learning. A variety of core content, SpEd, ELL, and elective teachers were selected to conduct a random sampling of students per grade level. They were asked to interview the population of students in their courses or during lunch and activity period. 

	Question / Grade
	9
(n39)
	10
(n37)
	11
(n35)
	12
(n34)

	Do you know what a GLO is?
	82%
	94%
	94%
	94%

	If yes, can you name them?           % Yes:
	68%
	78%
	63%
	77%

	Effective communicator
	58%
	41%
	66%
	65%

	Critical thinker
	70%
	26%
	61%
	71%

	Self directed learner
	50%
	48%
	55%
	59%

	Community contributor
	41%
	22%
	61%
	41%

	Effective user of technology
	58%
	57%
	77%
	71%

	Quality producer
	50%
	30%
	44%
	47%



	· Student survey results



SY 2011-12 FOL Accreditation Survey
Teacher and Student Survey Results:
	 
	Survey Questions Directly Related to Vision, Mission & GLOs
* Percentages reflect a combination of “Strongly Agree” & “Somewhat Agree”

	Questions: S = Student/T = Teacher

	
Teacher
(n 70)
	C/O 
2012 
(n196)                   
	C/O
2013
(n199)                      
	C/O
2014
(n190)                     
	C/O 
2015
(n163)                

	S: I feel the school encourages & helps develop good citizenship.
	
	63%
	56%
	65%
	65%

	S: The school has a way to promote responsibility.
	
	60%
	56%
	67%
	67%

	S: I take responsibility for my own learning.
	
	81%
	65%
	80%
	85%

	S: I have learned to keep track of my progress.
	
	74%
	61%
	69%
	82%

	S: I am satisfied with my educational experiences at this school.
	
	72%
	61%
	75%
	72%

	T: I believe the vision and mission are exhibited in my classroom.
	69%
	
	
	
	

	Survey Questions Indirectly Related to Vision, Mission & GLOs
* Percentages reflect a combination of “Strongly Agree” & “Somewhat Agree”

	S: I feel respected by my teachers.
T: I believe students and teachers treat each other with respect
	61%
	75%
	59%
	66%
	74%

	S: Staff at my school respects all races and cultures.
T: I believe teachers respect all races and cultures.
	78%
	68%
	58%
	76%
	77%

	S: Students at this school treat one another with respect.
T: I believe teachers treat one another with respect.
	77%
	47%
	39%
	39%
	45%

	S: My teachers have high expectations for me.
T: I have high expectations for all students.
	86%
	79%
	60%
	70%
	82%

	S: I am currently challenged by the curriculum.
T: I believe my school has a curriculum that appropriately challenges students.
	70%
	73%
	62%
	68%
	63%

	S: I often need extra help with homework and know where to go.
T: N/A
	N/A
	59%
	47%
	61%
	67%

	S: I know where to go when I have personal problems with peers.
T: N/A
	N/A
	68%
	53%
	68%
	63%

	S: My teachers are available to help me.
T: I am available to help my students.
	91%
	78%
	61%
	71%
	72%

	S: My counselor is available to help me.
T: I notify counselors when a student is failing or habitually absent.
	65%
	80%
	55%
	75%
	74%

	S: I am involved in making important decisions about my education.
T: I believe students are involved in decisions about things that affect them in school.
	52%
	77%
	63%
	83%
	77%

	S: I use technology ethically and effectively to help me achieve academic standards.
T: I teach students to use technology ethically and effectively to help them achieve academic standards.
	74%
	80%
	62%
	71%
	73%

	S: I use technology ethically and effectively to help me achieve the General Learner Outcomes.
T: I teach students to use technology ethically and effectively to help them achieve the General Learner Outcomes.
	67%
	72%
	62%
	68%
	74%


The Baldwin High School vision and the General Learner Outcomes are posted in many locations for teachers, students, parents, and other members of the school community. Teachers incorporate GLOs into lesson plans and assign them to assessments recorded on Classroll.com. There has not been a direct means to ensure that the entire school community understands the vision and GLOs nor a method to measure perception of commitment to these items. There are questions on the student survey that was completed in SY 2011-2012 that were directly related to the vision and the GLOs. The results of these surveys show that the students know the GLOs.    

Regular Review and Revision
Indicator:  The school is implementing an effective process for regular review/revision of the school purpose and the General Learner Outcomes based on student needs; global, national, and local needs; and community conditions.
[bookmark: OLE_LINK11][bookmark: OLE_LINK12][bookmark: OLE_LINK15]Prompt:  Examine the effectiveness of the process for regular review/revision of the school purpose and the General Learner Outcomes based on student needs, global, national and local needs, and community conditions. 
	Findings
	Supporting Evidence

	Annual Review: The GLOs, mission/vision statements, and other relevant policies are reviewed annually during the Administration Day at the beginning of the school year. During this review session, new information is presented regarding relevant changes in educational research, State initiatives, and the State Strategic Goals. 
	· Administration Day Agenda



Indicator:  Consider other information that impacts the degree to which the school is meeting this criterion.
Prompt:  From examining additional relevant evidence, what has been learned regarding the extent to which this criterion is being addressed?
	Findings
	Supporting Evidence

	GLOs: Prior to the last self-study, the GLO’s were adopted by the faculty as provided by the state with no changes and have not been revisited since. The vision and mission have been revisited annually with staff input and a vote on the final product.  
	· Staff meeting agendas 


While there have been schoolwide efforts to integrate GLOs into classroom instruction and learning, continued emphasis and connections with learning, as well as parent and community involvement need to increase. 




[bookmark: _Toc244321024]A2.	School Culture Criterion
To what extent does the school leadership employ a wide range of strategies to encourage parental and community involvement, especially with the teaching/learning process?
CRITERION A2 INDICATORS AND PROMPTS
Regular Parent Involvement
Indicator:  The school implements strategies and processes for the regular involvement of parents and the community, including being active partners in the teaching/learning process. The school involves non-English-speaking parents.
Prompt:  Evaluate the strategies and processes for the regular involvement of parents and the community, including being active partners in the teaching/learning process. Comment on the effectiveness of involving non-English speaking parents.
	Findings
	Supporting Evidence

	Open house/BHS Showcase: BHS holds an open house one evening during the 1st term of semester 1 where parents, future students, and other members of the school community can meet teachers and become familiar with the various classes and programs offered at the school. Parents and feeder school students and families are invited to participate in a variety of ways including the electronic Bear Bulletin, flyers, the BHS Marquee, public service announcements, and the website.
	· Open House Agenda and PCNC announcements
· Teacher attendance for open house.
· Feedback from parent surveys

	ELL Coordinator: The ELL coordinator corresponds with parents and teachers regarding students’ progress throughout the year. 
· If a student need arises and language is a concern, the coordinator is able to contact an interpreter.
· Parents of ELL students are encouraged to attend BHS Open House through special invitation
· Translations of any documents are available upon request.
	· ELL files

	Principal coffee hour:  A monthly talk story session is held before school for parents to communicate with the principal in a more comfortable setting. This meeting time serves as a venue for parents ask questions and to discuss school progress and any other concerns they may have. 
	· PCNC newsletter
· Coffee Hour Sign-in
  

	School Community Council (SCC): The SCC meets once a month with a focus on the following:  
· Student achievement
· Reviewing and recommending or not recommending for approval the School Strategic Academic and Financial Plan to the Complex Area Superintendent
· Discussing school improvement
· Requesting waivers to Board of Education policies
· Developing and revising school policies
	· SCC minutes


	BHS Website: Baldwin has a student maintained website with links to many resources such as activities, academics, administration, BHS History, and Classroll.com.
	· BHS Website: www.hpbaldwin.k12.hi.us

	Classroll.com: This online grading program is means for communicating grades, attendance, missing assignments, etc. to parents and students. All teachers are required to input grades and update every two weeks. Snapshots for comparison on teacher, student and parent usage were taken for Aug-Sept 2011 and 2012. Data is reflected in the chart below. 
	· Classroll.com data






	Classroll.com Login Data: Teacher, Students & Parents
Aug – Sept 2011 compared to Aug – Sept 2012

	
	Parents
	Students
	Teachers

	Login #
n = total login
e = # possible
	2011
n 277
n/a
	2012 
n 376
n/a
	2011 
n 693
e 1611
	2012
 n 862
e 1610
	2011 
n 77
e 86
	2012 
n 77
e 86

	.5  to 4.5x
	188
	269
	533
	396
	18
	11

	5 to 10x
	27
	69
	104
	202
	24
	9

	11 to 20x 
	8
	27
	43
	158
	22
	21

	21 – 40x
	2
	8
	12
	83
	11
	24

	40 +
	1
	3
	1
	23
	2
	12





Use of Community Resources
Indicator:  The school uses community resources to support students, such as professional services, business partnerships, and speakers.
Prompt:  How effective is the school use of community resources to support students, such as professional services, business partnerships, and speakers?
	Findings
	Supporting Evidence

	Business partnerships: The visual arts department has ongoing relationships with various businesses and organizations. These include Hui Noeau Visual Arts Center, the Maui Arts and Cultural Center, the Maui Fair, the Maui Mall, A Keiki’s Dream, the Lahaina Arts Society. 
The robotics team has various local and national level sponsors as well as mentors from local technological businesses. Two of the main partnerships for robotics are the Maui Economic Development Board (specifically, the Women in Technology program) and Boeing who have provided thousands of supervision hours, direct advising hours with the students, and funds to give Baldwin Robotics the support to succeed.  
JROTC engages with the Hawaii Army National Guard, the Maui Veterans Center, and other supporting and mentoring organizations to provide support and training opportunities for JROTC Cadets.  Hawaii Air National Guard provides technically competent mentors to the Cyber Patriot cyber security competition teams who compete at the national level.  Hawaii Army National Guard, US Army Reserve, US Marine Corps, and the US Air Force provide coaching and funding in support of the JROTC hosted Maui Madness fitness competition attended by 24 off-island teams.  HIARNG donated $400 in trophies and over $2,000 in competitor meals.
	· SA-1 Forms
· Teacher Documentation (photos, video, newspaper articles)
· JROTC Trainings

	Guest speakers/presentations:
· Science:
· Elisabeth Reader from UHMC Engineering Technology Program
· Tara Miller Owens, the Sea Grant coastal agent presents for marine science
· Russell Sparks and Skippy Hau from Department of Land and Natural Resources, aquatic division
· Social Studies:
· Some Social Studies teachers use guest speakers to discuss historical standards, current issues, and career information
· Visual Arts:
· Various speakers, including many alumni that are currently in college or are working professionals in the art field, come in regularly to supplement the curriculum and talk to students about real-world experiences.  In addition, artist-in-residence programs have been utilized in recent years to give students direct instruction and exposure to working with professionals.
· Representatives and admissions officers from various universities and art schools visit classes often to build student awareness of opportunities after high school.
· Former students working as professional artists have conducted special studio workshops for current students to learn specific methods.
· Music Department: 
· Guest artists and former music teachers come in to work with the instrumental students in individuals or sections; occasionally the students perform with guest artists, who provide models of good habits and sound; professional musicians come in to perform and have QA sessions with students (MACC guest artists, Chamber Music Hawaii – Oahu, Maui Brass Ensemble)
	· Teacher Lesson Plans







· Young Lawyers Division speaking in Participation in Democracy classes.  



· Teacher Documentation (photos, video, newspaper articles)









· Performance programs
· Clinic agendas
· MACC guest artist schedule
· Clinic evaluations


	Community Resources: In a survey conducted at the end of November 2012, teachers provided a comprehensive list of business partnerships, community services and professional services provided for both clubs and courses provided at BHS
	· Community Resource Chart (See Below) 



	Community Resources: BHS Clubs, Co-Curricular and Extra-Curricular

	Baldwin Robotics
	· Maui County Fair Competition
· Pan Pacific Vex Tournament
· First Robotics Competition Oahu Regional
· First Robotics Competition Oregon Regional
· First Robotics Competition Arizona Regional 
· First Robotics Competition California Regional
· VEX World Championship
· First Robotics World Championship

	HOSA 
	· Volunteering at Hale Makua
· Shadow at: MMMC, Maui Physical Therapy, Women’s Clinic of Maui, and Healthy Café
· Volunteer shadow: Nisei Day Care, Hale Makua, Longs Pharmacy, Kaiser, Dr. Mayeda, Maui Memorial, BIA Chiropractic, BHS Trainer

	FCCLA
	· UHMC into the fire competition
· CTSO-state
· SPBA
· Workplace learning

	MAG
	· Maui Matsuri
· Kawaiikon
· Maui Okinawa Kenjin Kai

	Key Club
	· Community Work Day
· Keiki’s Dream, Salvation Army
· College fair, Graduation, clean rooms
· Keiki Test, Maui Matsuri 
· Alzheimer’s Walk, diabetes, heart
· Dry Mein at fair

	Drama Club Thespian
	· Professional Dance teacher
· Professional Vocal teacher
· Mentor
· Auditorium work in stage craft
· Performance at Malls, Hotels, etc.

	Pono Club
	· Keiki Dream Walk
· Salvation Army Bell Ringing

	Senior Project 
	· Shadowing
· Community Service

	FTA
	· Open House
· Help w/various School functions
· Students present health info. To schools

	Best Buddies 
	· Meet major
· Park Cleanup
· Fund Raising- Food Drive

	NHS 
	· Hale Makua
· Habitat for Humanity
· Wailuku Hongwanji
· Maui Food Bank
· Cop on Top 

	Japanese Club
	· Kepiwai Cleanup
· Maui Matsuri Shave ice booth

	Science Olympiad 
	· Department of Health
· Met with students in “Diseases Detective” event and helped

	AOHT
	· Student Conference
· 7-8 service projects a year
· On-site tars/shadowing
· CTSo Competition
· Hotel Op. Workshop

	Interact 
	· Wailuku Rotary Club
· Wailuku Hale Makua

	Student Gov. 
	· Set up for events
· Service projects on campus
· 21st century grant 

	QUILL – Book Club
	· Friends of the library volunteer

	Digital Media 
	· Maui Memorial Center
· Maui Medical Group
· Maui Country Fair
· PBS Hawaii Hiki 
· Maui Thing Anniversary videos
· Island Seur production 

	International Club 
	· 10 day European
· Educational tour
· Donate to the Dachau concentration camp memorial 

	JROTC
	· Junior Reserve Officers Training Corps
· Hawaii Army National Guard
· Hawaii Air National Guard
· US Marine Corps
· US Air Force
· US Navy
· Maui Veterans Center
· Disabled American Veterans
· American Legion
· Veterans of Foreign Wars
· University of Hawaii-Department of Military Science and Aerospace Science
· HI Department of Transportation - Kahului Harbor
· HI Department of Land and Natural Resources



	Community Resources: Academic Courses

	Health Service Pathway Core 
	· Health Capstone
· Participated with: YMCA, Ease in Motion, UHMC Nursing Program, MMMC Disaster Drill, Airport Disaster Drill

	SMA
	· Maui Economic Opportunity
· UHMC
· Pomaikai School
· Future possibility 
· Neighborhood Place
· Olowalu Culture Reserve

	Art 
	· County fair
· Scholastic Art
· East Maui 
· Lahaina Arts
· MACC Student show

	Biotech/ Forensic
	· Guest speaker
· Maui Police Department
· Project

	Community Based Instruction
	· Recycling Center
· Safeway
· Foodland
· A&E Washerette

	ELA 3
	· Research real w. problem issue 
· Resume/ personal essay 

	Digital Media 
	· Work with a business of school course to do a promotional package

	AP European History 
	· 10 Day European educational tour
· Participation in Democracy
· Hawaii Supreme Court case held @ BHS auditorium in connection of the court’s community program 


Parent/Community and Student Achievement
Indicator:  The school ensures that the parents and school community understand student achievement of the academic standards/General Learner Outcomes through the curricular/co-curricular program. 
Prompt:  How does the school ensure that the parents and school community understand student achievement of the academic standards//General Learner Outcomes through the curricular/co-curricular program?
	Findings
	Supporting Evidence

	Hawaii State Assessment Scores: HSA scores are an indicator of student proficiency in relation to the standards for math, ELA, and science. Math and ELA HSA tests are given to 10th graders. The Science HSA was originally given to 11th graders but the last few years it has been given to 10th graders. Individual student scores are distributed to students through advisory at the beginning of every year and students are encouraged to present them to parents.

Additionally, school HSA scores are available to the public on the Accountability Resource Center Hawaii website via three different reports, 1) School Status and Improvement Report, 2) Trend Report: Educational and Fiscal Responsibility and 3) No Child Left Behind Report. 
	· HSA student reports
· School Status and Improvement Report for SY 2011-2012
· Trend Report: Educational and Fiscal Responsibility for SY 2011-2012



	Course Syllabi: All teachers are required to identify the standards for each course taught and to make these available for the student and parents. Some teachers give a hardcopy to each student while others may provide a link to the HCPS III on the DOE website or provide a hardcopy of the standards per parent or student request.
	· Teacher syllabi
· Pacing Guides

	Standards Posted: Teachers post HCPS III, CCSS, and GLO’s standards in their classroom and refer to these when appropriate.
	· Classroom posters

	Classroll.com: Parents and students have secured access to this online grading program that tracks student progress for each class students are currently enrolled in. 
	· Classroll.com

	Progress Reports: Student progress reports are generated after the first four weeks of the quarter and mailed home to parents. This system is effective as long as teachers have input grades into the classroll.com system. If no data is entered, the progress report does not contain a grade for that class. 
	· Progress Reports

	Peer Education Program: A display is set up at Open House to showcase the program. An oral presentation for parent by a few of the students provides an overview of the program’s missions, goals and how academic standards are met. 
PEP Talk is an additional part of the program designed to reach parents. It is a column in the PCNC weekly bulletin that informs parents about Peer Education activities as well as health information about teens. 
	· PEP Power point
· Brochures
· Display Board
· PCNC Newsletter


Parents and students have access to the standards from a variety of sources. Achievement of the standards is evident through progress reports and report cards as they show results of standards based assessment such as constructed responses, projects, or summative exams. There are adjustments being made during SY 2012-13 to incorporate CCSS in all courses with the math and ELA taking the lead.

A3.	School Culture Criterion
To what extent is the school a safe, clean, healthy and orderly place that nurtures learning and has a culture that is characterized by trust, caring, professionalism, high expectations for all students, and a focus on continuous school improvement?
CRITERION A3 INDICATORS AND PROMPTS
Safe, Clean, and Orderly Environment
Indicator:  The school has existing policies, regulations and uses its resources to ensure a safe, clean and orderly place that nurtures learning.
Prompt:  Comment on your analysis of a) the existing policies and use of resources to ensure a safe, clean and orderly place that nurtures learning and b) all aspects of the school with respect to safety regulations.
	Findings
	Supporting Evidence

	School Quality Survey: According to SQS Survey in June 2012, the following positive responses were recorded:
· Summary in the Student Safety and Well Being Dimension: Overall Percent Positive Response
· Teachers 80.8% (32/91)
· Parents 65.7% (72/887)
· Students 70.8% (669/887)
· Our school is clean and well maintained.
· Teachers 78.2%
· Parents 68%
· Students 56.6%
· Our School handles discipline problems in an appropriate and timely manner.
· Teachers 56.3%
· Parents 47.2%
· Students 60.5%
	· SQS June 2012

	OSHA Preparations: During term 1 for Fall 2012, BHS teachers have updated their MSDS sheets for all chemicals found in their classrooms and properly disposed of chemicals they no longer need.
	· MSDS folders in classrooms and in the office

	Fire Inspection: BHS has passed fire inspection for the past three years, SY 2010-11, SY 2011-12, & SY 2012-2013. 

	· School records


	Positive Behavior Interventions (PBIS): As recommended by the previous accreditation team, the school continues to implement PBIS to create a climate conducive to learning. 
Positive student expectations were first identified and developed into a behavioral matrix chart for a variety of school settings. Posters containing the expectations for the library, gym, auditorium, classroom, hallways, and computer lab are currently being produced and distributed for placement in designated areas. 
Beginning in SY 2012-13, there is on-going school-wide effort to address bullying. Currently, about 72.9% of the students agree to some degree that they feel safe from bullying at school.
	· Advisory Curriculum
· June 2011 SQS
· Peer Education Presentations to Freshmen.
· Student Government Activities and Assemblies

	Other Resources: 
· Student Planners: Every Baldwin student receives a planner that contain rules and regulations with regards to behavior, attendance, dress, technology, and other student expectations as well as consequences for non-compliance.
· Faculty Emergency Folder: Each faculty member receives an Emergency folder containing evacuation drill procedures. Training is also provided during PD sessions or staff meetings prior to the first of each drill.  
· Faculty Handbook: All faculty members are provided with and updated Faculty Handbook at the beginning of each year. 
· ID Badges: All staff and students are required to wear BHS ID badges on the upper portion of their body during school hours. Since November 2012, there has been a consistent effort to enforce this policy schoolwide by teachers and administration. Data distributed by the principal in December shows an increase in student compliance to wear IDs
	· BHS Planner
· Emergency Action folder (Fire alarms, Lockdown…)
· Administrative data for violations:  dress code, electronics, tardies, & IDs

	School Resource Officer: In collaboration with the Maui Police Department, BHS has a certified law enforcement officer serving as a School Resource Officer (SRO) on campus during school hours. The SRO fulfills three duties as needed: 
1) Law enforcement officer
2) Law related counselor
3) Law related education teacher 
	· SRO

	Security Cameras: Over 30 Sentinel and Alert security cameras are placed throughout the school in strategic locations allowing the monitoring of student behavior. Administrators and the SRO have the ability to play back events as necessary.
	· Security Cameras
· Closed Circuit TV



High Expectations/Concern for Students
Indicator:  The school demonstrates caring, concern, and high expectations for students in an environment that honors individual differences and is conducive to learning.
Prompt:  To what extent does the school demonstrate caring, concern, and high expectations for students in an environment that honors individual differences and is conducive to learning?

	Findings
	Supporting Evidence

	Teacher Survey: A survey was distributed to all BHS teachers during the 2011-2012 school year, which posed questions regarding school culture.
· 67% of teachers responded that they strongly or somewhat agree, “BHS teachers teach individual students according to their different needs and abilities.”
· 82% of teachers responded that they strongly or somewhat agree that “BHS teachers care about students.”
· 86% of teachers responded that they strongly or somewhat agree that they “have high expectations for all students.”
	· FOL Accreditation Teacher Survey Results

	School Quality Survey: Results from following questions demonstrate the degree to which the school provides a caring environment with high learning expectations:
Quality Student Support Dimension: 
Caring environment
· # 21 – 86.7% of teachers agree that “school personnel care for and respect students”
· # 4b – 70.8% of parents agree that “my child’s teachers care about my child”
· #14  - 79.2% of students agree that “my teachers care about me and give me help when I need it”
Standards-Based Learning Dimension: 
Learning styles
· #11 – 93.9% of teachers agree that they “offer students a variety of opportunities to demonstrate their learning”
· #4c – 68.1% of parents agree that “my child’s teachers provide a variety of ways to demonstrate student learning”
· #6 – 74.9% of students agree that “my teachers find other ways to help me understand when I am having trouble learning”
· # 7 – 76.4% of students agree that “I am able to demonstrate what I am learning in a variety of ways”
High Expectations
· #6 – 78.1% of teachers agree “our school has high standards-based performance expectations for students
· # 3g – 59.7% of parents agree “my child’s school sets high learning expectations for all students
· Matching student question – N/A
	· SQS June 2012


Atmosphere of Trust, Respect, and Professionalism
Indicator:  The school has an atmosphere of trust, respect, and professionalism.
Prompt:  To what degree is there evidence of an atmosphere of trust, respect and professionalism?
	Findings
	Supporting Evidence

	School Quality Survey: Results from questions in the Quality Student Support Dimension: 
· #18 – 95.1% of teachers agree “there is open communication among administrators, teachers, other staff, and parents”
· #23 - 97.5% of teachers agree that “administrators, teachers, and staff treat each other with respect”
· #16 – 89.5% of parents agree the “parents and the school can talk with one another openly and with respect”
Professional and Capacity of the System Dimension 
· #29 – 91.9% of parents agree “my child’s teachers are effective in their teaching”
· #38 – 84.8% of students agree “my teachers are well prepared and know what they are doing”
	· SQS June 2011 



	Teacher Surveys: A survey was distributed to all BHS teachers during the 2011-2012 school year that posed questions regarding an atmosphere of trust respect and professionalism. 
· 77% of teachers responded that they strongly or somewhat agree, “teachers treat one another with respect.” 
· 65% of teachers responded that they strongly or somewhat agree “teachers help each other and work together.”
	· FOL Accreditation Teacher Survey Results


CATEGORY A.  ORGANIZATION A4.	Governance Criterion
To what extent does the governing authority have policies and procedures that are aligned with the school’s purpose and support the achievement of the General Learner Outcomes and Hawaii Content and Performance Standards? To what extent does the governing authority delegate implementation of these policies and procedures to the professional staff? To what extent does the governing authority approve and monitor the three-year School Strategic Plan and the Academic and Financial Plans? 
CRITERION A4 INDICATORS AND PROMPTS
Governing Board
Indicator:  There is clarity of the policies and procedures regarding the selection, composition, and specific duties of the governing authority.
Prompt:  Comment on the clarity of the policies and procedures regarding the selection, composition and specific duties of the governing board, including the frequency and regularity of board meetings.
	Findings
	Supporting Evidence

	School-wide Leadership Team (SWLT): The School Wide Leadership Team meets once a month on Wednesdays. SWLT members consist of department heads, librarians, the technology coordinator, counselors, the curriculum coordinator, the student activities coordinator, a student services coordinator, administrators and designated leadership students. Discussions and decisions are made on school wide matters such as budget, structure, departmental issues, technological issues, and allocation of resources. 
	· SWLT agendas/minutes
· Teacher Handbook
· Handouts Identifying Leadership 


	CIA: The Curriculum, Instruction & Assessment team meets once a week. Members are the core subject department chairpersons, the CTE chairperson, the mentor teacher, the testing coordinator, the curriculum coordinator, administration, and Edison Alliance Vice President of Educational Services (VPES). Other department chairpersons are invited to attend voluntarily. Discussions and decisions involve curriculum, instruction, and assessment as well as analysis of student achievement data including benchmark testing and HSA.
	· CIA agenda/minutes 


	SCC: The School Community Council meets once a month. 50% of the SCC members consist of community members, students, and parents. 50% of the members are from the school staff, including the principal, teachers, and non-certified staff. The focus of the SCC is on student achievement. While the SCC is not a governing board, it is an advisory committee whose input is considered for school decisions ranging from bell schedule to dress code, including the selection of a school principal. SCC officers are elected at the start of the year and retain those positions for the school year. One member of the SCC is selected to be on the Interview Committee for the DOE SARSA (School Administrator Recruitment, Selection, and Appointment) process to select a school principal. 
	· SCC agendas/minutes
· SCC Handbook II
· SCC Bylaws


Appointments to the positions of department heads are usually voluntary, rotating every three years. While some departments use this rotation system, other departments have elected to maintain the same department chair. One of the responsibilities of the chairs is to attend the required leadership meetings and act as a liaison between the teachers within their department and other members of the leadership teams. The other members of SWLT and CIA are required to attend due to the nature of their positions (e.g. administration, librarians, etc.). 
Relationship of Governance to Vision and General Learner Outcomes
Indicator:  The governing authority's policies are directly connected to the school's vision and purpose and General Learner Outcomes.
Prompt:  Comment on the degree to which the governing board's policies are directly connected to the school's vision and purpose and General Learner Outcomes.
	Findings
	Supporting Evidence

	Academic Financial Plan: All school leadership teams make decisions based on the annual Academic and Financial Plan. This plan is created via input from staff and is aligned to the goals within the Hawaii State Strategic Plan. The plan serves as a monitoring tool that allows principals, school community counsels and complex areas to evaluate whether specific activities increase student achievement. Enabling activities with the AcFin allocate resources and programs and provide strategies to aide in achieving the goals. All school actions should aim at achieving the three strategic goals and be aligned with the school purpose.
· SWLT is involved in the creation, modification, and finalization of the academic and financial plan (AcFin).
· CIA is involved in developing quarterly goals and professional development calendar to support overarching goals established by AcFin, particularly but not limited to those in curriculum, instruction and assessment.
· SCC is afforded opportunities to assess and provide input on policies, procedures, curriculum, instruction and assessment related to AcFin. 
	· AcFin Plan 
· Quarterly goals
· SWLT Minutes
· CIA Minutes
· PD Calendar
· SCC Minutes








Understanding Role of Governing Board
Indicator:  The school community understands the governing authority's role, including how parents can be involved.
Prompt:  To what degree does the school community understand the governing board's role, including how parents can participate in the school's governance?
	Findings 
	Supporting Evidence

	The Process:
I: The school community may bring questions or issues to the SWLT, SCC, or CIA (depending on the nature of the issue).  
A. A stakeholder may bring an issue directly to the principal.  The principal then determines if the issue should be brought to SWLT, SCC, and CIA or can be addressed immediately.
B. A stakeholder may bring an issue to the head of the department, who would then bring the issue to SWLT or CIA.
C. A stakeholder may attend SWLT or SCC meetings to raise an issue or concern.
II:  The respective body would discuss the issue and either vote or determine the next step.
III: Parents are encouraged to participate in the School Community Counsel during registration and open house and information regarding SCC meetings is distributed via the electronic Bear Bulletin, the marquee and the website. These same venues are also used to communicate information about Principal’s Coffee Hour and Open House. 
	
· Minutes of SWLT, SCC, Department and CIA meetings.
· School Planner p. 11
· Staff Handbook Governance Section
· PCNC newsletters   (mtg. dates listed)
· Weekly on-line Bear Bulletin outlines meeting calendar
· BHS marquee announces SCC meetings
· Parent participation sign-in sheets at FOL, 
· Principal’s coffee hour, annual open house

	School Quality Survey Results: In comparing spring 2011 and spring 2012 School Quality Survey, the school found that: 
· In the spring of 2011, 51.3 % of parent respondents felt they were given opportunities to participate in important decisions about the education of their children (76 out of 771 surveys were returned).  In 2012 there was an increase with 61% of parent respondents feeling they were given opportunities to participate in important decisions about the education of their children (72 out of 887 surveys were returned).
· (2011): 80.5 % of teacher respondents felt that parents were given opportunities to plan and help make decisions about matters that affect them (41 out of 91 surveys returned). (2012): 78.1% of teacher respondents felt that parents were given opportunities to plan and help make decisions about matters that affect them (32 out of 91 surveys returned).
	· SQS June 2011 and 2012




Governing Authority's Involvement in Review/Refinement
Indicator:  The governing authority is involved in the regular review and refinement of the school's vision and purpose and General Learner Outcomes.
Prompt:  How is the governing board involved in the regular review and refinement of the school's vision and purpose and General Learner Outcomes?
	Findings
	Supporting Evidence

	Vision and mission statements were discussed in SWLT and CIA. They were then readdressed in a staff meeting during the administrative day at the start of the SY 2010-11 and SY 2012-13 school years. Voting was conducted with a majority of the staff deciding to leave each statement as is. The results were presented to the SCC. 
	· Staff Minutes
· CIA Minutes
· SWLT Minutes
· SCC Minutes



Professional Staff and Governing Authority
Indicator:  There is clear understanding about the relationship between the governing authority and the responsibilities of the professional staff.
Prompt:  To what degree is there clear understanding about the relationship between the governing board and the responsibilities of the professional staff?
	Findings
	Supporting Evidence

	Decisions made by governing boards (SWLT, CIA, SCC) are communicated to the professional staff through the meeting minutes from the respective governing body. These leadership team meetings are conduits for discussing, assessing and monitoring school progress related to student achievement.  Discussions at department meetings are based on a synthesis of ideas/concerns from those bodies as compiled by team members. It is also through the leadership teams and department meetings that the AcFin is developed and monitored. 
	· SWLT Agenda/Minutes
· CIA Agenda/Minutes 
· SCC Agenda/Minutes  
· PD Agenda/Minutes
· Staff Meeting Minutes/Agenda





Governing Authority’s Evaluation/Monitoring Procedures
Indicator:  There is clarity of the evaluation and monitoring procedures carried out by the governing authority, including review of student performance, overall school operations, and fiscal health of the school.
Prompt:  How is the governing board involved in the regular review and refinement of the school's vision and purpose and General Learner Outcomes?
	Findings
	Supporting Evidence

	SWLT and SCC meet on a monthly basis; CIA meets on weekly basis. All decisions made are based on and aligned to the beliefs and values of the school’s vision and mission as outlined in the AcFin. The Vision and Mission statements are also visited annually on the administrative opening day on the first day of each school year.
	· SWLT Agenda/Minutes
· CIA Agenda/Minutes 
· SCC Agenda/Minutes
· Administration Day Agenda  



Complaint and Conflict Resolution Procedures
Indicator:  The established governing authority/school's complaint and conflict resolution procedures as they apply to the school's shareholders are effective.
Prompt:  Examine and comment on the established governing board/school's complaint and conflict resolution procedures as they apply to your school's shareholders.
	Findings
	Supporting Evidence

	Formal Procedures:  
· Principal has open-door policy 
· Principal coffee hour each term: any stakeholder may attend these quarterly meetings to address issues. 
· Monthly SWLT meetings: Department Chairs voice concerns, questions and suggestions from department meetings to SWLT members for discussion and further action.
· Monthly SCC meetings: these meetings provide opportunity for parents and community members to address school concerns
· Monthly Association Policy Committee (APC) meetings (See below)
· Monthly Staff meetings: although these meetings have been inconsistent in the past due to furloughs, FOL meetings and other events, staff meetings are available as a venue to discuss school concerns. 
· Department meetings: staff members communicate concerns, questions and concerns to chairs for further discussion at SLWT or CIA. Teachers may also bring concerns to the attention of chairs privately. 
· Henry the Box: an anonymous communication option available to all stakeholders. Located in the office, questions and concerns may be inserted at any time and monthly reports addressing the issues raised are distributed to teachers and students during advisory sessions, 
· SQS survey administered to parents, teachers, support staff and students annually.
	· Henry the Box responses 
· Principal’s weekly agenda
· SQS results 
· SWLT minutes
· CIA minutes
· Department meeting minutes
· Staff meeting agendas
· Principal Coffee Hour

	Association Policy Committee (APC): Consisting of teachers from the school, this committee meets with the principal monthly to discuss teacher concerns (excursion procedures, student rules, activity policies, extracurricular policies, intra-school communications, school forms, fundraising projects and other concerns related to teacher content). 
	· APC minutes 
· Follow up Actions



A4. Governance:  Additional Findings
Indicator:  Consider other information that impacts the degree to which the school is meeting this criterion.
Prompt:  From examining additional relevant evidence, what has been learned regarding the extent to which this criterion is being addressed? 
During the 2011-2012 school year, several Staff meetings were cancelled or utilized for other meeting purposes. An effort was made in SY 2012-2013 to commit the 3rd Wednesday of each month to staff. However, due to state Directed Leave Without Pay hours, some meetings were once again rescheduled or cancelled due to other prioritized needs. As a result, the staff expressed the need for consistent Staff meeting time. 

Most of the staff is aware of the representative nature of the SWLT and CIA leadership teams; however, there is less understanding of the governing process.  This is largely due to the annual change in administrative leadership in the past four years, with each administrator espousing different values, goals, and styles of leadership.  These changes have had an impact on student and teacher motivation. As identified in Chapter II, Student and Teacher Motivation was identified as the number one critical academic need by teaching staff surveyed during PD.

A5.	Leadership Criterion
To what extent does the school leadership a) empower the staff and b) encourage commitment, participation and shared accountability for student learning?
CRITERION A5 INDICATORS AND PROMPTS
Defined Responsibilities, Practices, etc.
Indicator:  The school has administrator and faculty written policies, charts, and handbooks that define responsibilities, operational practices, decision-making processes, and relationships of leadership and staff.   
Prompt:  Evaluate the administrator and faculty written policies, charts, and handbooks that define responsibilities, operational practices, decision-making processes, and relationships of leadership and staff. Determine the clarity and understanding of these by administration and faculty.
	Findings
	Supporting Evidence

	Policies & Procedure Reviews: 
· On the Administrative day opening each new school year, administration goes through the staff handbook and discusses existing and any new policies or procedures.
· Introductions of new faculty and staff are made. Administrative chain of command is delineated and respective duties are outlined. 
· Procedures regarding attendance, registration, discipline, safety, extra curricular activities, athletics, and general operating practices are outlined and discussed.
· This is an ongoing process throughout the year via staff meetings and PD. Emergency staff meetings are called as needed for personnel and/or procedural changes.
· Concerns & questions regarding policies can be channeled through the HSTA APC that meets monthly with the Principal.
	· Faculty Handbook
· Safety Procedure folder
· Administrative Day Agenda
· Staff Meeting Agendas
· APC minutes

	Decision-Making Processes:  Decision are made either through the School-wide Leadership Team or by administration. Department concerns are channeled through each chair through SWLT or CIA where the administration makes a decision or the leadership team collaborates to determine outcomes.  
	· SWLT Meeting Minutes


Existing Structures
Indicator:  The school has existing structures for internal communication, planning and resolving differences.
Prompt:  How effective are the existing structures for internal communication, planning, and resolving differences?
	Findings
	Supporting Evidence

	School Quality Survey: 32 of 91 teachers responded to the following items in response to questions about communication, 
Coordinated Team Work Dimension
· #4 – 81.3% of teachers agree “I play a role in the development of standards-based curricula in our school”
· #19 – 67.5% of teachers agree “I can freely express my opinions or concerns to the administrators”
· #31 – 78.2% of teachers agree “I am given opportunities to help craft the Academic and Financial Plan”
Responsiveness of the System Dimension
· #20 – 97.4% of teachers agree “I have open communication with other teachers”
Focused and Sustained Action Dimension
· #40 – 90.7% of teachers agree “I am involved in the school process”
· #41 – 84.4% of teachers agree “Our school coordinates decisions on curriculum and instructional practices schoolwide”
	· SQS June 2012 

	Professional Development Calendar: The CIA leadership team develops a professional development/meetings calendar aligned with the AcFin and Quarterly Goals every term. This calendar is distributed at the beginning of each term via e-mail and hard copy. Additionally, the curriculum coordinator sends out weekly reminders via e-mail and posts a “Meetings for this Week” flyer near the certificated teacher sign-in sheet.
	· Weekly calendar
· PD calendar

	JROTC: Instructors perform nationally mandated distance learning and refresher training programs during directed training conferences in accordance with US Army Cadet Command directives and in support of HI DOE requirements.
	· JROTC Professional Development

	Principal’s Bear Brief: The new principal distributes a weekly Bear Brief in teacher’s mailboxes that contains meeting reminders, school updates and other announcements. 
	· Bear Brief



Although results of the School Quality Survey demonstrate positive responses related to internal communication, it not possible to generalize to the entire staff due to low return rate of surveys. Further means of determining the effectiveness of communication structures need to be created and consistent systems established. The effectiveness of these methods has also varied in regards to the changing administrative personnel and ongoing contract negotiations. The current administration and leadership teams have begun to address this now that there is a permanent administrative team. 
Involvement of Staff
Indicator:  The school leadership has processes and procedures for involving staff in shared responsibility, collaborative structures and actions, and accountability to focus ongoing improvement on teaching and learning that supports student learning. 
Prompt:  How effective are the processes and procedures for involving staff in shared responsibility, actions, and accountability to support student learning? Include comments on the kinds of collegial strategies used to implement innovations and encourage improvement, such as shadowing, coaching, observation, mentors, group presentations.
	Findings
	Supporting Evidence

	Collaboration During Non-Instructional Periods:
· Teachers meet twice a week on a regular basis to during their non-instructional time for professional development, data teams meetings and other meetings. Many of these PD sessions require peer collaboration, discussion and solution or idea brainstorming related to current State initiatives, Schoolwide Academic Initiatives and other topics. 
· All teachers were trained in the Sheltered Instructional Observation Protocol teaching strategies during Waiver Days and PD periods starting in SY 2010-11, and continuing through SY 2011-12. A lesson plan using prescribed components of the SIOP model was submitted by teachers in the first semester of SY 2011-12 and teachers shared and discussed their plans with peers during PD sessions. Lesson plans were accompanied by student work samples and a teacher reflection. 67% of teachers submitted the complete SIOP lesson plan.
· During SY 2009-10, teachers met once a month to collaborate on Powerful Passage Constructed Responses administered to all 10th graders schoolwide. Designated teachers administered the CR during a specific time frame and brought student work to PD sessions. Teachers worked together to calibrate student answers using an item-specific rubric and discussed student achievement and progress on the CR’s. Results were used to drive Schoolwide Academic Initiatives and led to common focus schoolwide on two reading strategies, Compare and Contrast and Main Idea with Supporting Details.
	· PD calendar 
· PD Attendance Data
· SIOP lesson plans 
· Schoolwide Academic Initiatives
· Powerful Passages







	Learning Walks: In February 2010, teachers participated in “Learning Walks” where they selected a teacher on campus to observe using the SIOP walkthrough form. The purpose was both to gather data for FOL focusing on the first components of the SIOP method and to increase awareness of various teaching and learning styles occurring on campus. Each “Learning Walk was to last for at least 30 minutes and teachers were allowed to choose from 1 of 3 days to complete the observation. Some teachers met with their walkthrough cohort after the observations to discuss feedback based on the SIOP Observation Protocol form. Of 80 classroom teachers signed-up to observe, 51 submitted a completed walkthrough form to the curriculum coordinator. 
	· Completed Learning Walk Forms
· Learning Walk Sign-up sheet 

	Data Teams: Data Teams for 9th and 0th grade ELA and Math teachers were established in SY 2011-12 with the purpose of analyzing Edison Benchmark Testing (currently eValuate) and HSA data. These teachers meet once a month to evaluate benchmark scores and use data to drive instruction. After each monthly test, teachers identify low student achievement scores based on content area skills and strands previously taught and collaborate to create instructional plans to re-address these areas. Using the cycle of data analysis, teams complete Data Analysis Sheets that contain SMART goals, instructional strategies, barriers for student achievement and plans to address the barriers. During the next monthly Data Team meeting, teachers review progress towards previous SMART goals and repeat the cycle. 

School-wide data teams are in the process of being established. 
	· PD Calendar
· Data Analysis Sheets
· Department Meeting Agendas
· HSA and Benchmark Scores

	Mentoring: Baldwin has provided new teachers with an orientation program that has varied every year. The program has taken on many designs through the years. In recent years, an informal teacher-led mentoring process began which included teacher orientation and welcoming activities. 
At the start of school year 2012-2013 a certified teacher moved into a half-time teacher mentor position that was mandated by the state. She is currently receiving training through the Hawaii Teacher Induction Program, and is using the skills and observational tools from the training to mentor new teachers. Fifteen teachers new to the campus have been working directly with her, five of which are considered beginning teachers (in their first three years of teaching). Coaching activities have involved informal and formal observations, self-assessment using the Charlotte Danielson framework, and professional goal setting. 
	· Mentor Teachers
· New Teacher Orientation Folders
· Mentor Handbook
· Mentor Evidence Binder


	Other Findings
· Some departments have encouraged collaborative learning strategies.  The Social Studies department has designed and implemented an inter-disciplinary debate forum based on current issues.  The science department encourages its members to assist each other during laboratory activities to promote collegiality and increased student access to learning support. The freshman ELA teachers also have a strong curricular team who meet weekly to collaborate on pacing and teaching and learning strategies. 
· Monthly FOL meetings are scheduled to discuss and compile evidence/data on student learning.  
· The Student Services Coordinators use the Response to Intervention process to address learning needs of students. The SCCs meet bi-monthly to address learning needs for 12 -15 identified students in a peer review process. Other providers such as behavioral health specialists, the 504 coordinator, special education teachers, school psychologists, social workers, and Maui Family Guidance Center Care Coordinators attend as needed. 
· The Positive Behavior Support System was implemented to encourage a more positive learning environment.  Currently, staff and student of the month are selected based on pre-determined positive character trait. 
· Selected Themes/Topics are discussed in Advisory classes designed as smaller learning communities. This year, the schoolwide focus is on reducing bullying.
	· Advisory Agendas 
· PBSS framework (Student/Staff of the Month, Bear Pride posters)
· FOL report
· RFA data 
· S.S. Debate Unit Plan






Review of Existing Processes
Indicator:  The school leadership regularly reviews the existing processes to determine the degree to which actions of the leadership and staff focus on successful student learning.
Prompt:  To what extent does the school leadership regularly review the existing processes to determine the degree to which actions of the leadership and staff focus on successful student learning? 


	Findings
	Supporting Evidence

	Curriculum, Instruction and Assessment (CIA) Leadership Team: The CIA team meets weekly to address student learning needs with a focus on curriculum, instruction and assessment. This teams works to establish quarterly goals based on BHS Academic Financial Plan, student achievement data, and State initiatives. Team members attend Edison Instructional Leadership Conferences and Long Term Planning sessions annually to collaborate in the design, implementation and monitoring of the quarterly goals using the Plan, Do, Check, Act method of decision-making. The team also works to create a professional development calendar to address training needs to meet these quarterly goals and improve student achievement.

Additionally, data from both the HSA and Benchmark assessment tools are evaluated in weekly meetings and strategies for improvement are incorporated as revisions to established quarterly goals. HSA scores are presented to and discussed with Staff as they become available. CIA discuss strategies are developed and implemented to assist those students who require additional support to achieve proficiency in reading and math. Data is also shared and evaluated in SWLT, FOL, and SCC meetings, and PD sessions.  
	· AcFin
· Quarterly goals
· CIA Minutes
· HSA Data
· eValuate Data


	Schoolwide Leadership Team (SWLT):  SWLT meets monthly to address and discuss, organization and budget items, departmental concerns and suggestions to improve the student-learning environment. Many of the members of this leadership team are also on the  
	· SWLT Minutes


	School Community Council (SCC): SCC meets monthly to review and provide input on the AcFin as it pertains to student learning.
	· SCC Minutes


	Walkthroughs: Walkthroughs are conducted by Administration, Edison Learning team (Math and ELA), the Curriculum Coordinator and Department Chairpersons. Due to many changes in administration, the walkthroughs system has not been consistent and is a priority for current administration.  
	· Walkthrough data 





A5. Leadership:  Additional Findings
Indicator:  Consider other information that impacts the degree to which the school is meeting this criterion.
Prompt:  From examining additional relevant evidence, what has been learned regarding the extent to which this criterion is being addressed?
The staff recognizes a need to have effective and consistent policies, processes and procedures in place and to have them regularly reviewed and monitored. As we move forward under the guidance of an established permanent principal (November 1st, 2012), dialogue has already begun to address these needs, focus on increasing student and teacher motivation, and empower staff to participate in the shared accountability of student learning.  

CATEGORY A.  ORGANIZATION A6.	Leadership and Staff Criterion
To what extent does the school leadership and staff make decisions and initiate activities that focus on all students achieving the Hawaii Content and Performance Standards and General Learner Outcomes? To what extent does the school leadership and staff annually monitor and refine the School Strategic Plan and the Academic and Financial Plan based on the analysis of data to ensure alignment with student needs?
CRITERION A6 INDICATORS AND PROMPTS
Broad-Based and Collaborative
Indicator:  The school’s planning process is broad-based, collaborative and has commitment of the shareholders, including the staff, students, and parents.
Prompt:  Document that the school planning process is broad-based, collaborative and has commitment of the shareholders, including the staff, students, and parents.
	Findings
	Supporting Evidence

	School Community Council (SCC): 
The SCC is comprised of community members, students and parents. They meet once a month and discuss issues related to the AcFin, budget and topics like senior project and testing. This council brings together all the necessary stakeholders and allows for collaboration beyond the administration and faculty. 
	· SCC minutes 
· Bear Bulletin
· School marquee
· Maui News announcements 


	Focus on Learning Groups (FOL):  Teachers, student representatives, community members, administrators and non-teaching staff attend meetings at least once a month in one of the following five FOL groups: Organization, Curriculum, Instruction, Quality Student  Support, and Assessment. Collaboration is focused on each respective area and all those attending provide input. To prepare this year’s self study teachers have been meeting more frequently (2-3 times per month) and using PD meeting times to address FOL. Currently, administrative, certificated and classified staff, as well as the student body are represented in each FOL groups. Although there are teachers who are also parents of BHS students in these groups, members of the SCC have been serving as the parent and community group this year.
	· FOL agenda
· FOL attendance lists
· PD calendar
· SCC minutes


	School Wide Leadership Team (SWLT): Once a month department heads, administration, the curriculum coordinator, the testing coordinator, the librarians, the student activities coordinator, technology coordinator, and student representatives attend this leadership meeting. Topics discussed include school wide issues like the budget and department concerns. All information shared at SWLT is also discussed at department meetings for further input and clarification. Department chairs bring teacher concerns and suggestions to the SWLT and CIA teams for further discussion and/or decision-making.
	· SWLT minutes


	Curriculum Instruction and Assessment (CIA): Most department heads, the testing coordinator, the SSC (Student Services Coordinators) and administration meet once a week to discuss school goals and issues related to curriculum such as school wide initiatives. 
	· CIA minutes


	Department Meetings: Once a month departments meet and follow a preset agenda determined by the administration. Announcements and concerns from SWLT are discussed. Teachers have a chance during these meetings to contribute to school-wide issues. 
	· Department Meeting Minutes

	Professional Development: Teachers meet twice a week during their non-instructional period to attend PD meetings. Teachers collaborate with each other (across disciplines) on the implementation of standards, school wide initiatives, and pacing guides. These meetings have also been used to edit, review and write our accreditation report. 
	· PD calendar
· PD attendance lists


School Plan Correlated to Student Learning
Indicator:  The school’s Academic Financial Plan and School Strategic Plan is correlated to the analysis of student achievement of the critical academic needs, General Learner Outcomes, and academic standards. 
Prompt:  What evidence supports that there is a correlation between the school’s Academic Financial Plan and School Strategic Plan and analysis of student achievement of the critical academic needs, General Learner Outcomes, and academic standards?
	Findings
	Supporting Evidence

	4 x 4 Block and Modified Block: After examining student achievment data in math and ELA several modifications were made to the traditional 4 x 4 block schedule. 
· All grade 9-math classes, Algebra I, Geometry, and Algebra II (regardless of grade level) are scheduled as yearlong classes in our block schedule. Paired with a math workshop course, the yearlong instruction is aimed at improving math proficiency. 
· Some Advanced Placement courses have also been modified. Science classes with labs are scheduled as year-long classes (meeting everyday) to meet the more rigorous expectations in taking the AP test. Other AP courses (Calculus, European History,  English 11, English 12), which are modified to meet every other day, provide students with more class flexibility. 
· An English Lab class was introduced and required for all freshman students. This course is designed as a study skills with emphasis on reading, note-taking and writing strategies using both fiction and non-fiction literature. 
· Analysis of Leadership and GLO outcomes for JROTC classes showed system challenges in creating the best leader-led influence relationships.  Class schedules were reorganized to link student leadership practice, coaching, mentoring, cadet followership opportunities with expected DOE and program outcomes.
	· Master Schedule
· HSA scores
· Edison Test Scores
· eValuate scores
· Class failure data
· Algebra II – ADP test
· PSAT




Correlation between All Resources, General Learner Outcomes, and Plan
Indicator:  There is correlation between allocation of time/fiscal/personnel/material resources, General Learner Outcomes, and the school-wide action plan.
Prompt:  What evidence supports the correlation between allocation of time/fiscal/personnel/ material resources, General Learner Outcomes, and the school-wide action plan?
	Findings
	Supporting Evidence

	Time: Block scheduling allows for students to meet the credit requirements for graduation. Teachers spend on average two out of their five non-instructional periods per week participating in professional development, which allows teachers to collaborate & share lesson plans among departments.
	· Academic Financial Plans

	Personnel:  The number of teachers allocated is based on school enrollment and registration numbers. After registration numbers are provided to the department heads, sections are allocated and then lines are discussed and determined by department chairs, SWLT and adminstration.  
	· Budget
· SSRI
· Master schedule
· Trend Report

	Fiscal:  Money set aside for professional development each year is based on our needs outlined in the school-wide action plan. Money is also set aside in an emergency fund for unexpected resource needs.  Money was used to provide technology in the classrooms (Elmos, projectors, smart boards, and mobile labs).
	· Academic and Financial Plan, Budget
· PD Schedule


	Material Resources:  Each department requests necessary supplies based on needs. Departments are allocated a specific annual amount and needs beyond that are discussed and approved by SWLT or administration.
	· Academic Financial Plan
· SWLT minutes



A6. Leadership:  Additional Findings
Indicator:  Consider other information that impacts the degree to which the school is meeting this criterion.
Prompt:  From examining additional relevant evidence, what has been learned regarding the extent to which this criterion is being addressed?
The principal, in collaboration with the leadership teams and staff, create and refine the Academic Financial Plan. Time spent in PD and evidence from teacher submitted lesson plans shows some evidence that our school is allocating resources/personnel/money based on needs outlined in the school wide action plan. 


A7.	Qualified Staff Criterion
Respond to the criterion (shown as a guide question) by answering the prompts (findings and supporting evidence).
To what extent does a qualified staff facilitate achievement of the academic standards and the General Learner Outcomes through a system of preparation, induction, and ongoing professional development?
CRITERION A7 INDICATORS AND PROMPTS
Employment Policies/Practices
Indicator:  The school has clear employment policies/practices related to qualification/statutory requirements of staff.
Prompt:  Evaluate the clarity of the employment policies/practices related to qualification/statutory requirements of staff.
	Findings
	Supporting Evidence

	Highly Qualified Teachers Hiring Process: National and state requirements to determine a highly qualified teacher have been established by NCLB. Currently, 82% of classes at BHS are taught by highly qualified teachers.

Staff is hired through an interview process with the Administrator and the specific Department Head. Certificated staff candidates discuss their views on establishing working relationships with students, behavior management, formative and summative assessment strategies and knowledge of SIOP implementation.
	· HQT database
· Trend Report: Educational and Fiscal Accountability
· HIDOE Application Policies and Procedures







Qualifications of Staff
Indicator:  The school has procedures to ensure that staff members are qualified based on staff background, training, and preparation.
Prompt:  Evaluate the procedures to ensure that the staff is qualified based on staff background, training and preparation.
	Findings
	Supporting Evidence

	Procedures: The most qualified teacher for a given position is sought. When it isn’t possible to hire a teacher with the required qualifications, teachers are given 3 years to become highly qualified (per DOE requirements). District resource teachers work with non-highly qualified teacher to create and monitor a professional development plan. 
When the master schedule is created for the following school year, teachers are allowed to submit requests for lines to their department heads. Although each department follows a slightly different protocol for assigning sections, the principal makes the final decision, aligning teacher qualifications with student needs.
	· Hiring procedures
· Interview process
· DOE personnel office

	Background:  64 of 87 full time positions are filled by teachers with 5 or more years experience at the school, and the average teacher at BHS has 15 years experience in education.
	· SY 2010-11 School Status and Improvement Report 

	Advanced Degrees: 32 of 87 full time positions are filled by teachers with advanced degrees (approximately 37%). 
	· SY 2010-11 School Status and Improvement Report

	Licensing: 96.6% are fully licensed by the State of Hawaii, and the other 3.4% provisionally licensed. There are no teachers at Baldwin with emergency credentials. 
	· SY 2010-11 School Status and Improvement Report

	Continuing education: All teachers at Baldwin are given professional development on a regular basis. Current areas of focus include Sheltered Instruction Observation Protocol, Common Core State Standards integration, and the Rigor/Relevance Framework.
	· PD Schedule 
· PD Attendance


	Highly Qualified Teachers: From SY 2008-09 to SY  2010-11, the number of highly qualified teachers at Baldwin as defined by the NCLB requirements increased from 68% to 87%. This may be partially due to retiring teachers and teachers teaching out their qualification status.
	· SY 2010-11 School Status and Improvement Report

	JROTC: Instructors are vetted by the US Army Cadet Command. Qualification, certification, and background checks are completed prior to initial interviews with hiring principals.
	· US Army Cadet Command Requirements


There is a pool of teachers who know the school and community, and overall the staff is highly experienced. This may become a concern in the not too distant future as teachers begin retiring. Additionally there is a program of professional development to meet ongoing state directives. Over 96% of all Baldwin teachers are fully licensed to teach in the State of Hawaii.
At Baldwin there has been a significant movement toward placing highly qualified teachers into appropriate positions.  There has been a 19% increase in highly qualified teachers at Baldwin. There are still some issues of teachers conducting instruction outside of their HQT status, but this is only 18% of all classes as of SY 2011-12. (For example, a HQT science teacher giving instruction in 2 science classes and 1 class in ELA or math.) 


Maximum Use of Staff Expertise
Indicator:  The process to assign staff members in order to maximize the use of their expertise in accomplishing quality student learning is effective.
Prompt:  How effective is the process to assign staff members in order to maximize the use of their expertise in accomplishing quality student learning?
	Findings
	Supporting Evidence

	Master Schedule: Each department strives to fill sections with highly qualified teachers. As the number of sections change from year to year based on student registration and class preference, some teachers are forced out of their highly qualified area. When non-highly qualified teachers must be placed, they are sometimes provided with teacher support and pacing guides, etc.
	· Master Schedule
· Pacing guides
· Department minutes
· Common Assessment

	Teaching Lines: Assignment of teaching lines varies by content area. Teacher placement depends on the following criteria:
· Highly qualified status
· Seniority 
· Requests
The school does not have a universal procedure for placing staff in the most effective teaching lines. This lack of procedure combined with allocatoin of sections due to student registration figures leads to teachers teaching out their highly qualified status.
	· Department meeting minutes


Defining and Understanding Practices/Relationships
Indicator:  The school has clear administrator and faculty written policies, charts, and handbooks that define responsibilities, operational practices, decision-making processes, and relationships of leadership and staff.
Prompt:  Evaluate the administrator and faculty written policies, charts, and handbooks that define responsibilities, operational practices, decision-making processes, and relationships of leadership and staff. Determine the clarity and understanding of these by administration and faculty.	
	Findings
	Supporting Evidence

	Staff Handbook: The principal distributes a revised Staff Handbook and changes are discussed during Administration Day at the beginning of school. Staff have the opportunity to ask questions and receive clarification if needed. 
	· Administration Day Agenda
· Staff Handbook


	Emergency Folder: The Vice Principal created an emergency folder with specific emergency procedures for all drills and provided a PD to expose all teachers to the protocols.
	· Emergency Plan
· PD monthly calendar
· e-mail reminders

	School Planner: At the beginning of the year school, planners are distributed to faculty and students. Teachers review the contents with their students during Advisory. Included in the planner are policies teachers and administration enforce such as the attendance policy, dress code, and discipline procedures. Consistent enforcement has been a struggle.
	· School Planner


Internal Communication and Planning
Indicator:  The school has effective existing structures for internal communication, planning, and resolving differences.
Prompt:  How effective are the existing structures for internal communication, planning, and resolving differences?
	Findings
	Supporting Evidence

	School Quality Survey Results:
Internal communication: 75% of teachers who participated in the SY 2010-11 survey feel that there is open communication between administration and staff. 
Planning:  88% of teachers who participated in the participated in the SY 2010-11 survey agree that they are given opportunities to plan and help make decisions about matters that affect them. 

	· June 2011 SQS





	School Connect: This statewide electronic messaging system provide multiple comminucation services. Although the primary servics is student absenteeism calls, the school can also send computer or staff generated messages to parent and teachers about any school related activities, emergency issues and other annoucements. 
	· School Connect




Staff Actions/Accountability to Support Learning
Indicator:  The school evaluates the effectiveness of the processes and procedures for involving staff in shared responsibility, actions, and accountability to support student learning. This includes an evaluation of the kinds of collegial strategies used to implement innovations and encourage improvement, such as shadowing, coaching, observation, mentors, and group presentations.
Prompt:  How effective are the processes and procedures for involving staff in shared responsibility, actions, and accountability to support student learning? Include comments on the kinds of collegial strategies used to implement innovations and encourage improvement, such as shadowing, coaching, observation, mentors, group presentations.
	Findings
	Supporting Evidence

	Curriculum Coordinator (CC): The CC works closely with the School-wide Leadership Team (SWLT), the Curriculum, Instruction and Assessment (CIA) team and directors from Edison Learning to organize professional development sessions that address State initiatives, best teaching practices, teacher collaboration, data teams and other practices to keep all teachers accountable to support student learning. Teachers come together during professional development session twice a week for training and to collaborate on schoolwide academic initiatives.
	· PD agendas
· SWLT Minutes
· CIA Minutes
· WASC Write-up


	Walkthroughs: The need for consistent administration walkthroughs has been discussed annually and plans have been created to complete the process. Despite the planning, consistent walk-throughs has not occurred. At the end of SY 2011-12, members of the Curriculum, Instruction and Assessment leadership team observed teachers using the SIOP walkthrough forms to begin gathering data on strategies implemente. A total of 56 out of 86 classroom teachers were observed during this cyle.
	· Walkthroughs
· Observation Forms

	Mentoring Program: Mentors work with newly hired certificated staff members.  Workshops presentations include:  Classroom Setup, Classroll, Esis, Classroom Management, & Grading strategies.    Mentors do classroom observations and work with strengthening teaching strategies.
A new mentor position was filled by a prior classroom teacher here at Baldwin. She is currently undergoing training through the Hawaii Teacher Induction program. She works with all new teachers to the campus. 
	· PDE3 log sheet
· Mentor Meeting Calendar & Minutes
· Mentor Evidence Binder




Evaluation of Existing Processes
Indicator:  The school leadership regularly reviews the existing processes to determine the degree to which actions of the leadership and staff focus on successful student learning.
Prompt:  To what extent does the school leadership regularly review the existing processes to determine the degree to which actions of the leadership and staff focus on successful student learning?
	Findings
	Supporting Evidence

	Leadership Teams: The two leadership teams meet on a regular basis; CIA meets weekly and SWLT meets onece a month. These groups discuss relevant activities and student achievment related to their designated leadership responsibilities in the Quarterly Goals and school Academic Financial Plan.
	· CIA minutes


A8. Ongoing Professional Development Criterion
To what extent are leadership and staff involved in ongoing research or data-based correlated professional development that focuses on identified student learning needs?
CRITERION A8 INDICATORS AND PROMPTS
Support of Professional Development
Indicator:  The school effectively supports professional development with time, personnel, material, and fiscal resources to facilitate all students achieving the academic standards and the General Learner Outcomes.
Prompt:  How effective is the support of professional development with time, personnel, material, and fiscal resources to facilitate all students achieving the academic standards and the General Learner Outcomes?
	Findings
	Supporting Evidence

	MASTER SCHEDULE:  The change to block schedule allowed us to build, into the master schedule, meeting time for professional development and in-servicing at least twice a week.
Ongoing collaboration between departments helps to strengthen the alignment of course content, pacing guides.

	· Master Schedule
· PD Calendar
· Pacing Guides
· Syllabus
· Data team analysis

	SIOP: Sheltered Instruction Observation Protocol (SIOP) includes 8 components of teaching to benefit all learners, including English Language Learners (ELL). These components are lesson preparation, building background, comprehensible input, strategies, interaction, practice and application, lesson delivery, and review and assessment. SIOP has been an ongoing school-wide academic initiative beginning with SY 2010-2011.
	· SIOP lesson plans 
· Learning walk data
· PD attendance 

	CCSS (Common Core State Standards): As the state moves closer to full implementation of CCSS in all classrooms, SY 2013-2014, BHS is using PD sessions to create curriculum maps which integrate the CCSS into all courses.
	· Curriculum maps in evidence boxes

	Word Wall: Teachers were trained on methods to incorporate a word wall into every class and given supplies to implement this vocabulary strategy. This was started in 2009.
	· Word walls in classrooms
· Word wall handouts
· Student work in evidence boxes
· Math Notebooks

	Reading Strategies: Instruction on several reading strategies was given to teachers during PD sessions beginning in Fall of 2009. Some of these strategies are 2-column notes, content frames, Venn diagrams, and exit passes. Teachers were required to implement some or all of these strategies in their classes. 
	· Lesson plans in evidence boxes
· Student samples in evidence boxes

	Assessments: Initial training for summative, formative and/or common assessments was delivered by members of the Edison Alliance team, with follow up sessions done during department meetings.
	· Common assessment samples in evidence boxes

	PD360:  Teachers were trained on using this updated online resource during non-instructional PD sessions at the beginning of SY 2012-13. Teachers continue to use this resource as needed on their own time.  
	· PD360 Teacher Accounts (points)


School-wide academic initiatives are ongoing, with introduction, instruction, and support given to teachers at various times in order to stimulate their use in every classroom. Some of the initiatives include: SIOP teaching strategies; reading strategies; constructed responses; word wall; summative, formative and/or common assessments; and CCSS (Common Core State Standards). PD sessions for teachers are usually held twice weekly, on Tuesdays and Thursdays, for roughly two hours per week. The initiative for SIOP began in Fall 2010 with a two-day introductory workshop by official SIOP training personnel. Subsequent follow-ups were conducted during PD, led by the Curriculum Coordinator (CC). Materials were purchased to facilitate the SIOP strategies and distributed to all teachers. Standards based lesson plans with one or more SIOP components were to be completed and taught by all teachers and turned in to administration with student work samples on two separate occasions (F10, F11), while a third SIOP lesson was to be observed by a peer during learning walks (Term 3 SY 10/11). Various support personnel besides the CC occasionally lead PD sessions.  PD topics revolve around moving all students towards meeting the standards and GLO’s correlate with the annual AcFin. The effectiveness of the PD on teacher implementation of said practices is measurable and is reflected positively throughout the school in the print environment, and in lesson plans including student samples found in evidence boxes. In November of 2010 69% of all teachers submitted SIOP lesson plans with student work. The effectiveness on student learning is difficult to measure. Regarding teacher implementation of all these PD strategies we have not found any conclusive evidence on its relation to student learning. Therefore, the correlation between PD and student achievement is currently undetermined.

Supervision and Evaluation
Indicator:  The school implements effective supervision and evaluation procedures in order to promote professional growth of staff.
Prompt:  How effective is the school's supervision and evaluation procedures in order to promote professional growth of staff?
	Findings
	Supporting Evidence

	Schoolwide Academic Initiatives: Professional growth is actively being addressed through school-wide academic initiatives. All teachers are directed to complete these initiatives, which are usually started with instruction during PD. PD sessions are supervised and instructed by the CC. Department chairpersons will, at times, check on the status of these PD initiatives within their respective departments and facilitate time at department meetings for continuing work on these directives.  Teachers periodically submit SIOP lesson plan samples.  These are directly turned into the administration.

	· Evidence boxes
· Records of SIOP lesson plans that were turned in by teachers 
· “Learning-walk” data/ Walk-through data
· PD attendance and other evidence of participation
· Department meeting minutes
· Edison Walkthrough Observation Sheets


	PDE3: This is a state system that tracks professional development and highly qualified status.  The District Resource Teacher tracks teachers who are not highly qualified.
	· Records on-line

	District HQ (Highly Qualified) Resource Teacher: This teacher monitors non-HQ teachers in the Baldwin Complex.  Meetings are conducted to set professional development goals with these teachers.

	· Mentor Appointment Calendar

	Mentor Teacher SY 2012-13: Mentor Teacher (half time) was hired to assist new teachers. Responsibilities include observation, goal setting with new teachers, training in BHS school-wide initiatives.

	· Mentor Appointment Calendar
· Mentee Teachers’ Goal Sheets

	Evaluation: Evaluation of professional growth is most often in the form of completion of certain academic initiatives (e.g. The number of teachers to turn in SIOP lesson plans), and ongoing compliance with other initiatives (e.g. The number of teachers currently using word wall). The CC curriculum coordinator does these checks at PD sessions, the administration by request, the department chairpersons at some department meetings, and by teachers during learning walks. The quality of teacher implementation is difficult to assess and there has not been much individual feedback related to the school-wide academic initiatives.  
	· Evidence boxes
· Records of SIOP lesson plans that were turned in by teachers 
· “Learning-walk” data/ Walk-through data
· PD attendance and other evidence of participation
· Department meeting minutes
· Edison Walkthrough Observation Sheets

	Edison Alliance: Math and Language Arts works closely with Edison Alliance to ensure progress in these areas. 
	· Edison Data

	Other areas of professional growth: Many teachers continue education through PDE3 or other workshops that are approved for PD credits, and many teachers pursue various graduate degrees from various universities.  Several teachers have gone through the process of attaining National Board Certification. The supervision and evaluation of these is limited because they are mostly voluntary. Principals must approve of classes/programs before the start to ensure that they are appropriate for credit and align with the academic and strategic plans. Some teachers are also involved in the Administrator Certification for Excellence (ACE) Program to transition to administration.

	· School data/SASA
· NBC Data


	PEP-T (Professional Evaluation Program for Teachers): All probationary, temporary, and designated tenured teachers based upon social security number are evaluated using the state requirements.  The evaluation is based upon five duties (Designs and Implements Effective Strategies to Develop Self- Responsible/Independent Learners, Creates and Maintains a Positive and Safe Learning Environment, Uses Assessment Data, Demonstrates Professionalism, Reflects On Practice). The evaluation process distributes the selected teachers amongst the administration (Principal and Vice Principal(s).

	· Administration PEP-T evaluation sheets


The effectiveness of the school’s supervision and evaluation on the promotion of professional growth varies depending on the type of professional growth. The effectiveness is difficult to measure. 

Measurable Effect of Professional Development
Indicator:  There are effective operating processes that determine the measurable effect of professional development on student performance.
Prompt:  Comment on the processes and their effectiveness in determining the measurable effect of professional development on student performance.
	Findings
	Supporting Evidence

	Processes: The leadership teams, CIA and SWLT,  look at HSA scores, graduation rates, and Edison testing data for the school as a whole and for sub-groups to see general trends in student performance. Some of this information is also analyzed during data teams. Currently there is no set process in determining the measurable effect of professional development and student performance. The school has identified this as a growth area.
	· HSA data
· Edison data
· Walkthrough data


	Effectiveness: Correlation between PD implementation and student performance has not been fully determined in order to show effectiveness. HSA scores are an initial indicator, but these do not cover all content areas. Grades 10 and 11 take the HSA. Edison benchmark testing is done for grade 9 and grade 10 math and language arts classes. There are large groups of the student population that are not being measured in a formal manner with the intent to determine student performance growth.
	· HSA data
· Edison data
· Walkthrough data




A8. Ongoing Professional Development:  Additional Findings
Indicator:  Consider other information that impacts the degree to which the school is meeting this criterion.
Prompt:  From examining additional relevant evidence, what has been learned regarding the extent to which this criterion is being addressed?
	Findings
	Supporting Evidence

	Ongoing Professional Development: Individual teachers also participate in professional development outside of the school (e.g. graduate degrees, National Board certifications), by departments (e.g. SPED, CTE), or by school sub-groups (e.g. ELL.) that is aligned to the school strategic plan or their highly qualified status. Additionally, JROTC instructors attend required professional development opportunities paid for by US Army Cadet Command.


	· SASA records
· Personal records of independent PD


A9.	Resources Criterion
To what extent are the human, material, physical, and financial resources sufficient and utilized effectively and appropriately in the School Strategic Plan and annual Academic and Financial Plan in accordance with the legal intent of the program(s) to support students in accomplishing the Hawaii Content and Performance standards and the General Learner Outcomes?
CRITERION A9 INDICATORS AND PROMPTS
Allocation Decisions
Indicator:  There is a relationship between the decisions about resource allocations, the school's vision and purpose, and student achievement of the General Learner Outcomes and the academic standards. The school leadership and staff are involved in the resource allocation decisions.
Prompt:  Evaluate the relationship between the decisions about resource allocations, the school's vision and purpose and student achievement of the General Learner Outcomes and the academic standards. Additionally, comment on the extent to which leadership and staff are involved in the resource allocation decisions.
	Findings
	Supporting Evidence

	Academic and Financial Plan: The principal and members of SWLT approve or disapprove of teacher PO’s for resources based on the Academic and Financial Plan and usefulness in meeting academic standards and GLO’s. The Academic Plans are created collaborative with staff and leadership and shared at SCC for further input. 
	· PO’s
· AcFin Plans
· SWLT & CIA Minutes
· SCC Minutes


Practices
Indicator:  There are processes operating in relationship to DOE practices for developing an annual budget, conducting an annual audit, and at all times conducting quality business and accounting practices, including protections against mishandling of institutional funds. (Note: Some of this may be more DOE-based than school-based.) 
Prompt:  Evaluate the school's processes in relationship to DOE practices for developing an annual budget, conducting an annual audit, and at all times conducting quality business and accounting practices, including protections against mishandling of institutional funds. (NOTE: Some of this may be more DOE-based than school-based.)
	Findings
	Supporting Evidence

	Annual Budget: The annual budget is a mandatory part of the school’s Academic and Financial plan. It requires collaboration from all stakeholders and is monitored through the Financial Management Systems (FMS). 
Annual Audit: State personnel conduct financial audits intermittently and Principal is required to systematically spot check school financial systems. 
Quality Business and Accounting Practices: Department of Education and School business and accounting practices are integrated and the State provides annual training regarding. Individual accounting systems at the school level (ex: lunch money collections) operate with a structured review process and frequent checks by school and state personnel.

	· Academic and Financial Plan
· FMS System
· Audit results


Facilities
Indicator:  The school’s facilities are adequate to meet the school's vision and purpose and are safe, functional, and well maintained.
Prompt:  Determine if the facilities are adequate to meet the school's vision and purpose and are safe, functional, and well-maintained.
Vision: Henry Perrine Baldwin High School provides a nurturing and dynamic learning environment where all strive to achieve their fullest potential.
Mission: Henry Perrine Baldwin High School is to provide all members of the school community with a variety of opportunities to acquire the knowledge, academic, social, and technical skills to become responsible, healthy, and productive citizens. 
	Findings
	Supporting Evidence

	Existing Facilities: The school has enough classrooms for all students and teachers. Most of the classrooms are well equipped with technology to accomplish all educational tasks relevant to the subjects taught. 
· One general purpose computer lab is available for the entire school, along with another separate set of computers in the student library.  Mobile computer labs are available within departments: Science, ELA, and Social Studies. 
· Desktop labs are available in Science, CTE, and Special Motivation. There is one separate computer lab that is prioritized for Edison and H.S.A. testing.
· Drama, JROTC, and fine arts have dedicated facilities for their respective programs. 
· The new library building is 14,000 square feet, with a media lab, a conference room, a teacher workroom, a computer lab, and a student library with computers.
· The science department has received a $100,000 grant to improve existing facilities and improve technology within the department.
· The Fine Arts Department received a revolving door for the Dark Room to the Photography classes (donated by The Maui News). 
· The entire school has recently been rewired for wireless access in all buildings
· A new occupational skills building was opened in SY 2011-12 that included a facility upgrade with a professionally certified kitchen and a fully equipped sewing room. Many special needs students learn critical job skills in this new upgraded occupation skills building.
· JROTC received a new rappelling tower, and an upgraded rifle range. All MIL schools for competitive marksmanship use the rifle range at JROTC. Hawaii Army National Guard provided over $6,000 for materials to build an extended covered lanai through the Joint Venture Educational Forum (JVEF) partnership program.
	· Registrar data
· Purchase Orders
· Accident reports
· Physical Evidence in Science Classrooms

	Improvements In Progress: The school continues to see improvements in school facilities in recent years. 
· Through money raised by BHS baseball and from donations, the baseball facilities, located above the main campus, are near completion and include a weight room, classrooms, and batting cage.  
· As part of the State Technology Plan, there is now School-wide wireless
· Discussions are taking place regarding improving student rest areas around campus that may include benches and picnic tables. 
	· Complex Business Manager for Work Orders & Plans
· Existing Facilities
· Wireless network



Baldwin High School has enough facilities of sufficient quality to meet the vision and mission. At Baldwin High School students will encounter 21st century technologies throughout their high school experience to both aid learning and develop skills to prepare them for their futures. All members of the community have sufficient resources available to reach their various potentials, whether academic, social, athletic, technical, or career based.

Instructional Materials and Equipment
Indicator:  The procedures for acquiring and maintaining adequate instructional materials and equipment, such as textbooks, other printed materials, audio-visual, support technology, manipulatives, and laboratory materials are effective.
Prompt:  Evaluate the effectiveness of the procedures for acquiring and maintaining adequate instructional materials and equipment, such as textbooks, other printed materials, audio-visual, support technology, manipulatives, and laboratory materials.
	Findings
	Supporting Evidence

	Instructional Materials and Equipment: The procedures for acquiring various instructional materials and equipment are very straight forward, but may vary slightly by department. Teachers are usually given monies for classroom supplies at the start of the school year. The department heads will approve or disapprove of PO’s submitted by teachers to purchase supplies as they align to the academic and financial plan, the school strategic plan, and the academic standards and GLO’s. Textbooks come out of department funds, separate from classroom supplies. Larger textbook orders may need to be approved by SWLT. There may also be a wish list towards the end of the year where teachers can request certain larger items during that time including computers, audio and visual equipment, and furniture such as lab tables. These more expensive items would also need SWLT approval.

	· AcFin Plan
· SWLT agenda and minutes
· Department meeting minutes
· PO’s

	Maintenance: Maintenance and support for computers and related technologies is available through the Tech Coordinator. Maintenance for furniture or other classroom equipment is available through the custodial staff, or if a larger issue, through DAGS.
	· Tech Coordinator records
· Custodial records

	Performing Arts Learning Center:  The Performing Arts Learning Center receives monetary donations towards production costs (royalties, set materials, costumes), class supplies, and student travel off island expenses. Some donations are specifically earmark for student scholarships which are awarded yearly to theatre students continuing their education in theatre.. General donations have been used to update sound and lighting equipment, hire professional mentors, and offset costs for off island travel for students to attend workshops and professional productions, etc.. Students over the years have traveld to Oahu, New York, and the Annual Thespian Conference in Nebraska with the aid of donations.
	Yearly :Scholarship Donors:
· Don & Mary Allton Trust
· Aurial Flavell
· Brownee Brown Trust
Donations
· MagicSpace Entertainment -percentage of Hawaii in Broadway ticket sales from shows performed at the Blasidell Center came from: Lord of the Dance, Disney's Beauty and the Beast, and Wicked:
· Hawaii Arts Alliance Donors (matching grants for the last 3 years -$500-5,000)
· Private Donations from audience members


There is a process at BHS that allows teachers to acquire the supplies and equipment that they need to reach academic standards with their students in a fair and timely manner and therefore it is effective. 
Well-Qualified Staff
Indicator:  Resources are available to enable the hiring and nurturing of a well-qualified staff, including ongoing professional development.
Prompt:  Determine if the resources available enable the hiring and nurturing of a well-qualified staff, including ongoing professional development.
	Findings
	Supporting Evidence

	Funding: Weight Student Formula funds are allocated for the hiring of faculty and staff and have options available for professional development activities. WSF and Title II funds are used to provide professional development funds as needed.    
In terms of time, resources are limited since the loss of Planning and Collaboration and Waiver days due to budget cuts. 
The State provides limited resources for mentoring teachers.
	· Financial Plan
· Budget Cuts
· School Calendar


Long-Range Planning
Indicator:  The district and school's processes for regular examination of a long-range plan to ensure the continual availability and coordination of appropriate resources that support student achievement of the academic standards and the General Learner Outcomes are effective and are regularly evaluated.
Prompt:  Evaluate the district and school's processes for regular examination of a long-range plan to ensure the continual availability and coordination of appropriate resources that support student achievement of the academic standards and the General Learner Outcomes.
	Findings
	Supporting Evidence

	Academic Review Teams (ART): As part of the Race to the Top initiative, the State is implementing Academic Review Teams at the school, complex, complex area and state levels. These teams are responsible for using the Plan-Do-Check-Act (PDCA) process of improvement at each level. At the school level, the ART will review the AcFin to ensure adequate progress is being made; complex level ARTS will review the K-12 construct and the extent to which schools are successfully meeting Complex Area Plans. State ARTS will support the school and complex ART teams as well as monitor progress on the State plans. 

	· State Initiatives
· ART Rubric for Complex Area and School Levels


WASC/DOE Category A.  Organization:  
Strengths and Growth Needs
	Category A:  Organization:  Areas of Strength

	· New communication forums, including Lotus Notes databases and the bhsfocusonlearning.weebly.com website, have been added to increase communication among teachers and staff. 
· A new softball field for the girl’s team was built last year and is now open for use.
· The football practice field and facilities are being upgraded.
· Regular professional development meeting times have been established focused on supporting student learning through improved teaching practices.
· The Curriculum Coordinator and the teachers comprising the Leadership Team have been consistent for at least three years, and a positive, professional working relationship has developed.
· The same Vice President for Educational Services (VPES) from Edison worked with the school’s Leadership Team for 4 years. This was a positive synergistic relationship; both constructive and enjoyable. 
· A permanent principal was appointed as of November 1st, 2012.
· The SWLT leadership team meets consistently every month and the minutes are distributed in a timely manner to the rest of the staff.
· The CIA leadership team meets consistently every Monday and the minutes are distributed in a timely manner to the rest of the staff.
· Student planners are distributed to all students during the first week of school. Information contained within planners is discussed with students during advisory periods during the first days of school.
· Weekly Bear Bulletin is emailed by PCNC to all teachers as well as any parents and students who have submitted e-mail addresses.
· Principal’s Weekly Bear Brief is distributed to all staff.



	Category A:  Organization:  Areas of Growth

	BHS Recommendations
1. Develop a master schedule with priority given to student needs that also considers state and school initiatives, HQ teacher qualifications. 
2. Develop and maintain a timely communication cycle that effectively enables and supports school stakeholders to implement and effectively support the schools goals.
3. Develop and provide training, coaching, consistent walkthroughs, support and feedback to all teachers to ensure they maximize their effectiveness.
4. Review current policies and procedures to identify changes needed to improve school function.
5. Establish an administrative team that provides instructional and organizational leadership who respond consistently and cohesively to advance school goals and established policies and procedures.
6. Align the allocation of resources to support student achievement and accomplish program goals. 
7. Work toward establishing and improving athletic facilities to support and advance existing programs.
8. Develop processes to assure consistency by all staff in implementation of schoolwide policies, directives and programs.




[bookmark: _Toc269127231]CATEGORY B.  STANDARDS-BASED STUDENT LEARNING: CURRICULUM (What are students learning?)
B1.	Curriculum Criterion
To what extent do all students participate in a rigorous, relevant, and coherent standards-based curriculum that supports the achievement of the Hawaii Content and Performance Standards and the General Learner Outcomes through successful completion of any courses of study offered?
Current Educational Research and Thinking
Indicator:  The school provides examples that document the use of current educational research related to the curricular areas in order to maintain a viable, meaningful instructional program for students. 
Prompt:  Provide examples that document the use of current educational research related to the curricular areas in order to maintain a viable, meaningful instructional program for students.
	Findings
	Supporting Evidence

	SIOP:  BHS teachers have been upgrading and revising lessons to incorporate Sheltered Instructional Observation Protocols (SIOP), as well as other school-wide initiatives since 2008. SIOP addresses the need for differentiated instruction and incorporates research-based strategies. All BHS teachers have had professional development training in SIOP, and have been required to turn in a lesson plan using SIOP protocols.
After the first collection, December 2010, 69% of teachers turned in a SIOP lesson plan. The second collection, March 2012, 45% (39 of 86) teachers turned in a SIOP lesson plan.
	· Lesson Plans 
· Evidence Boxes 

	CCSS:  BHS teachers are implementing Common Core State Standards as part of national and state directives, creating pacing guides that are CCSS aligned for 100% of all classes by the end of AY 2012-13. Under the state initiatives we are focusing on argument essay writing and text complexity, and standards for mathematical practices.
	· Pacing Guides
· Lesson plans
· Professional Development attendance 
· PD Calendar

	ACHIEVE 3000:  BHS teachers received training on August 10, 2012. Some ELA classes and science classes (10th grade English inclusion, 10th grade Marine Science inclusion classes, 11th and 12th grade Special Education classes, all ELL English classes, CSAP program, and a variety of additional Special Education classes) have implemented use of Achieve 3000. As of December 2012, funding was shifted to the school from the State, so School-Wide Leadership Team will undertake discussion in the context of the 2013/14 Academic Financial Plan. 
	· PD attendance: August 10, 2012
· Achieve 3000 data 

	JROTC Curriculum Management System (CMS): The Baldwin High School Junior Reserve Officer Training Corps has a nationally accredited program of instruction (POI) which is currently online. Students (cadets) use personal computers and program “clickers” called the Classroom Performance System (CPS) to interface with the computer and instructor for fast computations and answers. The CPS are effective tools for gathering effective formative assessment data immediately. Teachers can monitor student progress and make instant changes to instruction as needed. Currently, many teachers in the science department use these assessment tools and more sets of these responders have been ordered and other departments will have access to this technology. 
	· HI DOE Approved Curriculum System
· Director of Army Instruction Accredited
· JROTC Files
· Cadet Portfolios

	First Semester of Experimental Flip Teaching Model in AP Biology (SY 2012-13):  Students in this class are using a curriculum designed to effectively use technology, inquiry, and self-directed learning. Video podcast lectures and online activities enhance in-class instruction.  Class time is focused on teacher facilitation through guided reading, better comprehension of content, and more opportunities to engage in laboratory activities focused on student inquiry.
	· AP Biology Wiki (Instructor-designed website)

	Programs and Services for Secondary At-Risk Students (PSSAS): (formerly known as Comprehensive School Alienation Program or CSAP) This program uses a project-based approach within the classroom.  In addition, several field trips a year are scheduled that give a hands-on, work-based approach to learning. One unit involves traditional cultivation of taro.
	· PSSAS Curriculum and Lesson Plans


Baldwin is implementing a variety of systems and methods based on current educational research, utilizing as much technology as possible to maximize student exposure and learning. Teachers are directed to implement SIOP protocols and strategies for every course.  Access to programs such as Achieve 3000, JROTC CMS, increases the variety of learning experiences.

Academic Standards for Each Area
Indicator:  The school has defined academic standards for each subject area, course, and/or program.
Prompt:  To what extent are there defined academic standards for each subject area, course, and/or program?
	Findings
	Supporting Evidence

	HCPS/CCSS STANDARDS: Baldwin High School is transitioning to Common Core Standards to align with national initiatives.  English and math departments are using CCSS to develop new pacing guides. Whenever possible, teachers are collaborating in grade-level teams to accomplish this work. All teachers are being trained for implementation.  
Science, Social Studies and Career and Technical education (CTE) adhere to HCPS III (for content) until August 2013.  They are currently integrating CCSS into their curriculum pacing guides.
Other subject areas such as Fine Arts, World Languages, Music, Performing Arts and Physical Education follow HCPS III (for content) and are integrating CCSS into curriculum through “Other Technical Subjects” (CCSS Document) 
	· CCSS aligned pacing guides from ELA and math
· HCPS/HCPS III aligned pacing guides from Science, Social Studies and CTE
· HCPS III aligned pacing guides for Fine Arts, World Languages, P.E. and Performing Arts
· “Other Technical Subjects” from CCSS Document


	Professional Development: Teacher in-service trainings for constructing arguments and text-complexity have been a starting point for implementing CCSS. These trainings have prepared teachers to begin next year’s evaluations of written materials.
	· Attendance records from PD sessions
· Pacing guides
· PD Binder

	Career & Technical Education: CTE classes have been reorganized under state directives for CCSS. CTE classes adhere to national and state content standards as well as CCSS.   The CTE Designation of Achievement Certificate – Board of Ed Policy 2013 – a.k.a. Special Board of Education Diploma requirements are rigorous and relevant to the CTE Completer.  To receive the award, the student is required to maintain a 2.5 overall GPA, and a 3.0 GPA in core-cluster-academic courses.  Students must also take an End-of-Course assessment (70% or better) or National Assessment, or Dual Credit Articulated Program of Student Assessment
	· State directives for CTE pathways 
· Student tracked Program of Study course grades (minimum GPA 3.0 in each required course)
· Students tracked overall graduation GPA (2.5 minimum)
· State End-of-Course Assessment scores (includes research based paper, Oral & Powerpoint Presentation) 

	Classroom observations: Classroom observers check for:
· Content and Language Objectives for the lesson stated in student-friendly language posted prominently in the classroom
· Student engagement in relevant, authentic activities 
· Teachers actively facilitating student activity and learning
	· Observation logs 
· Spring 2012 Walk-through Data



Baldwin has actively been ensuring that curriculum is standards-based. Observations include ensuring teachers have both content (standard) and learning objectives easily observed by their students, as well verifying that the objectives are being addressed in instruction. All curricular departments at Baldwin are currently integrating CCSS into course pacing guides, with ELA and math fully converting to CCSS from HCPS 3. CTE and JROTC adhere to their own national standards that address their programs.


Congruence
Indicator:  There is congruence between the actual concepts and skills taught, and the academic standards and the General Learner Outcomes.
Prompt:  To what extent is there congruence between the actual concepts and skills taught, the academic standards and the General Learner Outcomes?
	Findings
	Supporting Evidence

	Language and Content Standards: As part of SIOP lesson plans teachers are asked to compose and post Language and Content Objectives in alignment with academic standards and GLO’s. Most of the teachers are using HCPSIII, however some teachers have begun to incorporate CCSS as we make the transition. 
	· SIOP Lesson Plans
· Evidence Walls




	Explicit Instruction in General Learner Outcomes: A survey taken in November 2012 shows that of the 75 teachers surveyed: 
· Explicitly teach GLOs:
· 53% sometimes
· 29% Frequently
· 11% Rarely 
· 7% Never
· Attach GLOs to Assignments:
· 41% Sometimes
· 25% Frequently
· 21% Rarely
· 12% Never
· Attach GLOs to Assessments
· 45% Sometimes
· 17% Frequently
· 23% Rarely
· 15% Never

	· GLO Survey Result Data, November 2012

	Common Assignments/Assessments: Teachers who share grade-level curriculum may collaborate to deliver standards and GLO-based assignments and assessments.
Additional standards-based quizzes, chapter tests, homework, projects vary by class and topic, including common assessments, with many examples school-wide.

	· Common Assessments

	Observations: Classroom observations have been made to ensure teachers are utilizing the SIOP protocols, and have both content and learning objectives clearly visible and taught to the students. 
Edison Walk-Throughs: Edison Group does walk-throughs and evaluation for the Math & English departments on an ongoing basis.  In April of 2012, administrators and dept. chairs observed 56 out 84 teachers.  Data from both types of observations is gathered on the following criteria: 
1) Data on student engagement
2) instructions linked to standards
3) School wide teaching strategies
4) Cycle of instruction
5) Technology being utilized

	· Observations
· Walk through data

	SIOP Framework: Standards and GLOs are embedded in the SIOP Framework designed for BHS teachers
	· Teacher lesson plans.

	Classroll.com: Some teachers attribute specific standards to their lessons.
	· Classroll.com data

	Teacher Evidence Box: Teachers collect student work samples of standards and GLO-based constructed responses, reading strategies, formative and summative assessments, and vocabulary.
	· Evidence Boxes


Baldwin is using a standards-based instruction process, with content and concepts based on either HCPS III or CCSS, as this is a transitional year for implementation of the Common Core State Standards. Observation protocols have been established, and include verification of standards based instruction through content and language objectives displayed and explained to the students. GLO’s are being explicitly taught in some classes, but not in all.

Student Work-Engagement in Learning
Indicator:  The school’s examination of representative samples of student work and snapshots of student engagement in learning demonstrates the implementation of a standards-based curriculum and the General Learner Outcomes.
Prompt:  How does the examination of representative samples of student work and snapshots of student engagement in learning demonstrate the implementation of a standards-based curriculum and the General Learner Outcomes?

	Findings
	Supporting Evidence

	Student work: Representative samples of student work are aligned with SIOP lesson plans and current HCPS III and CCSS



	· Evidence boxes
· Evidence of Learning Walls
· Reflections:  Connect to data and HCPS III
· PD sessions: Agenda

	Snapshots: Snapshots of student engagement are obtained through classroom observations and demonstrate implementation of a standards based curriculum
	· Walkthrough Data



Teachers are required to keep an evidence box of representative student work. All teachers have access to the materials to assemble and stock their boxes, and the Curriculum Coordinator is available during non-instructional periods on every Friday for any assistance needed in maintaining the boxes. Observations in 9th and 10th ELA and Math classes by Edison occur regularly. Administration has conducted observations across the curriculum using Edison criteria. 

Accessibility of All Students to Curriculum
Indicator:  A rigorous, relevant, and coherent curriculum is accessible to all students. The school examines the demographics and situation of students throughout the class offerings. The school’s instructional practices and other activities facilitate access and success for special needs students.
Prompt:  What have you learned about the accessibility of a rigorous, relevant and coherent curriculum to all students? What did you learn from examining the demographics and situation of students throughout the class offerings? How do the instructional practices and other activities facilitate access and success for special needs students?

	Findings
	Supporting Evidence

	AP and Honors English:  Advanced Placement and Honors classes are open to all who desire them. Students take a skill assessment which is considered with other assessment data and teacher recommendations to determine enrollment.
	· AP/SPED/Honors program descriptions
· Placement test/rubric
· Student enrollment

	INCLUSION:  Team-teaching inclusion sections are offered in all core classes (math, science, ELA and S.S.) to meet student IEP/504 needs. 
Inclusion Classes:  SpEd students may be placed in a co-taught general education classroom, in which a general education teacher partners with a SpEd teacher to deliver instruction.
Mainstream Students:  Students with IEPs may access general education curriculum with accommodations as indicated in their IEP.
	· Master schedule
· Evidence boxes of inclusion teachers
· Data from pre-, post-testing and Edison Benchmark testing for inclusion groups
· IEPs, student schedules


	English Language Learners: ELL sections are offered in science, English Language Arts and Social Studies to meet student needs.  Subject courses within each discipline rotate each year to meet graduation requirements of ELL students without repetition.  Individual accommodations are made for each student based on needs.
	· Master schedule



	SCIENCE:
· Biology classes at all ability levels participate in the same labs
· Physical science classes at all ability levels participate in the same labs
	· Pacing guides


	Math: Some math teachers are currently working with some science teachers to teach equations used in physical science courses.
	· Bell Work

	Professional Development:  Teachers attend professional development sessions on Tuesdays and Thursdays throughout the year for training on research based instructional strategies and various State initiatives and to collaborate on school wide initiatives. 
· Rigor/Relevance Framework: On October 27, 2011, teachers received in-service training in the framework, which encourages active, relevant instruction. 
· SIOP: Most teachers have been trained in SIOP (Sheltered Instruction Observation Protocol) and are mandated to use strategies within their classroom. School-wide training in lesson plans that work with diverse populations with limited literacy skills are ongoing and part of the school initiatives. Teachers have been instructed to post content and language objectives daily.
	· Walkthroughs
· SIOP Lesson Plans
· Gradual Release Cycle of Instruction 
· Professional Development Calendar
· Evidence Boxes 
· Walkthrough observation & feedback form
· SIOP PD attendance 
· Rigor and Relevance PD Training
· Walkthrough Data
· Common assessments 
· Pacing Guides 
· Teacher Syllabus 

	Data Teams:  Data teams were established that examined demographics for grades 9 & 10 Math and ELA. These data teams are also using Edison testing data to modify curriculum and drive remedial/directed instruction (ELA 9).
	· Protocol sheets and SMART goals for Math and ELA grades 9 & 10.

	Comprehensive Student Alienation Program (CSAP):  Students are exposed to contemporary issues through their instruction in SMA and ALC classes. 
	· CSAP lesson plans




Most Baldwin Students have access to classes across the curriculum. AP English has a writing pre-assessment for teacher assessment of student abilities.  English Language Arts honors course require a skills assessment. The students with the highest levels of disability can access any class appropriate for their intellectual, emotional and physical needs. This does however mean that not all classes may be available to each and every special needs student, but that determination is based on IEP team decisions.

Integration Among Disciplines
Indicator:  There is integration among disciplines at the school. 
Prompt:  To what extent is there integration among disciplines?
	Findings
	Supporting Evidence

	Integration: Integration between departments for core classes is limited, but with CCSS implementation, departments are beginning discussions for better integration of student work.




	· Implemented constructed responses.  Implementing SIOPS.
· Also:  Freshman projects, e.g. English—research papers
· SS—Poster boards
· Science—Videotaped oral presentation 

	Performing Arts Learning Center Musical: The Orchestra Course and Drama Department collaborate on a musical theater production each year.  The orchestra supports the actors on stage by providing music that furthers the plot, and conveys the feelings of the characters and what's happening to them.  The actors and musicians interact to communicate this to the audience.
	· Program booklet
· Video
· Photos

	Math: Patterns of logic and reasoning-- as embedded in the common core store standards-- are being implemented to integrate math reasoning and literacy across the curriculum

	· Evidence Boxes
· Professional Development
· Common Core Standards

	Inclusion: combines populations of special education and regular education. However, not all Special Education Students are in inclusion. Educational Support Program (ESP): Students that are eligible participate in one class with the Work Study Program. In this program, students are engaged in hands on activities in the Work Place Study Program such as gardening, cooking, sewing, and constructing supplies for these activities. CSAP social studies and English does interdisciplinary research projects workplace readiness, DECA, and ESL and possibly other English students run café
	· Master Calendar (show Inclusion Teams)
· Work Study Program Evidence Boxes

	Classroom Instruction – There are some departments within the school that work with each other to provide integrated lessons. 
· Academy of Hospitality and Tourism, where the business teacher worked with an English teacher. 
· Gen Ed, ELL, and Workplace Readiness students did project based learning. 
· Previously, Freshmen Teams (English, Social Studies, and Science) would create cross-curriculum lessons.
· 9th grade Exploration class students are introduced to different pathways at BHS
Teachers from the 6 pathways, honors/AP, JROTC, Fine Arts combine their lessons to create a common curriculum for the incoming 9th grader.  The class introduces the various pathways to the 9th graders.

	· Master Schedule

	Library: The librarians work with classroom teachers to provide instruction on research methods and ethical computer use.
	· Library power points 
· Library handouts
· Library lesson plans
· Student work


Currently at Baldwin there is little cross-curricula instruction. While individual lessons in one class may be related to another curriculum, there is no significant lesson planning between departments. The exception to this is the career exploration class that incorporates a coordinated integration between CTE, ROTC and English curricula. Additionally, CCSS implementation is pushing departments to integrate assessments and curricula to maximize student learning.



Curricular Development, Evaluation, and Revisions
Indicator:  The school assesses its curriculum review, evaluation, and review processes for each program area, including graduation requirements, credits, grading policies, and homework policy regarding the impact of these processes on providing a challenging, coherent, and relevant curriculum for all students.
Prompt:  Comment on the curriculum review, evaluation, and review processes for your program area, including graduation requirements, credits, grading policies, and homework policy. Comment on the impact of these processes on providing a challenging, coherent, and relevant curriculum for all students.
	Findings
	Supporting Evidence

	Grading: Teachers are required to use classroll, an online grade book since 2007 – 2008.  Teacher use has been varied as the program is not user-friendly, and there have been no consequences for not using it.  We are currently looking for another program that is simpler to use for all users.  The state has been also dialoguing with the schools to purchase a state-wide grading program that all DOE schools will be using so schools will be consistent. However, there has been no recent information on the progress of this project, and as a result we have not fully implemented any grading program.
	· Classroll.com 

	Development: Freshmen English, study skills, and transition to high school teachers meet weekly to discuss possible changes in curriculum, and to ensure consistency across teachers. 
	· Evidence box
· Pacing Guides
· Walk-throughs

	Evaluation and Revisions:   Weekly grade level meetings in ELA evaluate curriculum to ensure rigor, relevance, consistency from special education to honors. Weekly grade level ELA meetings revise instruction for the upcoming week as needed.
	· Evidence boxes
· Pacing Guides
· Edison test results

	Graduation requirements: Monthly department meetings examine curriculum, classes, and graduation requirements. 

	· Department meeting notes.
· Academic Counselors 
· Behavioral Specialist
· 504 Counselors



Curriculum review is an ongoing process at Baldwin. There are yearly reviews in every department of the classes offered, and changes in classes. During the year there are meetings 2-4 times a month in ELA teams that share classes to verify pacing, curriculum, specific instruction, as well as changes to consider.
Policies-Rigorous, Relevant, Coherent Curriculum
Indicator:  The school assesses the curriculum and its rigor, relevancy, and coherency after examination of policies regarding course completion, credits, grading policies, homework, etc.
Prompt:  What have you learned about the curriculum and its rigor, relevancy and coherency after examination of policies regarding course completion, credits, grading policies, homework, etc.?
	Findings
	Supporting Evidence

	Teacher Evaluations: Teachers are evaluated in instruction, professionalism, and curriculum development on a 5 year cycle. This involves submitting lesson plans, observations, and self-reflections.
	· PEP-T reports 

	ELA:  Department meetings examine overall curriculum needs and graduation requirements. Weekly grade level team meetings examine, re-evaluate, and use student data to drive instruction.
	· Department/team meeting

	FINE ARTS:
Visual Arts – Through formal and informal communication among visual art teachers, the Design I class curriculum is evaluated after every semester.   In addition, the upper level art classes are given the flexibility to change/adapt the curriculum based on current trends, ideas, themes, guest speakers, artist in residence, etc.
As a department, although we have established a progression of classes, a recent state mandate (classes must be taken in succession based solely on ACCN numbers) may disrupt that progression.  Administration is currently working with the state to get an exemption.
	· Evidence Box (student work, class evaluations, teacher notes, teacher pacing guides/curriculum map)

· Art exhibits and competitions (Maui County Fair, Na Mele, Lahaina Arts Society, Scholastic Art and Writing competition)


Examination of class curriculum with specific emphasis on rigor, relevance and coherency has been an individual teacher activity, and thus has been inconsistent. The main driving force for curriculum assessment has been an effort to align to HCPS 3 and/ or Common Core State Standards. There are exceptions, where teams examine their course. Courses such as Transitions to High School, 9th and 10th grade ELA, are team examined to ensure consistency in curriculum, instruction, assessments, and grading. SIOP lesson plans are to be aligned with HCPS. 
Articulation and Follow-up Studies
Indicator:  The school articulates regularly with feeder schools and local colleges and universities. The school uses follow-up studies of graduates and others to learn about the effectiveness of the curricular program.
Prompt:  Share examples of articulation with feeder schools and local colleges and universities, including comments on the regularity of their occurrence. What has been revealed through the follow-up studies of graduates and others regarding the effectiveness of the curricular program?
	Findings
	Supporting Evidence

	Articulate down: Articulation with the feeder middle schools has been reduced or eliminated entirely. 
Special needs students have been impacted and the special education observations of students in the middle school setting by the future Baldwin variance teachers has not occurred for at least 3 years.
	· Check Sped communications with feeder schools.
· School visits for SPED and reg. ed. Observation of classes.
· Follow up with Curriculum Coordinator, PEP, SAC

	Articulate up: BHS academic counselors are articulating with colleges, specifically University of Hawaii Maui Campus.
Special needs students transition plans reflect their goals, but Baldwin no longer has a filled trained transition teacher/position, so the variance teachers have been doing the transition sections of the IEP. Few if any have been in contact with UHMC.
	· Literacy workshops at the UHMC

	Follow up studies:  At this time no follow up studies have or are being done on graduates. Discussions about distributing surveys at class reunions, and to local businesses have occurred. Possible survey questions have been developed, but no surveys have been distributed.
	· None at this time.


Baldwin has struggled in articulating with feeder schools, especially in special education. There is very little contact between the feeder schools and Baldwin. These are mostly at the Department Head/ SSC level. There is no longer articulation between teachers at Baldwin and the feeder schools. This has at times impacted special needs students as critical anecdotal, behavioral, and non-IEP information has not been available for Baldwin teachers. Some CTE courses have articulation upward to the college level.  Special needs student transition plans for colleges are being done by the variance teachers, who are untrained, and for the most part do not even know who to contact. At this time there is no one trained for special needs transitions at Baldwin.
In special education the registration process for sped students relies on the information brought to the registrar from the SSC, DH.  There have been mistakes made because of lack of articulation. In special education the registration process for sped students needs to be reviewed and revamped.  There are many mistakes made because of lack of understanding of the terminology used across all staff.  In item 23 of the IEP, Least Restricted Environment (LRE), terms like inclusion, general education classes, sped classes, special education classes, sped resource, etc. have different meeting to different people and we need to tighten up the terms that we use so that it is understood across the board.  This section has been used to determine student schedules.
Baldwin is at a critical juncture in that while it has done reasonably well in assuring access across the curricula to all students, and has made significant efforts in ensuring the teachers are trained in rigor, relevance and other research base methodologies, it has done poorly in areas of follow-up on instruction, articulation and developing cross-curricular projects or instruction. There are several possible reasons for this: with the school in restructuring efforts are being devoted to HSA and AYP goals and the other areas have not been a priority, without a consistent administration and enforcement of state policies, a greater burden of the workload for accreditation, and other critical needs has fallen on a smaller and smaller group of individuals who had to address what they could, school resources are significantly smaller so some areas cannot be addressed.


B2.	Curriculum Criterion
To what extent to all students have equal access to the school's entire program and assistance with a personal education plan to prepare them for the pursuit of the academic, individual, and school-to-career goals?
CRITERION B2 INDICATORS AND PROMPTS
Variety of Programs — Full Range of Choices
Indicator:  All students have opportunities to make appropriate choices and pursue a full range of realistic career and educational options. The school provides for career exploration, preparation for postsecondary education, and pre-technical training for all students.
Prompt:  What have you learned regarding the extent to which all students have opportunities to make appropriate choices and pursue a full range of realistic career and educational options? How does the school provide for career exploration, preparation for postsecondary education and pre-technical training for all students?

	Findings
	Supporting Evidence

	Pathway Registration: Most Baldwin students have the opportunity to enroll in a variety of classes in the Career and Technical Education (CTE) Pathways.  In addition, students also have an opportunity to enroll in the academic college preparation (Advanced Placement), Fine Arts, Drama, Music, or JROTC Pathways. There are some students, most notably the profoundly disabled that are engaged in a Community Based Instruction program that is appropriate for their developmental, intellectual and physical abilities.
	· Registration records
· Student schedules
· Master schedule


	CTE Programs of Study: 
Beginning in 2011-12, 9th grade students enrolled in the Career Explorations class logged onto Kuder Navigator, an online portfolio system.  Students took 3 assessment tests (skill, interest, values) and researched various occupations within the pathways listed above.  Information was saved in their online portfolio as well as in their advisory folders. 
Each CTE Pathway has an approved Program of Study which consists of a Core (beginning), Cluster (advanced), and an Academic (Science, Social Studies, Math or English) class.    The Programs of Study that are offered or have been offered are:  Graphic Design Technology, Broadcast Media, Digital Media, Fashion Design, Accounting, Management, Travel Management, Marketing, Retailing, Entrepreneurship, Clinical Health, Nutrition, Medical Biotechnology, Building & Construction, Design Technology, Electronics & Electrical Engineering, Automotive Technology, Natural Resource Production,  Plant Systems, Culinary, Explorations in Education, and Hospitality Services.  

These Programs of Study courses are rigorous and relevant and often students transition into post-secondary education already possessing the basic skills necessary to complete tasks within the industry.     

The Kuder Online Portolio is updated at the end of each school year by the student.  Their resume, personal goal statement, letters of recommendation, college and career research is saved in their career portfolio. Student samples can be uploaded into their portfolio.

Beginning in 2013-14, the Advanced Guidance course will refine the student’s selections and implement post-secondary goals.

	· Master Schedule
· Course Catalog
· Kuder Navigator Online Portfolio Composite Report (3 assessment test results) filed in advisory folders
· Student Work Evidence 
· Completer list 

	JROTC: This program prepares cadets for career and life skills necessary for lifelong success as a contributing citizen.  The military chain of command, structure, and discipline provide the foundation for learning.  Preparation includes application of knowledge and skills in the following subject areas:  Citizenship in Action, Leadership Theory & Application, Foundations for Success, Military Customs & Courtesy, Cadet Challenge, Service Learning Projects, Drill & Ceremony, and optional Camp Participation. Learning is student—centered; requiring active participation throughout the course.  Community and school service activities are required.  Students wear the Army JROTC uniform on designated days.  
	· JROTC Curriculum

	College and Career Fair: All students can attend one of several Career and College Fairs that are held at Baldwin or other high schools, and even University of Hawaii Maui College campus.

	· Attendance rosters

	Clubs: There are many co-curricular career clubs that engage in career and interest exploration activities.  These clubs provide community interaction and career exploration outside of the classroom and allow students to develop key relationships with possible future employers.                                                                                     
Clubs who are involved are: Health Occupation Student Association (HOSA), Academy of Hospitality and Tourism (AOHT), Future Teachers of America (FTA), Distributive Education Clubs of America (DECA), Family, Career & Community Leaders of America (FCCLA), Robotics Club, Junior Reserved Officer Training Corps (JROTC), Akamai Finance Club, Drama Club, Science Technology Engineering and Mathematics (STEM), BHS Courier, Environmental and Spatial Technology (EAST). 
	· Club Charters
· Club Meeting Minutes
· Community Service Hours

	Senior Project: As of the class of 2015, Senior Projects are optional for graduation with a diploma. 
	· Senior Project Packets
· Senior Project Student Samples
· Senior Project Evaluation
· Senior Project Committee Meetings Notes

	PTP: Most students at Baldwin (except the CBI students) are required to create and maintain a Personal Transition Plan (PTP) that encompasses career planning, examining their Baldwin schedule and grades, goal setting, 5 year plans, and post collegiate plans.
	· PTP Folder



	Freshman requirements: All incoming freshmen are required to take Transitions to High School class to further instruct them on some of the skills required for high school, such as reading across the curriculum, note taking, and research. Additionally all freshmen interested in a career pathway must take Career Pathways Exploration so they can fully understand each pathway, and how they align with their personal interests. Transfer students can meet at any time with their academic counselors to assist in class choices.
	· Student Work Evidence- Resume 
· Mock interview rating sheet, 
· Student reflection 
· Mock Interview Schedule


	Honors and AP: AP classes across the curricula are open to all students. Honors classes require testing placement. There are honors classes in math, ELA, history, and science. Advanced Placement classes are in ELA, Science, History, and Math.
	· AP testing scores
· Registration records



At Baldwin, students have the ability to access classes across the curricula. Introductory classes are required for all incoming freshmen, and transfer students can meet with a specific academic counselor. Career Technical Education (CTE) Pathways and college prep classes are available through yearly registration. CTE pathways are real world career based, standards driven curricula that develop skills, and prepare students for continuing in a career field. Many of these programs engage in district, state and national competitions that further the development of the students. There are extra curricular career and interest clubs that address many student interest areas outside the formal curricula offered at Baldwin. Current seniors and juniors will have to complete a senior project that is a personal development exercise, possible career exploration, and the starting point of a mentor/mentee relationship. All students at Baldwin must complete a personal transition plan folder as part of a required advisory class that includes college/career planning, self-examination and goal setting for after high school. 

Student-Parent-Staff Collaboration
Indicator:  Parents, students and staff collaborate in the development and monitoring of a student's personal learning plan, based upon a student's learning style and career and educational goals.
Prompt:  To what extent do parents, students and staff collaborate in the development and monitoring of a student's personal learning plan, based upon a student's learning style and career and educational goals?
	Findings
	Supporting Evidence

	Teacher Parent Conferences: Teacher communicate student progress with parents in a variety of ways including classroll.com, e-mail, progress reports, and phone calls. In the event an intervention is needed, a parent-teacher conference is held with student and counselor to determine teaching and learning strategies  to help student improve academic achievement. 
	· Teacher Contact Logs
· Conferences

	Classroll.com: Classroll.com is the online grading system. Teachers are required to utilize this tool and most update their grade every two weeks. Progress Reports are mailed to parents half-way through each term and many teachers require additional classroll.com grade check be signed by parent and returned to teacher.
	· Classroll.com Progress Reports
· Teacher Polices and Procedures

	School Community Council: School Community Council includes parent, community, administrator, faculty and student members.  Their capacity is as an advisory board.  They meet monthly and the meetings are open to the entire community.
	· SCC Meeting Minutes

	PTP/ Advisory: Students are assigned an Advisory Teacher in grade 9 who stays with them through the Personal Transition Plan process.  Currently we are making a transition so that the PTP is completed in an “Advanced Guidance” class.
	· PTP Folders (5 year plan)


	Academic Counseling: Counselors work directly with students based on their rosters on a regular basis regarding both academic and social concerns. As the need arises, counselors also meet with teachers and parents to address specific concerns. 
During a student’s senior year, Senior Fail Letters are sent home at the end of each term if the student is failing a required course for graduation. 
	· Senior Fail Letters
· Counseling Log
· eCSSS 

	Response to Intervention: Response to Intervention (RTI) is in its initial stages of implementation at Baldwin High School to identify and address the educational needs of all students.  Teachers can pick up a Teacher Concern Questionnaire in the counselor or SSC office.   After receiving a Teacher Concern Questionnaire, the SSC or counselor office will send out a Teacher Concern Questionnaire to all of the student’s teachers and determine the core problem.  
The SSC collaborates with teachers and counselors to discuss academic and/or behavior issues to facilitate school level planning by using S.M.A.R.T goals: Specific, Measurable, Attainable, Realistic, Timely. 
If student has not responded to Tier 1 interventions (a process that includes formal and informal progress monitoring, appropriate, effective and research-based core instruction for all students), SSC will schedule a Student-Focused Team Meeting (SFT) to include the parent/guardian, student, teachers, counselors, administration and other school related providers, if necessary, to determine why student did not respond to the interventions and if more intense Tier 2 interventions are needed, i.e., increase intensity by lowering number of students in the group, providing intervention more frequently.   The team creates specific instructional plans for each individual student by determining what supports in the general education classroom and home are needed and how the team will measure student growth.
Many teachers at Baldwin High School have participated in Professional Development in Sheltered Instructional Observational Protocol (SIOP).  The SIOP Model is a framework for making instruction comprehensible for our students.   The features of the SIOP Model are integrated throughout the components of RTI.  RTI is a process about accessing students, monitoring their progress, and providing the kinds of instruction and interventions they need to learn the skills or behaviors required to be successful in the classroom.  
	· Interview with Student Services Coordinator (SSC)
· 2012 Comprehensive Student Support System Process
· Electronic Comprehensive Student Support System Database (eCSSS)
















· Professional Development Calendar:  SIOP Training

	IEP Process: Parents, Special Educators, General Educators, students and administrators participate in determining eligibility, program placement, effectiveness of IEP goals, LRE (Least Restrictive Environment) specification. Also addressed in the IEP are transition plans and post-secondary planning.
	· eCSSS (electronic Comprehensive Student Support System) database

	Phone system and Lotus Notes email system: Each classroom is equipped with a phone and computer that increased the opportunities during the school day to communicate with parents.  The phone system serves as a safety device by allowing communication during school day procedures and emergencies.
	· Phone system directory along with lotus notes email.

	E-mail Newsletter “Bear’s Bulletin”: e-mailed weekly to parents and faculty.  Items include current campus news, lunch menus, notifications of upcoming deadlines and events.
	· “Bear’s Bulletin”

	Section 504: Behavior Invention Plan informs faculty and staff of accommodations and modifications for behavior issues which affect success in the classroom.
	· 504 census


Monitoring/Changing Student Plans
Indicator:  The school implements processes for monitoring and making appropriate changes in students' personal learning plans (e.g., classes and programs) and regularly evaluates them.
Prompt:  What processes are utilized for monitoring and making appropriate changes in students' personal learning plans (e.g., classes and programs)? How effective are these?
	Findings
	Supporting Evidence

	PTP: Students update goals and academic progress in their 5-year plan. Students start their 5-Year Plan beginning in the mandatory Pathway Explorations course. Through the Kuder Navigator systems students complete online assessments for skills and career interests and use this information in their PTP folders and future registration process. Currently, students amend their 5-Year Plans every year in advisory. However, beginning next year. The student however, is asked yearly to amend their plan.

Kuder Navigator Online Report Dated 9/15/12:
Total Registered Users: 1,508
New Freshman Users: 301
Upperclassmen Users: 366
Total Log Ins 2,950

High Interests:
Ag, Food & Natural Resources  Count 122 = 9%
Arts, Audio-Video Technology, & Communications  119 = 8%
Human Services 112 = 8%
Education & Training 108 = 8%
Health Science 89 = 6%
Science, Technology, Engineering & Mathematics 89 = 6%
Finance 88 = 6%
Architecture & Construction 88 = 6%

Skills:  (What students possess)
Education Count 195 = 14%
Hospitality & Tourism 179 = 13%
Human Services 172 = 13%
Information Technology 171 = 12%
Health Science 131 = 10%
Arts, Audio-Video Technology & Communication 123 = 9%

Work Values:  What students think is important at the workplace.
Innovation Count 68 = 33%
Prestige 49 = 24%
Income 36 – 17%
Workplace Environment 30 = 15%
Accomplishment 23 = 11%
	· 5 Year Plan- Portfolio

	Registration Assistance: January registration campaign, walk-up registration advice, Registrar and staff available on a drop-in basis during pre-registration period.
	· Preregistration Process, PTP, Counselor Meetings

	Special Education: At annual IEP meetings and 3-year re-evaluations the needs of the student are assessed and adjusted based on the advice of Special Educators, General Educators, Administrators, as well as the concerns of parents and other service providers. In addition, parents may request an IEP meeting for any reason at any time. At this time student career desires are voiced in the transitions section, and learning plans, class selection for the next year are based on those transition plans. In the period between AY 2010-2011 and  AY 2012-13 an average of 5 Special Education students have been moved up into each inclusion class, and 4 have had special education services rescinded
	· IEP meeting minutes/plan

	Comprehensive Student Support System (CSSS): At the beginning of the school year, SSCs meet with teachers to review the Student Support Process and the services available to students under the Comprehensive Student Support System (CSSS).  The RFA process was changed in 2011 under the Comprehensive Student Support System Process (CSSS) framework from an array of services to what now includes a full range of research/evidence based interventions determined by student’s response to level of intensity, frequency and duration, SMART goals, and progress monitoring, programs, supports and/or services on a fluid continuum of multiple tiers of supports to improve students’ academic and behavioral performance.  
 
Students are made aware of the CSSS process in the Student Handbook:  A Guide for Students –CSSS 2012-13 pages 28-30. Students can stop by the counselors’ office and discuss their concerns if they are experiencing difficulty with their academics and what actions they can take.  If teachers have a concern, they can pick up a Teacher Concern Questionnaire in the counselor or SSC office.

There were fifty-two (52) student concerns received by the SSC office and forty-three (43) Student-Focused Team Meetings (SFT), (formerly Student Support Team Meetings) held in SY 2011-12.  The nine (9) concerns that did not result in an SFT meeting were addressed by a conference with SSC and academic counselor consulting with teacher and parents/guardians to determine what supports in the general education classroom and home were needed. 

The outcome of the forty-three (43) SFT Meetings resulted in sixteen (16) students with plans implemented in the general education classroom under the Response to Intervention (RTI) constructs and currently being monitored by the SSC and classroom teachers; six (6) students eligible for 504 Plans; thirteen (13) students referred for Special Education (IDEA) evaluation and this resulted in initial meetings with eight (8) students found eligible for IDEA and five (5) students found ineligible for IDEA (the five (5) students were given interventions under the RTI constructs that includes the classroom teachers/support personnel and progress monitoring; five (5) students with Action Plans (now referred to as RTI); one (1) student referred to Youth Challenge; two (2) students referred to CSAP.  Home Hospital Instruction:  2011-12 SY-eighteen (18) students.  2012-13 SY as of November 27, 2012: there have been eleven (11) Student Focused Team Meetings (SFT) that resulted in one (1) Action Plan (RTI); seven (7) students eligible for 504 Plans; one (1) student found ineligible for IDEA (team requesting for more assessments); two (2) students eligible for Home Hospital Instruction.  Total as of November 27, 2012: Six (6) students eligible for Home Hospital Instruction.  Data from the years before are not available due to a changeover in SSCs.
	· Interview with Student Services Coordinator (SSC)

· 2012 Comprehensive Student Support System Process

· Electronic Comprehensive Student Support System Database (eCSSS)



· CSSS Trainings for Student Services Coordinators (SSCs) and School Counselors









· Data from Student Services Coordinators Office (SSC)


	504 Plans: Modifications/ accommodations done based on supplementary assistance. Students can be referred by teachers, counselor, and parents to be evaluated to receive support through CSSS. Re-evaluations are held every three years with an annual team review of accommodations. Information considered during this review includes teacher commentary, grades and progress checks. 
	· 504 Counselor Information
· Team Review Meetings

	CSAP (Comprehensive School Alienation Program)/ Special Motivation:  This program services anywhere from 40 – 60 at risk students throughout the year. Students are placed in the program after an in-take meeting consisting of the parent, the students, counselors and administration as needed. During these meetings student’s schedules are revised to reflect their academic and learning environment needs and progress is monitored throughout the term. CSAP personnel meet b-monthly to discuss student progress and student’s are moved in and out of the program as their needs fluctuate based on academic and/or social-emotional progress.  
	· CSAP counselor


Post High School Transitions
Indicator:  The school implements strategies and programs to facilitate transitions to post high school options and regularly evaluates their effectiveness.
Prompt:  How effective are strategies and programs to facilitate transitions to post high school options?
	Findings
	Supporting Evidence

	Scholarship opportunities/College Visitations: Students are encouraged to apply for scholarships every year and information for various scholarships are posted with flyers or e-mail as well as presented to students in counseling meetings. Additionally, teachers are asked to post current Scholarship bulletins as well as College Visitation schedules in their classrooms throughout the month.  
Instructors in the JROTC host an annual Military Academy and Scholarship Night designed to introduce opportunities for graduates desiring to compete for appointment to the service academies or compete for the senior ROTC scholarship programs.  Congressional  staff are available to answer questions regarding congressional academy nominations.

	· Scholarship bulletin, College Visitation bulletin
· Military Academy and Scholartship Night


	UHMC COMPASS Data: In previous years, seniors were able to complete the UHMC Compass reading, writing and math placement on BHS campus. Previously, five computers in the computer lab were designated for this testing. Via student requests, Compass results are sent to participating community colleges in Hawaii. With the movement in computer labs, this has yet to be re-established and current seniors complete the test at the Learning Center on the University of Hawaii Maui College campus.
	· Counselors

	Running Start: Students have access to Running Start.  Running start is a program in which high school students can obtain high school and college credits in the same time.  This takes place offsite, University of Hawaii Maui Campus.

	· Enrollment Data

	C/O 2011 Exit Survey: In spring 2011 an Exit survey was administered to all seniors during advisory. Results from the 174 surveys returned demonstrated the following:
1. Do you plan to: 
	Attend School
	92

	Work
	72

	Military
	10

	Other 
	5

	Undecided
	5


2. If you plan to attend school:
	4 Years in Hawaii
	34

	4 Years not in Hawaii
	26

	2 Years in Hawaii
	26

	2 Years not in Hawaii
	8

	Business, trade, specialized school in Hawaii
	7

	Business, trade, specialized school not  in Hawaii
	6


6. Plan to work: 
	Full Time
	18

	Part Time
	67


7. Military:
	Active Duty
	5

	Reserve
	3

	HI Army National Guard
	2

	HI Air National Guard
	N/A



	· C/O 2011 Exit Survey


B3.	Curriculum Criterion
To what extent are students able to meet all the requirements of graduation upon completion of the high school program?
CRITERION B3 INDICATORS AND PROMPTS
Real World Applications-Curriculum
Indicator:  All students have access to real-world applications of their educational interests in relationship to a rigorous, standards-based curriculum.
Prompt:  To what extent do all students have access to real world applications of their educational interests in relationship to a rigorous, standards-based curriculum?
	CTE: All students can register for any Career Technical Education (CTE) pathway or program of study courses. Pathway courses consist of career oriented curriculum including: arts and communication, business, natural resources, public and human services, health services, industrial education.  

Beginning in 2011-12, the incoming 9th grade students were enrolled in the Career Explorations class which introduced them to various pathways.  Activities included students developing their online portfolio (Kuder Navigator), and career research related to each career pathway.  

Beginning 2013-14, this previous set of students will be in the11th grade and will complete their college or career portfolio in the Advanced Guidance class.

Other students not enrolled in grades 10 to 12 were enrolled in elective CTE classes as well as AP, Honors, Fine Arts, and JROTC.  In the CTE elective classes, students were enrolled in the Core class then the cluster  (advanced pathway coursework) class sequentially. The Core class is based on broad subject matter while the cluster is more fine-tuned and focused on in-depth content knowledge.  

CTE teachers use state & national Content specific standards as well the new CCSS.  The Content Specific Standards are based on the collaborative efforts of the post-secondary educators, high school educators, and people in the industry.

Students in the Cluster class have opportunities to attend Student Performance Based Assessments based on rigor & relevance on an issue within the Program of Study.  Teachers who take students to competition understand that student achievement is based on practicing rigor & relevance in the classroom.
	· Lesson plans
· Observations
· Evidence boxes
· Completion rates of CTE program
· Matriculation into post secondary education
· Enrollment numbers from Registrar of the number of students enrolled in CTE electives, Advanced Placement/Honors classes, JROTC, Fine Arts (Drama, Band/Music, Art, world Language).
· National CTE Practical Exams Results
· Dual credit
· Kuder Navigator data










	Special Education: Special Education students have a standards-based (currently HCPS but the department is currently dissassembling CCSS to create a template for IEP’s once the school transitions to CCSS in AY 2013-2014) IEP based on assessments that produce data from which academic recommendations are made. Their SpEd team formulates goals and students receive individualized instruction.  These goals form a bridge from the student to real world standards-based education.
Students with profound disabilities participate in an IEP-driven community-based instruction program that has goals to maximize student potential in all aspects of life.

Diploma route SpEd students with IEP are exposed to general education curriculum (small specialized classes, inclusion, mainstream).

Certificate route students have opportunities to work in the community, learn life and workplace skills in various classes and participate in a wide variety of field trips such as trips to grocery stores, recycling centers, Laundromats, MACC land cultural activities,
	· IEP
· IEP Placement
· Community Based instruction lesson plans
· IEPs
· Teacher evidence boxes
· Transition Plan
· Administrative/teacher records and reports

	Act 24 Work Study Program: SpEd students are enrolled in this program to learn functional job skills. Students participate in activities on and off campus to prepare them for the workplace. The program has a fully functioning industrial kitchen, garden and sewing areas. Students regularly participate in campus beautification projects and recycling. Off campus experiences include job shadowing and community-based instruction to increase functional awareness of day-to-day living (ex: transportation, grocery shopping, and leisure activities). 

	· IEP Progress Report

· Lesson Plans from Workplace Readiness Program
· Workforce Development Job Placement

	Competitions: 
· The 1st year CTE Cluster class introduces students to State & National Standards within the content areas.  Real-life application to unknown situations is evidenced by student involvement in State & National Competitions within content areas.  
· World Civilizations and U.S. History students participate in the National History Day competition.
· Yearly debate event and participated by interested Social Studies and JROTC classes and focuses on U.S. and World current issues.
· Visual Arts students have numerous opportunities each year to participate in a variety of competitions and exhibitions focused on traditional cultural themes, contemporary issues and universal concepts. In competitive situations, students demonstrate the achievement of  HCPS III standards and GLO’s in building original concepts, effective composition, exemplary quality products, and  self-direction.
· Science Fair: Required of 10th Grade Honors Biology (and any interested students)
· Robotics: Co-curricular club open to all students
· Science Olympiad: All interested students
	· Student Performance Based Assessment results/data (Culinary, Health Services, Business, and Public and Human Services pathways)

· Career Technical Student Organization Competition results/data (Skills USA, HOSA, FCCLA, DECA)

· Scholastic Art and Writing competition, AP Art Portfolio, Native Hawaiian Plant exhibition (Malama Wao Akua), Maui Fair School Art exhibit, various MACC sponsored or privately sponsored programs. 



	SIOP: All students should be instructed via SIOP lesson plans that address rigor and relevance in the development of a Quadrant D lesson plan.  These Quadrant D lesson plans help to prepare the students for the real-life unpredictable situations encountered at the Student Performance Based Assessment.
	· Lesson plans
· Observations
· Evidence boxes

	Technology:  The school (students, staff, parents, community) is increasing computer literacy.
Using Professional Development periods to educate teachers with technology to use said technology effectively in the classroom.
SCHWA TV
Science and ELA departments have portable computer labs
	· SMART Board training
· Elmo – Overhead projector
· Lesson plans through movies
· PC & Mac usage in classroom
· Internet Accessibility – wireless
· PD360.com
· Achieve3000.com
· Classroll.com Survey (2/25/10)
· Online text (World History)
· Online class
· Downloaded audio
· Online encyclopedia
· EBSCO
· Computer lab calendar  (Lotus Notes)

	SCHEDULING:  Students fill out their schedule requests each year, and as they move up in grades, they are moved up in priority; so exiting seniors have first access to classes. This ensures they have the best chances to complete all requirements for graduation.

	· Student registration forms
· Class schedules
· Master Schedule
· 

	PSSAS:  All students in the SMA (Special Motivation Academy) and the ALC (Alternative Learning Center), participate in field trips once a month which expose them to concepts taught in class.  Examples are: visits to Kahakuloa to visit a family living the sustainable way of life; restoring fish ponds; and replanting gardens and Hawaiian lo’i’s. 
	· CSAP Teacher Lesson Plans
· SA-1 Forms

	PEER EDUCATION PROGRAM:
Peer Education students share life saving messages using their knowledge of the core concepts in health education. The nature of the course also allows students to demonstrate standards application through various modes and structured activities. Based on the results of a problem identification school survey, students plan activities to address needs. Opportunities to exercise leadership and to advocate for their peers wellbeing develop interpersonal communication and decision-making skills.
Students are afforded these real world opportunities through partnership with feeder school & community agencies.
	· Lesson plans
· Observations
· Evidence box
· Bulletin board and banner displays
· Local news articles
· Video or pictures of high school, intermediate, elementary wellness & prevention presentations, sign waving & other community sponsored activities.
· Testimonies by community agencies and individuals.


Real world applications should be a part of every lesson plan at Baldwin High School. Teachers have undergone professional development both in specific techniques and the SIOP methodology. Instructional lesson plans should include elements of rigor, relevance and real world application across the board. Implementation throughout the school has been evidenced through submission of pacing guides, SIOP lesson plans and syllabi to the Principal.  In addition, teachers are required to update their evidence box.  
Scheduling classes as part of a student interests is part of the Baldwin registration process, and senior students are the highest priority to receive either their first or second choices for elective classes. Juniors are secondary, and sophomores are tertiary to receive their first choices for at least one elective. With the limited number of electives, many sections are filled by seniors and/or juniors first. CTE pathways enable students to explore career interests and compete in both state and national competitions demonstrating their expertise.
The 9th grade Pathway Exploration class introduces the various CTE pathways.  More students are using the Kuder Online Portfolio system to prepare for college or career (evidenced in 8/1/12 - 10/10/12, Kuder Navigator Report:  New users 301, Returning Users 371, Total Log Ins 3,197.)  It is a tool that students can use throughout their lives.
Meeting Graduation Requirements
Indicator:  The school implements academic support programs to ensure students are meeting all requirements.
Prompt: How effective are the academic support programs to ensure students are meeting all requirements? 
	Findings
	Supporting Evidence

	Counselor: Every student is assigned a counselor to assist in the student meeting all graduation requirements. They review student records to assure the student is progressing. This year, 2012-2013, counselors have grouped students alphabetically and not by grade level. Additional counselors for 504 and at risk students. There is not current system in place to evaluate the effectiveness of theses support systems other than the School Quality Survey. Results show that 74% of students agree they “can get help from counselors when they need it”.
	· Counselor records
· Counseling sign in sheet
· CSSS/504 Referral Sheet
· June 2012 SQS

	Advisory/PTP: Students attend an advisory class where they create and maintain a personal transition plan. This plan includes an annual personal assessment and log of classes and graduation requirements.
The PTP curriculum is currently being transferred to the Pathway Exploration and Advanced Guidance classes.
	· PTP folders
· Student Advisory 
· Advisory Curriculum 



	Special Education:  All special education students are assigned a variance teacher, who in addition to maintaining the student’s IEP and other mandated documents, also reviews the student’s academic progress annually with the student’s team. 

	· Quarterly progress reports
· IEP checklist folder
· Keep and share calendar

	CTE: All CTE students have access to the Kuder Navigator Online Portfolio System. All students review their PTP, resume and other documentation to help them be college & career ready.

	· Kuder access logs
· CTE lesson plans
· CTE evidence box
· Kuder Navigator Report 

	PSSAS:  All students serviced in SMA and ALC have the Outreach Counselor working with them.  In addition to academic counseling, the counselor provides access to programs in the community as additional support.   Alternative educational placements are frequently explored with the counselor as well.
	· Counselor notes 


Academic support programs contributed to a 95.1% diploma graduation rate in 2009-2010, and 95.6% in 2010-2011. 

B3. Curriculum:  Additional Findings
Indicator:  Consider other information that impacts the degree to which the school is meeting this criterion.
Prompt:  From examining additional relevant evidence, what has been learned regarding the extent to which this criterion is being addressed?
	Findings
	Supporting Evidence

	Informing Parents:  The school uses varied ways to inform parents of curricular decisions, test results, etc. 
	· SCC Minutes
· Bears Bulletin

	CTE Teacher Course Lines: This year was difficult as more and more CTE teachers taught outside of their line because of low enrollment in CTE classes. Students were enrolled in other elective programs such as:  JROTC, Art, Drama, Foreign Language, Music, Photography, AP & Honors. The school needs to evaluate and align school goals and resources for CTE and other college and career elective courses.
	· Master Schedule
· Student Registration Cards



There are programs in place that are being implemented, but the integration of all programs into an overall comprehensive system has yet to take place. Data analysis is inconsistent, and we may need software or a dedicated analyst to address this need. Stability is also required from leadership to maintain programs to accurately assess progress. 
With the upcoming implementation of Common Core State Standards (CCSS), real world application and rigor have become priorities across the board at Baldwin. CCSS are being integrated into SIOP lesson plans as a current initiative. Initial progress has included creating pacing guides integrated with CCSS. Professional development has included rigor and relevance, SIOP, and technology integration through Achieve 3000. All classes are being strongly encouraged to find real world applications in their classes on a consistent basis. 
 WASC/DOE Category B.  Standards-Based Student Learning: Curriculum (What are students learning?):  Strengths and Growth Needs
	Standards-based Student Learning: Curriculum: Areas of Strengths

	· Math and reading scores on the HSA have improved.
· A majority of teachers are highly qualified in their area of certification and are knowledgeable in their content area.
· Teacher have begun creating pacing guides based on Common Core State Standards.
· Students have many choices and opportunities to explore their educational needs and interests.
· Real world applications are being incorporated into the curricula involving community organizations through collaboration, guest speakers, and competitions.
· Teacher are collaboratin on curriculum, pacing, relevance and rigor, and common assessments.
· Many students are engaged in rigorous, standards-based activities.
· Professional development is built into the BHS schedule.
· Many courses provide real-world application of learning and knowledge.
· There are many opportunities for students to particpate in personal learning and interests outside the classroom setting through clubs and partnreships with other organizations in the community.
· The school has recently installed a wireless network, to facilitate research and curriculum development for teachers, as well as actual research and other lessons by students.



	Standards-based Student Learning: Curriculum: Areas of Growth

	BHS Recommendations
1. Increase and support teacher commitment in the development and delivery of rigorous and relevant instruction aligned to standards.
2. Establish a schoolwide GLO component for classroom instruction.
3. Establish data teams for all content areas to better address curriculum and instruction to positively impact student achievement.
4. Evaluate current math programs to identify causes of low achievement. Develop and implement action plan to include horizontal and vertical articulation. 
5. Integrate within the master schedule: time for collaboration within departments to address the development of common assessments; data analysis and action planning; and time for cross departmental discussion and collaboration.





[bookmark: _Toc269127232]CATEGORY C.  STANDARDS-BASED STUDENT LEARNING: INSTRUCTION (How are students learning?)
C1.	Instruction Criterion
To what extent are all students involved in challenging learning experiences to achieve the Hawaii Content and Performance Standards and the General Learner Outcomes?
CRITERION C1 INDICATORS AND PROMPTS
Results of Student Observations and Examining Work
Indicator:  The school’s observations of student working and the examining of student work provide information on the degree to which all students are involved in learning to assist them in achieving the academic standards and the General Learner Outcomes. The school, particularly, has evaluated the degree of involvement in the learning of students with diverse backgrounds and abilities and modified approaches based on findings.
Prompt:  To what extent did the observations of student working and the examining of student work provide information on the degree to which all students are involved in learning to assist them in achieving the academic standards and the General Learner Outcomes? Particularly, comment on the degree of involvement in the learning of students with diverse backgrounds and abilities.

	Findings
	Supporting Evidence

	Observations of classrooms and student work: Teachers are responsible for examining student evidence and reflecting on the school wide academic initiatives. These reflections are placed in evidence boxes. Occasionally, student samples are brought to PD sessions and/or department meetings so teachers may discuss student work and achievement. Varying levels of teaching and learning strategies as outlined in SIOP Framework (reading, writing, listening, speaking) have been observed.
	· Student work as witnessed in evidence boxes
· Walk-through(s)
· Specific descriptive feedback
· Graphic Organizers

	GLOs: GLOs are posted in most classrooms and students generally know all six of them. Some teachers use the poster as a classroom resource.

	· GLO Posters

	Academic Standards: Posters for the HCPS III and the Common Core have been provided to each classroom.   Although teachers were provided training in writing content and language objectives, the walkthrough data indicates that only 43% of teachers specify content objectives while 38% specify language Objectives.
	· Walkthrough Data

	Open-ended Interview Questions Survey: In order to gather data on students’ perception of their learning, a 10-question survey was created.  Content, SpEd, ELL, and elective teachers were selected to conduct a random sampling of students per grade level.  They were asked to interview the population of students in their courses or during lunch and activity period. 
Number of students surveyed by grade level:
9        10      11      12
	#
	39
	37
	35
	34


1.  Do any of your teachers begin class by providing the content and language objectives?
9        10      11      12
	%
	69
	79
	63
	66


2.  What do the Hawaii content and performance standards mean to you?
                        9      10    11     12
	Answered
	26
	33
	22
	28


 Examples of student’s responses include:
· “They mean that I am learning what I am supposed to learn.”
· “What I need to learn”
· “I don’t know.”
· “I am not sure.”

3. Do you know what the Common Core State Standards represent?
                       9         10         11         12
	Yes %
	41
	22
	29
	25

	
	
	
	
	


4. If yes, please explain – (comments available upon request)
                      9      10    11    12
	Answered
	9
	6
	9
	5



	· Survey and results per grade level



































	5. Do any of your teachers discuss the Hawaii Content and Performance Standards or Common Core Standards prior to the lesson?
9          10     11      12
	Yes %
	65
	66
	58
	58



1. Do you know what a GLO is?
           9       10     11     12
	Yes%
	82
	94
	94
	94


2. Can you name the GLO’s?
     9      10      11      12
	Yes%
	68
	78
	63
	77


3. If yes, can you name them?
                                       9        10         11         12
	Effective communicator
	58
	41
	66
	65

	Critical thinker
	70
	26
	61
	71

	Self directed learner
	50
	48
	55
	59

	Community contributor
	41
	22
	61
	41

	Effective user of technology
	58
	57
	77
	71

	Quality producer
	50
	30
	44
	47



9. Do you check classroll.com? 
                  9       10     11     12
	Yes%
	62
	60
	74
	79



10. If yes, how often?
                9      10      11      12
	Daily
	27
	32
	23
	20

	2/wk
	27
	36
	34
	20

	1/wk
	31
	14
	30
	36

	1/m
	
	
	11
	24



	

	School-wide Reading Strategies: Graphic organizers including two column notes, Venn diagrams and content frames are commonly used across the curriculum for most classes. This helps students break down information for easier understanding according to their diverse backgrounds and abilities.

	· 

	SIOP BASED LESSONS: Teachers use the SIOP lesson template to differentiate their lessons, as well as to specify the standards and GLOs that are relevant to the lesson. 
	· SIOP Lesson Plans



Student Understanding of Performance Levels
Indicator:  The students know beforehand the standards/expected performance levels for each area of study.
Prompt:  To what extent do students know beforehand the standards/expected performance levels for each area of study?
	Findings
	Supporting Evidence

	Standards: Most teachers post the standards in their rooms plainly visible for students to know beforehand what is to be addressed. SIOP lessons ask for content and language objectives. Most teachers hand out syllabi and rubrics prior to the course and/or assignments. 

Walkthroughs conducted in Spring 2012 demonstrated that of the 56 classrooms observed 43% had content objectives posted and 38% had language objectives posted. These content and language objectives are based on course standards that are incorporated in SIOP lessons and reviewed at various times during the class period.

	· Content and language objectives posted/written
· Rubrics
· Syllabus
· Grading policies
· Spring 2012 Walk Through Data
· #5 from previous Student Survey


	SIOP Lesson Planning:  In order to meet the diverse needs of the students at Baldwin High School, teachers were trained in creating and implementing SIOP lesson plans during PD sessions.   All those present at the training received several SIOP books to assist in lesson planning.  These books provided relevant examples of content and elective courses.

	· SIOP lesson plans

	Classroom Agenda: 50% of the teachers observed had a daily agenda posted either on the white board or projector.  
	· Spring 2012 Walk Through Data Report



Differentiation of Instruction
Indicator:  The school’s instructional staff members differentiate instruction and evaluate its impact on student learning.
Prompt:  To what extent is differentiation of instruction occurring and what is the impact on student learning? 
	Findings
	Supporting Evidence

	SIOP lesson Planning: Many teachers differentiate instruction using various strategies and techniques learned during SIOP workshops. Strategies include small group work, alternative assessments, lectures, and Power Point presentations, to name a few. Results can be found in student work, surveys, and evidence boxes. 
Instructional Strategies 
· Alternative Instructional Strategies
· Small Group Work
· Re-Teaching/Re-Grouping in response to formative assessment
  
	· SIOP Lessons
· Student work
· Evidence boxes
· Edison/eValuate data
· Data team data
· Walkthrough data

	ELA (inclusion)- Inclusion 9-12 ELA students with special needs have a folder in the classroom with IEP services/accommodations sheets included so instruction can be differentiated appropriately. 
	· IEP 




Student Perceptions
Indicator:  The students understand the expected level of performance based on the standards and the schoolwide learning results. Through interviews and dialogue with students that represent the school populations, the school learns about the students’ perceptions of their learning experiences.
Prompt:  Through interviews and dialogue with students that represent the school population, comment on a) their level of understanding of the expected level of performance based on the standards and the schoolwide learning results and b) their perceptions of their learning experiences.
	Findings
	Supporting Evidence

	School Quality Survey: From surveying 9th and 11th graders the following results were found:
· “My classwork helps me meet the learning standards” 91.9% of students said they somewhat agree, agree or strongly agree.
· “My teachers tell me what I am expected to learn in my classes” 91.1% of students said they somewhat agree, agree or strongly agree.
· “I feel my classes are preparing me for my future education and work” 77.8% of students said they somewhat agree, agree or strongly agree.
	· SQS 2012




	Edison Observation Data: In grades 9/10 ELA and Math classes, Edison Learning Reading and Math directors conduct interview and dialogue with students during monthly walkthroughs. Based on their commentary, several of the students they speak with have been able to articulate the learning objectives for the day.
	· Edison Observation data




	High School Student Council Survey (HSSC): All students were given the HSSC Survey in August 2012.  A total of 1072 surveys were completed.  A few of the questions addressed student learning.  Based on a scale of one (disagree) to five (agree), students were asked to rate 50 statements pertaining to their school. The average score for the question,  “My teacher works with me in and out of the classroom to achieve understanding of concepts”, was 3.5.

	· HSSC August 2012

	Data gathered from a survey directed at student’s level of understanding of the expected level of performance and their perceptions of their learning experiences indicated that… 
5. Do any of your teachers discuss the Hawaii Content and Performance Standards or Common Core Standards prior to the lesson?
9          10     11      12
	Yes %
	65
	66
	58
	58



4. Do you know what a GLO is?
           9       10     11     12
	Yes%
	82
	94
	94
	94


5. Can you name the GLO’s?
     9      10      11      12
	Yes%
	68
	78
	63
	77


6. If yes, can you name them?
                                       9        10         11         12
	Effective communicator
	58
	41
	66
	65

	Critical thinker
	70
	26
	61
	71

	Self directed learner
	50
	48
	55
	59

	Community contributor
	41
	22
	61
	41

	Effective user of technology
	58
	57
	77
	71

	Quality producer
	50
	30
	44
	47



	· Student interview survey



C1. Curriculum:  Additional Findings
Indicator:  Consider other information that impacts the degree to which the school is meeting this criterion.
Prompt:  From examining additional relevant evidence, what has been learned regarding the extent to which this criterion is being addressed?
From our findings, it is certain that more dialogue between students, teachers and administration needs to be conducted to understand the students’ perspective of what is expected of them. Although there is evidence of opportunities for students’ feedback regarding their learning, there needs to be a more comprehensive system put into place.

	Findings
	Supporting Evidence

	Advisory: Advisory is held twice a month, once for student government and once for PTP. Activities during advisory support the GLO’s. Students and staff can anonymously voice concerns and opinions regarding school environment. Responses and issues involving school are shared monthly through advisory period.


	· Advisory agendas
· Advisory/PTP folders
· Henry the Box
· Advisory Newsletter 







C2.	Instruction Criterion
To what extent do all teachers use a variety of strategies and resources, including technology and experiences beyond the textbook and the classroom, that actively engage students, emphasize higher order thinking skills, and help them achieve proficiency on the Hawaii Content and Performance Standards?
CRITERION C2 INDICATORS AND PROMPTS
Current Knowledge
Indicator:  Teachers are current in the instructional content taught and research-based instructional methodology.
Prompt:  Provide a range of examples that demonstrate teachers are current in the instructional content taught and research-based instructional methodology.
	Findings
	Supporting Evidence

	SIOP:  Teachers at H.P. Baldwin High School have been training in the SIOP Framework of instruction through PD (professional development) sessions since the beginning of the school year 2010-2011. Over a two-year period, teachers reviewed one of the eight components in depth per quarter during PD sessions and worked on integrating the strategies into their classroom instruction. The first samples of SIOP Lesson Plans using the first two components (Lesson Preparation, Building Background) were created and collaboratively discussed on November 30 and December 2, 2010. At that time, 69% of current classroom teachers submitted a lesson plan with student work. Teachers were instructed to continue integrating strategies from the SIOP framework into their daily instruction and PD sessions continued through January 2012. Another set of SIOP lesson plans was submitted in Spring 2012; however no time was provided for peer collaboration or teacher reflection as the school’s focus had shifted to understanding the Common Core State Standards and FOL. In order to make this process more purposeful, several things need to occur:
1. Immediate, constructive feedback must be given to teachers regarding the SIOP features and lesson planning
2. Consistent walkthroughs with feedback on the SIOP Protocol
3. Time for collaboration with peers 
	· PD attendance data and agenda
· SIOP lesson plans submitted to the principal
· Student Work found in evidence boxes
· Walk through data



















	PD360:  Teachers were provided the opportunity to train on this resource (state-funded) on August 14, 2012 during PD sessions (Non-instructional period).  79% of current teaching staff attended.  Training was mandated, however continued participation is voluntary and used as needed/desired. 

	· PD360 Data


	Other Professional Development: Teachers participated in various professional development sessions during the 2011-2012 school year.
· Universal Design for Learning-8/23/11
· IEP Accommodations/IDEA/Fairness-8/25/11
· CCSS-8/30/11, 9/1/11, 11/1/11, & 11/3/11
· SIOP-9/6/11, 9/8/11, 9/13/11, 11/15/11, 11/17/11, 1/31/12, & 2/2/12
· Modifications & Accommodations-9/15/11
· Alternate Means of Assessment-9/20/11
· Rigor/Relevance (Jim Warford)-10/27/11
· Student Engagement-11/22/11
· ELL/504/SPED-11/29/11
· School-wide Initiatives-12/1/11
· ELL-1/31/12
· Senior Project-2/14/12 & 2/16/12
· CCSS: Writing an Argument-2/21/12, 2/23/12, & 2/28/12
· Achieve 3000-4/3/12
· Evidence Boxes-4/10/12
· CCSS: Text Complexity-4/24/12 & 4/26/12
· PD 360-8/14/2012
· CCSS Pacing Guides-8/16/2012
· Unwrapping the CCSS-9/7/2012
· Depth of Knowledge-9/11/12
· College and Career Readiness Protocol #1-9/13/2012
	· PD Calendars

	Continuing Education: Teachers take classes to improve, enrich and or enhance their current educational practices.  Some of these classes are for credit where as others are for no credit.
· PDERI/PDE3 Courses/Conferences/Workshops
· Edison Conferences (ILC)
· Master’s Degree Programs
· Doctoral Programs
· National Board Certification
	· Personnel files of approved courses
· Teacher portfolios

	Evidence Boxes: Teachers utilize evidence boxes to demonstrate student learning.

	· Constructed/Extended Responses
· Reading Strategies
· Word Wall
· Formative/Summative Assessments
· Common Core State Standards


H.P.  Baldwin High School has worked hard to address and follow through with Standards-based Student Learning.  Many resources have been utilized including PD, trainings and workshops that have helped keep teachers abreast with the latest theories needed to be successful.

Teachers as Coaches
Indicator:  Teachers work as coaches to facilitate learning for all students.
Prompt:  To what extent do teachers work as coaches to facilitate learning for all students?
	Findings
	Supporting Evidence

	One-on-one help:  Many teachers provide individual help throughout the class period whenever possible. Due to time constraints and over-sized classes, students are also encouraged to come in at lunch/recess/activity periods, or after school for help. As part of the SIOP, the gradual release of instruction is used.  
HPB Spring 2012 Walkthrough Data
	I Do
	18%

	We Do
	18%

	You Do Together
	13%

	You Do Alone
	43%

	Instruction Related to Standards
	21%



	· Student survey
· Teacher interviews
· Walkthrough observation data











	After School Tutoring:  Many teachers on campus provide after school tutoring to help students understand basic and advanced concepts.  The hours vary from teacher to teacher.
	· Student survey
· Teacher interviews


	After School Study Hall:  The Athletic Department operates a study hall on Monday, Tuesday and Thursday from 2:15-3:00.  All athletes on academic probation are required to attend.
	· Sign-in sheets


	21st Century: Through the grant a variety of after school classes are offered.  Common Core State Standards are the focus in designing the courses.  Students are able to improve basic skills and enhance current abilities with further instruction. The 21st Century math, science and creative writing classes after school will provide students with a .5 elective credit after 60 hours.
	· 21st Century Grant

	Teacher Mentors: For the school year 2012-2013, a half time position was created for an on-campus mentor. The mentor is currently being trained through the Hawaii induction program and is classified at Mentor I level. She is available for questions regarding day-to day functioning of the school, questions about school-wide initiatives or the implementation of SIOP, and support with student engagement and general student or classroom concerns. She meets with teachers new to campus to assist with self-reflection and coaches them in creating professional teaching goals based on areas of growth identified. She is also being trained to serve as a SIOP coach, which will serve beneficial for any teacher in need of support. 

Another more experienced teacher, who started in SY 2010-11 and is now at Mentor III level, is currently mentoring more seasoned teachers on campus. 
	· Mentor evidence folder
· Experienced teachers mentor other teachers
· Calendar of workshops
· Minutes of workshops
· PDE3 Log

	Student Teacher Observation & Practicum Mentors: These teachers serve as mentor, model, counselor, content specialist, supervisor, and friend to new student teachers. Throughout the semester assigned for mentoring, the mentoring teacher and student teacher collaborate, for both training and reflection, for many hours throughout the day, after school and other free time. Through the interactions, the mentor teacher acts as coach to provide the student teachers with effective teaching and learning practices to help students learn and achieve. 
	· Student teacher evaluations


	Advisory Periods:  Advisory teachers are paired with students beginning their freshman year and generally stay with those students through graduation. There are some exceptions with student who participate in the Senior Project and are switched into a specific advisory for more support. 
Advisory teachers work with students twice a month for 27 minutes to explore topics including registration, college and career explorations, character development, bullying, and other daily life skills. Student government and other school activities are also discussed during this time. 
	· Advisory Curriculum & Agendas

	Special Education: Special education variance teachers have been directed to work with the IEP team (parents, students, teachers and other service providers) to discuss and develop accommodations and modifications aimed at meeting student’s specific needs that teachers must use.
	· Confidential IEPs

	Science: All Science teachers advise students in Science Fair Projects and/or topics in the Science Olympiad.
	· Science Fair Projects
· Science Olympiad results

	Athletics:  Coaches extend learning opportunities beyond the classroom to practices and games.  Student-athletes set goals, engage in team building activities and perform community service.
	· Portfolios

	JROTC:  Instructors provide additional coaching and mentoring in: Cyber Security Competition, Fitness Competitions, Precision Drill Competitions, Staff Coordination and Leadership Training
	· JROTC Curriculum & Programs

	Counselors: 
· Counselors: Academic school counselors meet with students to address academic, personal/social, and career goals and objectives with students. Academic counselors also provide support to teachers in dealing with behavior issues in the classroom 
· Behavioral Health Specialists provide Behavior Support Plans to assist teachers in regulating and managing student behavior. 
· 504 Coordinator: works collaboratively with teachers to develop classroom accommodations to help students who have an impairment or condition that prevents them from participating in a major life activity (such as learning). 
	· eCSSS database concerns and services. 
· Behavior Support Plans that include goals and objectives. 
· Section 504 Plans that include classroom accommodations and services such as counseling, speech/language services, or occupational therapy. 


Additional Examination of Student Work: Field #1
Indicator:  Representative samples of student work demonstrate: a) structured learning so that students organize, access, and apply knowledge they already have acquired; b) that students have the tools to gather and create knowledge and have opportunities to use these tools to research, inquire, gather, discover, and invent knowledge on their own and communicate this.
Prompt:  To what extent do the representative samples of student work demonstrate: a) structured learning so that students organize, access and apply knowledge they already have acquired? b) that students have the tools to gather and create knowledge and have opportunities to use these tools to research, inquire, gather, discover and invent knowledge on their own and communicate this?
	Findings
	Supporting Evidence

	Student Survey:  Students were given a survey in their advisory classes (2011-2012) regarding their instruction and learning opportunities at Baldwin High School.  

	· Student Survey



	Junior Research Papers:  In all ELA Junior Classes, students are required to complete a research project.  With the skills acquired from their 9th grade Study Skills Class (I-Search/five paragraph essay) and assignment guidelines of their current grade 11 instructor, they are expected to present a completed project.
	· Evidence boxes
· Teacher interview

	Senior Project:  Seniors have the option to perform community based projects/research paper/presentation that currently counts toward the BOE special recognition diploma.
	· Community responses
· Passing Data
· Student Evaluation forms and binders
· Approximately 15-20% of seniors currently choose to take advantage of this 


	Science Fair: All students who are enrolled in the Biology-Honors course are required to participate in the Maui District Science Fair.  The participants are not limited to only those in the Biology-Honors, but school-wide. In the 2011-2012 school year, all students were automatically enrolled in the Maui District Science Fair.  In SY 2012-2013, all students need to participate in the Baldwin High School Science Fair prior to moving on the district level. The Maui District Science Fair is normally scheduled in the month of January.
	· Students projects
· District results
· 2011- No awards by BHS students
· State participants
· National participants

	History Day Projects: All students in social studies classes have the opportunity to participate.  Several students have made it to the state level.
	· Student samples
· District results
· State participants

	Evidence Boxes: All teachers are required to maintain evidence boxes that contain representative samples of student work.  Student work may include constructed and extended responses, formative and summative assessments, common assessments, and evidence that demonstrates the use of reading strategies, a word wall, and the Common Core State Standards.
	· Evidence Boxes
· Walkthrough Data

	Evidence Walls: All teachers are encouraged to display representative samples of student work on their evidence walls.  Student work may include constructed and extended responses, formative and summative assessments, common assessments, and evidence that demonstrates the use of reading strategies, a word wall, and the Common Core State Standards.  
	· Evidence Walls
· Walkthrough Data

	Portfolios: Some teachers require their students to use portfolios to demonstrate their learning.  Portfolios offer students opportunities to gather, organize and communicate their knowledge and skills. Students reflect on their learning and are often required to share with parent or guardian. 
	· Student Portfolios
· AP English Binders



Additional Examination of Student Work: Field #2
Indicator:  Representative samples of student work demonstrate that students are able to think, reason, and problem solve in group and individual activities, projects, discussions and debates, and inquiries related to investigation.
Prompt:  To what extent do the representative samples of student work demonstrate that students are able to think, reason, and problem solve in group and individual activities, project, discussions and debates and inquiries related to investigation?
	Findings
	Supporting Evidence

	Math:  Some math teachers provide opportunities for students to work together to determine the best way to solve a math problem, determining whether to use substitution, elimination or graphing and which one would be easier to use and why? 
	· Math tests
· Group quizzes/buddy quizzes
· eValuate/Edison scores

	Music Department:
Individual performance tests and practice reflection – Students are given frequent checkups to receive feedback on their technique and improvement.

Individual and group projects (Make-a-CD, Story creation) that explore how students relate and connect to music, and how different styles can be used to convey emotions and ideas.

Small ensembles performances – Chorus and band students, once a semester, break up into smaller groups to prepare and perform for the public.  Evaluation of individual and group progress, during and after the performance.  Students also work on stage presence, including speaking to audience about their group and piece.

Full band concerts – Students prepare for public performances, focusing on a wide range of styles, and a wide range of difficulty.  Also evaluation of individual and group contributions, during and after the performance.
	· Practice charts and reflection
· Teacher comments from tests
· CDs and Liner notes
· Stories submitted (maybe videos)
· Concert programs and audio/video recording
· Student evaluations
· Concert programs and audio/video recording
· Student and teacher evaluations

	Foreign Language:
Research into regions and food of target culture.  Students can opt to work in pairs or individually.
	· Food project report
· Tour brochure

	Science Department: Students conduct independent research, which are judged by the community and at local & state competitions. 
· Students compete in different science events at district and state level where students are required to demonstrate that they are able to think, reason and problem solve. 
· All science classes conduct laboratory experiments and exercises that require students to gather and analyze data and to be able to draw conclusions. 
· All sciences classes require critical thinking in solving problems. 
· Students in biological science classes discuss and debate ethical issues in GMO, stem cell, etc issues.

	· Science Fair Projects and Award
· Science Olympiad
· Lab reports/worksheet.
· Constructive responses, homework, classwork, evidence box, inquiry activities
· Evidence Box

	Career and Technical Education: 
· CTE students conduct research & are judged by the community and at local, state & national competitions. 
· Students in Graphic Tech. class enter poster and T-shirt design competitions (state or private).
	· 
· SPBA Competititon Results – Culinary
· Student products

	Social Studies:  Every year a formal schoolwide collaborative debate is held on campus that addresses world current event issues.  Social Studies students must work individually and in teams to accomplish this.  Teachers facilitate the interactions, but the results are based on student research, presentations, and written argumentative essays. 
Research projects based on standards across the curriculum (group and individual).
Honors Classes - a Collegiate Research Paper or Project and Presentation is required.
	· Current event participant’s packet and study questions
· Argumentative essays



· Research papers and presentations
· District and State Competitions/Evaluations

	Senior Projects: Students who choose to do this project are expected to not only conduct the research needed to satisfy the requirements but also produce a final community based project which is presented to a special committee consisting of teachers, staff, students and community members.
	· Senior Project Portfolios
· Senior Project Evaluations 

	Physical Education: Students are engaged in critical thinking, problem solving and reasoning when they participate in athletic competitions and games. They need to determine what strategies and tactics will help their team and when to employ them. 
	· Pickleball Tournament –students need to determine what kinds of shots will be the most effective in scoring points.  
· Unit test that includes 3 constructed responses.

	Health:  There are daily 10-minute journal in the beginning of class each day. Each day students are asked various questions pertaining to the subject matter. Some of the questions are lower on the taxonomic scale, but some days they involve critical thinking, problem solving and reasoning. Questions may include health concepts, hazardous situations, and good decision-making. 

	· Journals
· Condom activity
· Quiz bowl or other games/activities that assist students to prepare for unit tests.
· Drug project

	Visual Arts: A typical unit/lesson structure incorporates broad aspects of performance & application of learning: the synthesis of information and ideas, refinement, editing, and organization of details, and ultimately the creation and technical completion of the final product (original artwork).
· Large group discussions – especially at the introductory phases
· Partner/small group – to build foundation, clarify new information
· Guided practice – with teacher to learn new skills decision-making  - narrowing focus to specific personal vision, visualization of the finished 
· Individual presentation of artwork to whole class or small groups as formative and summative assessments or critiques

DUI Lessons by AP Studio Art candidates: “Drawing Under the Influence” – each AP student plans, designs, organizes, teaches, and assesses a ONE-DAY lesson around something they have mastered. It is their opportunity to share one of their major accomplishments with the class. Highly successful and very popular with the students. Each AP candidate decides on their lesson, prepares instructional aids, builds background, utilizes technology, organizes and prepares materials & supplies, assigns homework, establishes grading criteria, formulates a rubric, decides on “late” work policy, and GRADES all the work! They give specific, descriptive feedback. In return, each “student” in the class rates their peer instructors on clarity of instruction, organization & preparation, educational & enjoyable activity, and relevance of the activity. Designed after “The Pyramid of Learning” based on Edgar Dale’s “Cone of Learning.”

	· SIOP Lesson Plan
· Evidence Box
· Student Products











· Portfolio in classroom includes all documentation of DUI projects over 5-year span: Lesson goals & objectives, Assessment Rubric, Materials & Processes, Instructional Sequence

	ELA:  Students exhibit their ability to think critically and reason in writing persuasive essays, answering constructed responses, classroom discussion, project based assessments and other products both individually and in groups.

	· Evidence boxes
· Pacing Guides





Additional Examination of Student Work: Field # 3
Indicator:  Representative samples of student work demonstrate that students use technology to assist them in achieving the academic standards and the General Learner Outcomes.
Prompt:  To what extent do the representative samples of student work demonstrate that students use technology to assist them in achieving the academic standards and the General Learner Outcomes?
	Findings
	Supporting Evidence

	Science:
· Students cite research products.
· Students use technology for research projects.
· Students use laboratory equipment (technology) to collect data and use computer programs (graphical analysis, Excel) to analyze data.

	· Science Fair Projects (Binder)
·     Research Project
·     Laboratory report/ worksheet

	ELA: Senior projects, I-search papers, power point presentations. The research process is introduced in ELA 9. Grade 10 introduces a mini research project while grades 11 and 12 require a more thorough project.  

Many Jr./Sr. ELA classes learn about finding authoritative sources, storing those sources, developing Works Cited pages, digital notetaking, organization of research with outlining with EasyBib and other library instruction for Jr./Sr. research papers. 
Some students are given direct instruction on how to use specific computer programs that will be required for a particular assignment.  Power point and Microsoft Office   In addition, certain classes such as news writing, yearbook and media have specific technological tools needed to complete assignments.  

SCHWA and Video-Media programs require unique technology and incorporate the use of Laptops, computers, cell phones, smartboard, and video equipment (media-Trisha Roy)
	· Senior Project Power Point Presentations
· Easy Bib
· See SCHWA for videos, news writing and yearbook class for samples.

	Math – Calculators are used from basic to graphing calculators in problem solving. Websites such as KhanAcadamy.org and wolframalpha.com, and online tutoring are used.  Computers are used for eValuate and HSA testing.
	·  Computer lab log
·  Department survey
·  Evidence box

	Social Studies: Students involved in National History Day are trained in annotated bibliography/MLA format research and ethical practice of citing sources.  

In Economics, students participate in a 10-week online stock market simulation in which they create a portfolio and compete with classmates and teacher in order to learn how the stock market is influenced by domestic and international affairs.

	· History Day Projects

	
Visual Arts: Many student exemplars show ways art students use technology ethically and effectively in terms of image appropriation. Photo-referenced images are important to most high school students and teachers work to increase awareness how to correctly use published imagery as references without plagiarizing.
· 3-d Design – Students in the various 3-d design classes have access and utilize the following technical devices:  ceramic kilns, ceramic wheels, specialized tools that students use at various stages of their project, and computers (library, computer lab, etc.) and most recently their smartphones (those who have them) to do research.  A.P. design students also use the digital camera, computers, and the Internet to upload and manage their digital portfolio.

· 2-d Design – Students in the various 2-d design classes have access and utilize the following technical devices: Digital camera, Photoshop/Photoshop elements, Elmo projector, iphoto, uploading & maintaining online portfolio for AP site and Scholastic Art and Writing submissions, relief printing press, rotary cutter, mat cutter.
CSAP: We are always using technology as we have a computer lab in our room.  We have had them write research papers, present power points, and view videos and websites online and comment on them.  In addition, we use supplemental resources from Kamehameha Schools to enrich our classes.  The teachers monitor students during class.  They are reminded daily about the ethical and effective use of computers.

	· Teacher Lesson Plans
· Classroom Walkthroughs
· Student artwork (current)
· Past and current A.P. Art portfoios.
· Past and current Scholastic Art submissions/winners.
· Collection of student exemplars (alumni)


	Other Assessments: 
· Testing: Edison Benchmark Testing, eValuate (the new Edison test), Hawaii State Assessment, End of Course Exams 
· Formative/Summative Assessments: in classroom where tech is needed to create a final product (power point presentation, etc.)

	· Evidence Boxes



	Library: Students conduct many forms of research in the library for papers and projects. The librarians assist students in creating bibliography and work cited pages through the use of an online citation program known as Easy Bib.
	· Easy Bib Statistics
· Student citations, 
· Student digital notecards, 
· Teacher & student video Easybib evaluation, 
· Hard copy evaluations of using Easybib

















Additional Examination of Student Work: Field #4
Indicator:  Representative samples of student work demonstrate student use of materials and resources beyond the textbook, such as utilization and availability of library/multimedia resources and services; availability of and opportunities to access data based, original source documents and computer information networks; and experiences, activities, and resources which link students to the real world.
Prompt:  To what extent do the representative samples of student work demonstrate student use of materials and resources beyond the textbook, such as utilization and availability of library/multimedia resources and services; availability of and opportunities to access data based, original source documents and computer information networks; and experiences, activities and resources which link students to the real world?
* Student’s use of materials and resources beyond the textbook:
	Findings
	Supporting Evidence

	ELA: Juniors and seniors are required to write persuasive & argumentative research papers in ELA, and many arrange for library and/or computer lab time for their classes.
Students use the library to obtain sources to explore and support their research topics.  The librarians assist them as needed by directing them to appropriate resources (books, online sources, etc.)
Students are also instructed on how to access EBSCO (an online source). The student planner provides the website, username and password for all students. 
Incorporating various power point presentations as well as video clips often enhances lessons.
ELA 9 is required to write an argument paper as a research project, which requires three cited sources, one at the minimum is an internet source.
	· Library and computer lab calendars 
· Research project assignment sheets and rubrics
· Sample student work

	Library Orientation: Freshmen students are required to attend a library orientation at the beginning of each school year to learn about how to use the BHS library and resources, which is also similar to using the public and academic libraries that they use on their own.
	· Library Scavenger Hunt work samples (in Library)

	Social Studies: Students Social Studies classes conduct research based papers that require them to use technology to gather information that relates to topics of content areas.
Kids Voting: During voting years, individual codes are distributed to all students through their first period classes and are encouraged to exercise their right to VOTE. 
	· Research papers 
· Schools receive % of voter 
· Student participation. (not sure of the actual percentage from 2010)
· Kids Voting 2010: 43.4% student participation. 
· Kids Voting 2008:  57.5% student participation.

	Digital Media: For the purposes of making Public Service Announcements (PSAs), stories and profile pieces for PBS Hawaii’s Hiki No Student News broadcast, community videos, and school news, the students of digital media uses the following equipment:
· Video cameras
· Tripods
· Production System
· Digital Cameras
· Editing Software (Final Cut ProX)
· Graphic Software (Photoshop)

	· Public Service Announcements
· PBS Hawaii Student News Broadcast - Hiki No
· School News
· Community Work (i.e. Maui Medical Group, Inc Training Video, Maui Memorial Medical Center HR video)
· Video Competitions

	Science, CTE classes, and Workplace Readiness: 
· Labs are conducted using real world technologies and equipment
· Projects are completed using on-line resources
· Field trips and visiting off campus sites that link classroom information to real world experiences.
	·  Pacing guides
· Evidence boxes
· Recipe Cards
· Online Job Applications
· Completed paper applications.


	CSAP: The students read novels then are asked to compare and contrast movies viewed with our culture.  For example the comparison of the Maori experience with Native Hawaiian experience.
The program has a partnership with Kamehameha Schools in which they have provided supplemental coursework for English and Social Studies such as videos from Native Hawaiian experts, writings from Queen Liliuokalani and songs that explain the plight of the Native Hawaiian people.  These works help us engage students in a higher order of thinking.

Students are taken on field trips where they have first hand experience in building a lo’i or a fishpond or visiting a family that lives similarly to how Native Hawaiians lived a hundred years ago. 
	· Evidence Box – unit/lesson plans

	PE: Students will need to use resources to research and write their make-up reports. Students are able to determine their body fat using a body fat analyzer.

	· Students measure body composition
· Physical Fitness for Life Project

	Health: Students need to utilize computer and internet resources to complete the research for their drug project. They need to go on their own time during lunch, before and after school.

	· Drug project

	Visual Arts: With no department textbooks, resource materials are widely utilized. We have a wide range of reference books available in the classroom. We also have CDs, DVDs, instructional videos, student exemplars, as well as art publications, college journals, magazines and many donated art history books.

	· Classroom library




* Experiences, activities and resources which link students to the real world:
	Findings
	Supporting Evidence

	CSAP: Students attend field trips on a regular basis that promote learning through hands-on activities (eg: first hand experience in building a lo’i or a fishpond, studying a family that lives similar to how life was lived 100 years ago).

	· Field Trip Rosters
· Pacing Guides

	Visual Arts: Competitive art exhibitions (Maui Fair, Scholastic Art), Scholarship competitions (Scholastic Art & Photography, Art Maui, Lahaina Arts Association), Community Collaborative Projects in Printmaking, Installations, Photography, Community Mural Projects with Local and Visiting Artists (Hui Noeau), Life Drawing classes (Sabado Art Studio), East Maui Watershed Juried Show (Viewpoints Gallery, Waikamoi Preserve), Hawaii State Foundation on Culture and the Arts Artist-in-Residence Program (Connie Adams, watercolorist), Field trips to MACC (Art Maui, Schaeffer Portrait Challenge, etc.)


	· Teacher documentation
· photo portfolios
· slide shows on DVD
· Web displays
· award lists
· classroom bulletin board display
· students’ written reflections
· CR’s
· Certificates of Participation
· SA-1 Forms (filed w/SAC)

	PE - The real world is getting fit so students are learning to distinguish between workouts for the health related components of fitness. One day a week students  work separately on strength, cardio and flexibility.

	· PE Pacing Guides

	Health: Students in health coures performa a variety of activitites linked to the real world. 
· One activity is called “The Party” where students determine their blood alcohol content based on their weight and number of drinks consumed. They then pick a consequence card to see what could possibly happen if they reached that level of intoxication. 
· Another project they do is to interview a smoker to determine the effects of tobacco use. Not only do they gain the information, but learn interpersonal communication skills. Another part of that project is to find out the price of tobacco products and figure out the costs over a period of time.

	· Health Pacing Guides

	English Langauge Arts - Teachers link students to the real world by incorporating guest speakers where appropriate, taking students on field trips (travel and ELL English,) and teaching students how to write a resume (junior English).

Also, there are personal essays that link to college interests. Additionally, there is a research paper that connects real world interests to problem solving, research, and synthesis/evaluation of information.  

	· Pacing Guides
· Student Work Samples
· Evidence Boxes

	Culinary:
· Students write an APA research paper on a current community problem (i.e.  nutrition guideline on various age groups:  children, teenager, adult, elderly
· Students design a menu based on a specific age group.  
· Students prepare the menu and photo capture performance tasks for their powerpoint presentation. 
· Students present their research & findings through a powerpoint presentation to community judges (executive chefs from various hotels and businesses) 

	· Research paper, guidelines & rubrics
· Certificates
· Powerpoint presentation 
· Judging results

	Robotics: Students work with professionals and engineers in the community to build robots, learn software, computer design, machining, and welding.
	· Robotics club 
· Bulletin Boards
· Robots
· Competition Video
· First Robotics Hawaii Regional Champions 2012
· Excellence in Engineering 2012


	Academy Of Hospitality and Tourism: Students are able to attend field trips/tours/conferences that give the student a chance to apply their class knowledge in a real world application (mock interview, resume, job shadowing, conference sessions, job applications)
Students are given many opportunities to give back to the community with partnered services at least once a term.  Such applications involve students working with professionals, creating networks beyond the school walls
Students are engaged in NAF curriculum, which involves hands-on and project-based learning in and out of the classroom, utilizing many teaching strategies as a requirement within the curriculum

	· Student work/project samples
· Trip/conference itinerary and agendas
· Guest feedback and thank you letters from community (AOHT Luncheon)

	Senior Project:  Sr. project is a project-based experience that provides an opportunity for students to explore possible college/career interests, develop hobbies further, and/or provide community services. Student participation is voluntary, and each project is subject to faculty-committee approval.
	· Sample Senior Project papers and powerpoint presentations 
· SP judging sheets
· SP list of participating seniors

	Student Council:  Secondary Student Conference:  Students assess problems in the schools or the community, gather data, write a resolution, debate the issues presented, vote on the most critical issues, then resolutions are submitted to the Hawaii State Legislature, Governor and Board of Education.
	· Student resolutions




C2.	Instruction Criterion
To what extent do all teachers use a variety of strategies and resources, including technology and experiences beyond the textbook and the classroom, that actively engage students, emphasize higher order thinking skills, and help them achieve proficiency on the Hawaii Content and Performance Standards?
CRITERION C2 INDICATORS AND PROMPTS
Real World Experiences
Indicator:  Opportunities for shadowing, apprenticeship, community projects, and other real-world experiences and applications are available to all students.
Prompt:  To what extent are opportunities for shadowing, apprenticeship, community projects and other real world experiences and applications available to all students?
	Findings
	Supporting Evidence

	Workplace Readiness: SpEd students have opportunities to work in various jobs on campus such as food service, gardening, sewing and home economics as well as cash register clerk, etc. 

	· Workplace readiness curriculum

	Career & Technical Education: As part of the CTE program, many students have opportunities to participate in challenging real-world activities with in-class activities and an opportunity to compete at the end of year competitions.
· CTE CTSO Competition (Career Technical Student Organization Competition focuses on State & National Standards and Skill Sets.  This Competition is sponsored by the State of Hawaii – Dept. of Education and is open to all DOE high schools.  Students who are completers within a program are encouraged to compete.
· DECA (Distributive Educational Clubs of America focuses on business skill sets)  
· FCCLA (Family Career & Community Leaders of America focuses on Culinary & Knife Skill Sets)
· Skills USA (Construction focused Skill Sets)
· FFA (Future Farmers of America focuses on Natural Resource Skill Sets)
· HOSA (Health Occupational Student of America focuses on Clinical Health Skill Sets)
           
          
· CTE SPBA – Student Performance Based Assessment focuses on State & National Content Standards and Common Core State Standards.  This federally funded competition is open to students who have achieved or are approaching the following requirements: 
· CTE Completer with 3.0 or above in the following courses:
· Core Course 
· Cluster Course 
· Academic Course 
· Overall graduation GPA of 2.5 or above.
· Meet or exceed Performance-Based Assessment 
· Earn 70% or better in end of course assessment, or 
· Passing score in Dual Credited Assessment, or
· Earn nationally recognized certificate based on the assessment 
· CTE Workplace Learning Program is designed to help students prepare for the high-performance workplace. It reinforces academic lessons, brings relevance to classroom learning and exposes students to the reality of the work environment. To encourage the private sector to offer work sites, the Legislature passed Act 242, SLH 2001 which established that the State shall be deemed to be the responsible employer for the purposes of workers’ compensation coverage and that this shall be the student’s exclusive remedy as provided for in Hawaii Revised Statutes (HRS) Chapter 386 as against the state and the private employer participating in the program. 
· Community Based Instruction allows special education students the opportunity to go into the community to have real work experiences. They learn real life skills from workers in the community and complete shadowing/mentoring program. Through these contacts students can arrange for future employment and or internships.
· AOHT: The Travel Academy works with community organizations to provide real world experiences for students in the program.
	· CTE Standards
· Pacing Guides
· Competition & Field Trip Attendance





· CTE Rubric
· Record of student participation
· Student products











· Competition Performance Scores






















· 2012-13 Approved forms distributed to each CTE teacher.  Project is pending.








· Evidence Box
· Student Portfolio
· Evidence Wall

	Fine Arts Department: Photography 2 students shadow and/or interview professional fine arts photographers. Students are required to present evidence of their learning via PowerPoint or other technology format to Photography 1 students. 

Students enter local and national art competitions and engage with judges and professionals at the gallery openings. Competitions are put on by the:
· Lahaina Arts Association
· Scholastic Art Awards
· Maui County Fair
· Maui Mall competition
	· Student presentations
· Interview notes
· Student reflections





	Other Classroom Opportunities: Students are provided opportunities for shadowing, apprenticeship, community projects and other real world experiences and applications at Baldwin High through the following activities:
· Mock interviews
· Senior project
· Debates
· Guest speakers related to career/college/trade 
· Kids Voting Hawaii
· Science Classess
· PEP
	· PTP grade 10 activity in Guidance /Career class.
· Senior project participants shadow a community member that also acts as a mentor. 
· Debates in various history classes.
· List of teachers and their respective guest speakers.


	College Visitations: Students have the opportunity to meet with college recruiters throughout the school year.  In addition, some students have visited various campuses.  
	· Counseling office record of college visitations and number of students attending
· UHMC Student Ambassador visit to CTE classes
· College Week Agenda


	Field Trips: Listing of teachers and classes that go on field trips (CSAP, Marine Science, Food Service….)
· Hotel Management class to Grand Wailea
· Culinary class to UHMC Culinary Program
· Natural Resources classes to UHMC for Agriculture Career Day, Soil Conservation Competition sponsored by Soil & Water Conservation Districts
· Marine Science- Hawaiian Islands Humpback Whale National Marine Sanctuary, Maui Ocean Center, DLNR, Terry Leonard (Career Presentation), SeaGrant
· Plants and Animals – Maui Nui Botanical Gardens
· Health Service class to Maui Memorial Medical Center, Hale Makua, Roselani Place, UHMC, Cameron Center
· Visual Arts classes – Maui Arts and Cultural Center, Hui No’eau Visual Arts Center
· CBI program -Foodland, Maui Arts and Cultural Center, Humane Society
· CSAP Community Service Projects - 
“Ke Kahua”  Community Farm, Pomaikai Elementary (Tree planting project), Paukukalo/Waiehu Taro & Fish Pond Restoration. (County of Maui), Ko’ie’ie Fish Pond Restoration, Kahakuloa Valley –Ahupua’a System, Taro Aquaculture, 
· Workplace Readiness: Maui Mall, Airport, Lavender Farm, Ka’ahumanu Mall and Maui Friends of the Library.
· Best Buddies- County of Maui building visit with Mayor and County Council (while in session), Bailey House Historical Tour
	· Pacing guides
· Master calendar
· SA-1 Forms
· Club Charters
· Student Activity Calendar
· Bulletin Boards

	Music Department
· Connects students with performance opportunities beyond school ensembles: Maui Pops Orchestra, Maui Community Band, Maui Choral Arts Society, Maui Academy of Performing Arts, Iao Theater Productions
· Bands participate in community service events when requested: Maui Alzheimer’s Association Memory Walk, Maui Veteran’s Memorial Day Ceremonies, Maui Adult Day Care Center
	· Permission forms
· Pics/Video
· Programs
· Thank-you letters


C2. Instruction:  Additional Findings
Indicator:  Consider other information that impacts the degree to which the school is meeting this criterion.
Prompt:  From examining additional relevant evidence, what has been learned regarding the extent to which this criterion is being addressed?
	Findings
	Supporting Evidence

	H.P Baldwin High School has a good foundation of providing students with real life opportunities.

· CTE Dept solves real world problems using equipment & supplies specific to industry.
· Science conducts experiments to solve real world problems using equipment and supplies specific to the industry.
· JROTC Students conduct two Service Learning Projects each year.  Learning includes critical thinking, problem solving, detailed planning, learning about the issues facing the community, and executing a service through leadership and supervision of the group.  Students reflect on lessons learned and outcomes of services provided, based on learning.

	
· CTE SIOP Lesson Plan     
· CTE One Year Plan Budget Writeup         
· CTE   Competitions Results
· STEM,  Robotics, Skills USA, HOSA, FCCLA, DECA, FFA, 
· Senior Projects
· Science Fair
· Science Lab Reports
· Extracurricular Activities 
· Student Government
· JROTC Service Projects



WASC/DOE Category C.  Standards-based Student Learning: Instruction (How are students learning?):  Strengths and Growth Needs
	Category C.  Standards-based Student Learning: Instruction:  Areas of Strength

	· Most teachers have had training in SIOP through school professional development or other college programs.
· Professional Development is provided for teachers and staff related to Common Core State Standards to improve student college and career readiness.
· Teachers have the tools needed to provide instructional strategies that in turn will address and enhance student learning. 
· Students are beginning to be engaged in learning through the use of SIOP strategies.



	Category C.  Standards-based Student Learning: Instruction:  Areas of Growth

	BHS Recommendations
1. Plan strategically to implement the instructional components identified by the State. 
2. Provide supportive professional development and quality and timely feedback to ensure implementation. 
3. Establish direct connections to current Schoolwide Academic Initiatives to support and enhance new State Initiatives



















[bookmark: _Toc269127233][bookmark: _Toc269127234]CATEGORY D. STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND ACCOUNTABILITY (How is student assessment used?)
D1 and D2. Assessment and Accountability Criterion
D1. To what extent does the school use a professionally acceptable assessment process to collect, disaggregate, analyze and report student performance data to the students, parents and other shareholders of the community?
D2a. To what extent do teachers employ a variety of formative and summative assessment strategies, including student self-assessments, to evaluate student learning? D2b. To what extent do students and teachers use these findings to differentiate the teaching/learning process for the enhancement of the educational progress of every student?
CRITERION D1 AND D2 INDICATORS AND PROMPTS
Professionally Acceptable Assessment Process
Indicator: The school uses effective assessment processes to collect, disaggregate, analyze, and report student performance data to the parents and other shareholders of the community.
Prompt: Comment on the effectiveness of the assessment process to collect, disaggregate, analyze and report student performance data to the parents and other shareholders of the community.
Baldwin High School teachers have made efforts to refine assessment procedures and to implement common components of content area for summative and formative assessments. The data will provide information that identifies areas of strength and growth in student learning. Students and parents are informed of progress in a variety of ways.
	Findings
	Supporting Evidence

	Formative Assessment: Math, Science, English, and Social Studies teachers meet as a department to create common formative assessments for selected courses within each respective content area. Discussing results in departments helps teachers share instructional practices and make meaningful adjustments to teaching and assessment practices.
	· Classroll.com. 
· Exit pass
· Evidence Box 
· Department Meeting Minutes
· PD Calendar


	Edison Benchmark Testing/eValuate: the school uses a standardized formative assessment supplied by Edison Learning for Math and Language Arts for 9th and 10th graders to check progress on student understanding of content area benchmarks. These teachers meet once a month in grade or course level data teams to analyze data, set monthly SMART goals and monitor student achievement. The Edison quiz grades show in the student’s classroll.com report.
	· eValuate test & data
· Classroll.com 
· Data Team Binder (CC)




	Classroll.com: All Baldwin students, teachers, and parents have access to all scores recorded in classroll.com. This allows parents and teachers to keep track of student progress and performance. Teachers are given time during their non-instructional periods to keep up-to-date, accurate records of assessments and assignments.
	· Classroll.com
· Professional Development Calendar

	Analyzing Student Assessments: Teachers analyze formative assessment data individually and with each department. Teachers with like courses determine how well students have met standards. Teachers analyze effectiveness of strategies used in instruction, and determine the next steps needed to assist students to meet content standards. Teacher reflections on lesson plans, student portfolios, meeting standards and schoolwide academic initiatives are placed in evidence boxes.
· Math and ELA: Data teams consisting of 9th and 10th grade math and English language arts teachers meet to review benchmark testing data.
· Inclusion: 10th and 11th grade inclusion teachers meet twice a month to use formative assessment data to drive instruction.
· Social Studies: There is no formal process for evaluating formative assessment data presently, but they do informally meet and discuss student performance. 
· Science: Dept members constructed an assessment tool on the scientific method to be used department-wide pre-/post- . Individual teachers Data has been used by to guide/modify instruction. The Science department also uses common Constructive Responses, common tests questions and formats across like courses. 
· SPED: Students participate in an annual reading assessment (Stanford Diagnostic Reading Test, SDRT) to determine grade level proficiency.

Other teachers throughout the school use a variety of tools to formatively assess student-learning daily such as TILT (Things I Learned Today), exit passes, observations, and learning logs. This information is used by those individual teachers to adjust daily instruction
	· Data Analysis Sheets
· Evidence Boxes
· Word Wall
· Students' IEP


	School wide Academic Initiatives: Baldwin uses school wide reading strategies to increase student comprehension and literacy skills. Teachers also emphasize growth in vocabulary in the content area through SIOP and the use of a word wall. A common writing strategy was implemented in the administration of constructed responses and extended responses for each content area. Teachers individually reflect on student achievement through the use of these strategies and place student samples with teacher reflections in their evidence boxes. 
	· Evidence Boxes
· Various Evidence Walls
 

	Sheltered Instruction Observation Protocol (SIOP): Baldwin High School continues to address the need to improve reading and writing literacy levels of students through SIOP framework. Teachers were required to submit a SIOP Lesson Plan with a student work sample in Spring 2010. These lesson plans and student samples were shared with peers during PD and teachers completed a reflection.  
	· SIOP Lesson Plans
· Evidence Boxes
· PD Calendar

	Data for School Improvement: The Department of Education mandated a formative assessment system for all schools in Hawaii called Data for School Improvement (DSI) requiring English Language Arts and Math teachers to utilize the system once a quarter. Administration decided to postpone implementation of the DSI assessments until flaws in the system are addressed and the system can support teacher needs. In lieu of DSI, the school has decided to continue the use of monthly benchmark testing to measure student achievement of the standards.
	· DSI Training 
· Edison Benchmark/eValuate Testing

	Summative Assessments: A variety of summative assessments are used to measure the level of proficiency of course content and benchmarks/standards. Products range from multiple choice or open ended exams, extended responses, essays, projects, research papers, oral presentations, and portfolios.
· ELA: Grade level teams develop one common assessment per term. Beginning in the Spring of 2013, all Expository Writing students will be taking a standardized End of Course exam. Student results will be available upon completion of the test.

· Math: Common course summative assessments are utilized at the end of each unit and term. Beginning in the Spring of 2013, all Algebra I and II students will be taking a standardized End of Course exam. Student results will be available upon completion of the test.

· Social Studies: 9,10, 11 participate in National History Day. Beginning in the Spring of 2013, all US History students will be taking a standardized End of Course exam. Student results will be available upon completion of the test.

· Science: Common course constructed response summative assessments were designed collaboratively, and are implemented regularly at all ability levels as part of the unit assessments. No formal data has been acquired across levels. Beginning December 2012, all Biology students will be taking a standardized End of Course exam. Student results will be available upon completion.

· ELL: Yearly assessments using WIDA’s Access for Learning Assessments in the area of listening, speaking, reading, and writing for all ELL students.

	· Student Work Samples
· Classroll.com
· Evidence Boxes 
· History Day Projects




















 
· ELL Coordinator

	Hawaii State Assessment (HSA): HSA measures reading comprehension and math proficiency. Starting school year 2010-2011, the HSA format is online. Students have three test window opportunities to meet proficiency levels. After each test opportunity, teachers are able to view student proficiency levels to determine strands students are proficient in and areas needing improvement.

	· HSA scores 


	Other Assessments: College and Career Readiness Summative Assessments include the PSAT, SAT, ACT, Compass exam, and the ASVAB. Although results of these tests are shared with the student and parent, the school is not actively using this data at this time. School assessments include Algebra II exit test and Advanced Placement (AP) test in all offered content areas.

	· PSAT, SAT, ACT, Compass exam, and ASVAB scores.
· Algebra II scores
· AP Test Scores

	
Communication: Baldwin High School provides a variety of avenues to communicate student progress to parents.
· Progress reports are mailed home at mid-quarter to inform parents of student progress to that point.
· Report cards for First, Second and Third quarters are distributed to students in school to communicate grades earned for each respective period.
· Classroll.com is used as an online grading system that is accessible by both students and parents 
· Some teachers inform the parents of their students of their expectations by requiring students to return a signed syllabus of the class.
· Some teachers contact parents personally to inform them of the students’ progress.
· The community and all shareholders are welcomed to Baldwin’s School Community Council meetings where Edison representative and/or the Principal show benchmark and HSA results.
· Special Education (SPED) has annual IEP meetings with parents that include a present level of education for performance and a triangle re-evaluation. Every quarter progress reports are sent out. 
· SPED and 504 peer reviews on students to assess academic progress and new specialized needs.
· Bear Bulletin gives out information about HSA and AYP, whether we passed or not
· Annual meetings with parents of students who have 504 plans.
	
· Report Card 
· Progress reports
· Open House
· Classroll.com login information for students
· Letters and emails to parents
· Phone calls to parents and face to face meetings
· School Community Council agenda and minutes
· IEP meeting sign in sheets 
· IEP results
· Progress reports
· Special Education Peer Review
· PCNC Newsletter
· 504 coordinator

	
Reading Strategies: Baldwin has utilized school wide reading and note-taking strategies to increase student literacy. Common reading strategies have included two-column notes, content frames, Venn Diagrams, Flow Charts, and Entry/Exit Passes. Evidence of these strategies are included in teacher evidence boxes.
	· Teacher Evidence Boxes

	Kuder Navigator Assessment: Students enrolled in the 9th Grade Career Explorations class have the opportunity to open an Online Career Portfolio. The assessment tests indicate student’s interest, skills and values. Students research careers and complete a 5 year plan. Parents have access to the accounts and reports generated are shared with post-secondary institutions. Currently, Kuder Navigator Report shows that we have 485 new student users. 574 returning, 4085 total logins
	· Kuder Navigator Data



Basis for Determination of Performance Levels
Indicator: The school has determined the basis upon which students' grades and their growth and performance levels are determined and uses that information to strengthen high achievement of all students.
Prompt: Upon what basis are students' grades, their growth and performance levels determined and how is that information used?
	Findings
	Supporting Evidence

	Assignments: Teachers have a wide range of measurement techniques to determine the rate of growth and the performance levels of their students. These tools include homework, scheduled and “pop” quizzes, exams, projects, essays, research papers, and portfolios. Presently, there is no schoolwide common grading polity.
	· Evidence Boses 
· Rubrics for projects 
· Differentiated assessments
· Grades and Scores on Classroll.com
· Achieve 3000

	Standards: Teachers meet in their respective departments to review standards and a variety of approaches to meet these standards. Lesson plans are aligned to pacing guides and correlated to Standards that evaluate student progress. Currently teachers are meeting to convert their pacing guides to address the Common Core State Standards (CCSS)
	· Pacing Guides
· Department Meeting Minutes and Agendas
· PD Calendar
· Evidence Boxes


Appropriate Assessment Strategies
Indicator: Teachers use appropriate assessment strategies to measure student progress toward acquiring a specific body of knowledge or skills such as essays, portfolios, individual or group projects, tests, etc.
Prompt: To what extent do teachers use appropriate assessment strategies to measure student progress toward acquiring a specific body of knowledge or skills? Examples of these strategies include essays, portfolios, individual or group projects, tests, etc.
	Findings
	Supporting Evidence

	Various Assessments: Teachers assess specific skill knowledge in a variety ways. Summative assessments vary by department and are in the form of research papers, essays, portfolios, individual and group projects and poster or power point presentation. Students in some content areas also participate in competitions as part of their assessments. These options provide students the opportunity to excel in a format that fits the student’s evaluation and learning style. 

Some teachers evaluate student mastery of a specific concept through measuring proficiency of class work and homework that is reviewed and corrected. 
	· Evidence Boxes
· Individual Department Common Assessments, Competition Participation 
· Classroll.com

	Standards-based assessments: Teachers have begun working on pacing guides that align with the new Common Core State Standards and the End of Course (EOC) Exams. Beginning next year students enrolled in Expository Writing 1, Algebra I, Algebra II, Biology, and US History will have to complete an EOC, of  which a specific percentage yet to be determined will also count towards their semester or term grade. Pilots of these exams are scheduled for May of this SY.
	· State Memos
· PD Calendar 


Demonstration of Student Achievement
Indicator: A range of examples of student work and other assessments demonstrate student achievement of the academic standards and the General Learner Outcomes, including those with special needs.
Prompt: Provide a range of examples of how student work and other assessments demonstrate student achievement of the academic standards ad General Learner Outcomes, including those with special needs.
	Findings
	Supporting Evidence

	Technology Use: Many teachers require the use of technology which demonstrates the students’ ability to demonstrate their knowledge and proficiency of GLO #6 (Effective and Ethical Use of Technology). 
Students use the computer to 
· Create Power Point presentations as part of their project
· Assess online resources for research
· Cite their research using the appropriate citation format
· Create DVD cover
· Create Movie poster
· Create Poster presentation 
· Create Brochure
· Upload and edit photos & videos
· Create digital timelines
· Create websites
· Access school subscribed databases (Ebsco host).
· Monitor and maintain AP Studio Art Portfolios online: upload, format & organize artwork.

Baldwin High School needs to determine a system to collect and record students’ ability to demonstrate their proficiency of the GLO’s.
	· Lesson plans and rubrics requiring use of technology for final product
· Student work demonstrating proficiency level of technology.
· CTE curriculum integrating use of technology .
· Hard Copy with Instructor

	Effective Communicator: Social studies department hosts an annual, current events debate. Students who complete the Senior Project give an oral presentation to a panel of teachers, community members and students.
	· Annual debate
· Senior project
· Presentation Rubrics

	PTP: All students are required to complete a Personal Transition Plan. Incoming freshman begin their PTP using Kuder Navigator in the mandatory Pathway Explorations course and complete it during Advisory in the beginning of senior year. Based on input from the staff and students, members of the PTP committee are currently planning to improve this process and are making adjustments to the master schedule. 
	· Advisory Teachers
· Career exploration teachers
· Guidance teachers

	CTE Student Performance Based Assessment (SPBA): Student assessment is based on National Content Standards as well as Common Core State Standards. Assessment results are graded and published by the state judging team comprised of educators and community businesses.
	· State Published Assessment results


Curriculum Embedded Assessments
Indicator: The school regularly examines standards-based curriculum embedded assessments in English language and math, including performance examination of students whose primary language is not English, and uses that information to modify the teaching/learning process.
Prompt: Provide examples of standards-based curriculum embedded assessment in English Language and math, including performance examination of students whose primary language is not English.

	Findings
	Supporting Evidence

	Other: 
· Assessments for Transition / Study skills are embedded in their curriculum for the entire course.
· Each grade level for English Language Arts has at least one standard-based curriculum embedded assessment for the course.
· Each level of math also has at least one standard-based curriculum embedded assessment for the course
· Achieve 3000 is a standards-based program that provides reading materials with embedded assessments. 
· Math teachers use checks for understanding such as bell work, practice problems within lessons.
· CTE – Labs (measurements, following directions)
	· Transition/study skills teacher syllabus.
· English Language Arts syllabus with details for the specific curriculum.
· Math teacher syllabus & pacing guides detail embedded assessments.
· Achieve progress report
· Evidence Box with student work
· Lab Rubrics and Evaluations

	SIOP: Most teachers have been trained on SIOP strategies and have been incorporating these strategies in the presentation of their lessons and assessments. Additional feedback to assess how effective teachers are utilizing SIOP should be addressed and built on so that SIOP is a sustained, on-going process for all learners.

	· Content/Language skills displayed in classes.
· SIOP lesson plan handed in to Curriculum Coordinator.



Student Feedback
Indicator: Student feedback is an important part of monitoring student progress over time based on the academic standards and the General Learner Outcomes.
Prompt: To what extent is student feedback an important part of monitoring student progress over time based on the academic standards and the General Learner Outcomes?
	Findings
	Supporting Evidence

	Classroll.com: Student grades are posted on Classroll.com for parents and students benefit.
· Teachers provide timely feedback regarding students proficiency level for homework and assessments. Some students comment that classroll.com is helpful to knowing what they have completed and what they are missing.
· Some teachers allow students to turn in assignments multiple times
· Some teachers allow students to make corrections on assessments to demonstrate understanding
· Some teachers have students participate in peer editing 
· Some teachers have students participate in peer grading 
· Progress reports are sent home mid-quarter.
· Edison scores shared with students immediately after testing in Math and LA. 
· Report cards (term grades) sent home at the end of each term.
· HSA scores are sent home.

	· Grades on Classroll.com
· Teacher syllabus explaining learning strategy to allow students to retake exams.
· Student work showing multiple grading.
· Student work that shows peer editing and comments
· Student graded rubric
· Teacher and student reflection
· Student surveys


Student Feedback
Indicator: Student feedback is an important part of monitoring student progress over time based on the academic standards and the General Learner Outcomes.
Prompt: To what extent is student feedback an important part of monitoring student progress over time based on the academic standards and the General Learner Outcomes?
	Findings
	Supporting Evidence

	Classroll.com: Student grades are posted on Classroll.com for parents and students benefit.
· Teachers provide timely feedback regarding students proficiency level for homework and assessments. Some students comment that classroll.com is helpful to knowing what they have completed and what they are missing.
· Some teachers allow students to turn in assignments multiple times
· Some teachers allow students to make corrections on assessments to demonstrate understanding
· Some teachers have students participate in peer editing 
· Some teachers have students participate in peer grading 
· Progress reports are sent home mid-quarter.
· Edison scores shared with students immediately after testing in Math and LA. 
· Report cards (term grades) sent home at the end of each term.
· HSA scores are sent home.

	· Grades on Classroll.com
· Teacher syllabus explaining learning strategy to allow students to retake and exam.
· Student work showing multiple grading
· Student work that shows peer editing and comments
· Student graded rubric
· Teacher and student reflection
· Student surveys

	SIOP Strategies: Exit & entry passes, formative assessments. Training by Curriculum coordinator. These help teachers with daily adjustments in lessons for scaffolding learning and clarifying content.
	· Evidence Boxes


	Student government/Leadership: Students who participate in these organizations attend SCC, and leadership classes gather feedback from the student population through surveys and HENRY the BOX. This brings student input from some students to discussions that contribute to the decision making process.

	· SCC attendance, student government surveys, FOL


Modification of the Teaching/Learning Process 
Indicator: Assessment data is collected, analyzed, and used as the basis to make decisions and changes in the curricular and instructional approaches.
Prompt: Evaluate the effectiveness of how assessment data is collected, analyzed, and used as the basis to make decisions and changes in the curricular and instructional approaches.
	Findings
	Supporting Evidence

	Data Teams: Over the past two years, BHS has been using data teams in freshman and sophomore math and ELA courses as a viable means to engage in the cycle of data analysis. Teachers in these content areas meet once a month to evaluate student achievement data based on the eValuate benchmark test (formerly Benchmark Testing) and use the score to set SMART goals and monitor student progress. 
	· Data Teams Binder
· HSA Data




	Science Department Assessments: 
· During SY 2010-2011 a common assessment was developed to cover the standards of the scientific method and the nature of science. The entire science department collaborated on the assessment and it was given to all students. The following year the test was re-examined, clarified. Most science department members still use the assessment and will continue to monitor its effectiveness. 
· Biology and Chemistry each have some common constructed responses and common assessments for assessing student skill levels on several topics. Physical science has some common constructed responses and common assessments for assessing student skill levels on several topics that are used by several PS teachers. 
	 
· Common Assessment Data
· Science Department Evidence Box
· Evidence Boxes 



	Socials Studies Department Assessments:
The annual current events debate sponsored by the department contains common list of vocabulary words, a constructed response, and a formal debate in front of a panel.  In SY 2012-13, the SS teachers added an argumentative assignment to this year debate to address Common Core State Standards. Changes are made to improve this debate process every year through student and teacher input after the debate competition. 
	· Annual Social Studies Debate

	Math: The majority of all tests and quizzes are common across subject areas. (Workshop, Logic Reasoning, Algebra, Geometry, and Algebra II). There are also Edison tests in which all students of the same grade level participate. The data is very effectively collected via eValuate website where results are available immediately. Teachers can generate reports by class, item, standard, and or school. Analyzing the data is done within data teams within groups of Algebra I teachers, Geometry, and math workshop. Additionally, teachers can use Benchmark questions  to drive re-teaching through bell work and other instructional strategies.
	
· Math teacher evidence boxes
· eVaulate reports
· Edison reports

	ELA: Department members use common assessments in literature studies and writing. Sr. teachers, for instance, have developed constructed response for Beowulf and Macbeth, and come up with selected response questions for the unit on King Arthur. 
In writing, ELA teachers are working towards aligning research paper writing. We have already agreed upon the formatting of papers, using the MLA style guide. A formatting guideline handout developed by ELA teachers has been distributed and offered its use schoolwide. 
	· Evidence Boxes
· Department Meeting Minutes

	Fine Arts
· Visual Arts – Common assessments for the Design 1 class are in place as well as a common pacing guide. Weekly dialogue between the two Design I teachers provide constant feedback to make changes, adjust pacing guide, etc. Both teachers are free to make adjustments and try different things within the lessons to adapt to individual teaching style as well as to improve on the curriculum for future classes. However, since other classes (Ceramics I, Drawing and Painting I, etc) are taught only by one single teacher, evaluation/adjustments to the curriculum of those classes are done individually based on those individual assessments. All classes are standards-based.
· Photography/Visual arts data is collected through a variety of informal assessments such as visual observations. This data is used to make immediate changes to basic instructional strategies.
· Formal data is collected during critiques and test which are used to modify curriculum and instructional strategies. 
· Foreign Language – Spanish teachers use the same pacing guide to provide consistent instruction and pace.  All teachers use data to evaluate and adjust their instruction.
	· Evidence Boxes
· Department Meeting Minutes

	PE/Health: P.E. department has a common physical fitness assessment based on the Health Fitness & Presidential Fitness Test that is administered once per term. Teachers met and collaborated on the curriculum and lessons to attain fitness goals. Results are shared and test and lessons modified

	· Presidential fitness Test
· PE Teacher evidence box with student work

	JROTC: The United States Army Junior ROTC goal is to motivate young people to become better citizens.  JROTC works toward this goal by working with students to:
· Develop leadership
· Communicate effectively
· Improve physical fitness
· Provide incentive to live drug-free
· Strengthen positive self-motivation
· Provide a historical perspective of the military services
· Work as a team member
· Graduate from High School

	· JROTC directive



Monitoring of Student Growth 
Indicator: The school has an effective system to monitor all students’ progress toward meeting the academic standards and General Learner Outcomes.
Provide representative examples of how progress of all students toward meeting the academic standards and General Learner Outcomes is monitored
	Findings
	Supporting Evidence

	Grading: Representations of student progress to meet content standards is monitored through Classroll.com, mid quarter progress reports, and Report cards. GLOs are imbedded in course lessons and assessments for many teachers which is also recorded on classroll.com.
	· Classroll.com 
· eSIS progress reports 
· Report cards 

	Classrooms: Classroom and individual monitoring of standards-based learning progress. In several science classes, HCPS III standards are posted and a check mark is used to indicate after each standard is learned. Some science classes have a pre and post binder self-assessment of the HCPS III standards. Additionally, science labs provide real world application of content. 
	· Evidence Walls
· Evidence Box

	General Learner Outcomes (GLOs): Based on teacher input, the following instructional and learning strategies occur in the classroom to address the GLOs: 
· Effective Communicator: Oral presentations, plays, poems, drama
· Critical Thinker and Problem Solver: Written papers and reports, word problems, inquiry labs, design tasks, the robotics program
· Self-directed learner: Special Ed work programs, senior project, early release, CSAP outings
· Community Worker:  Robotics, individual tasks, planner use, student reflections, AP coursework
· Quality Producer:  Assignments, tests, projects, labs, performances, Drama, Sports, JROTC inspection, competitions: math league, Science Olympiad 
· Ethical use of technology: Use of computers, lab equipment, calculators, library, smart boards, and cited research
	
· Posted in classrooms
· Evidence boxes – imbedded in lesson plans







	Assessment Testing: 9th and 10th grade English and math students participate in monthly Edison Benchmark testing and teachers meet in data teams to use data to drive instruction. Data teams also evaluate Hawaii State Assessment data for sophomores after each round of testing. 
	· HSA Data
· Benchmark Data
· Data Teams 



D3 and D4. Assessment and Accountability Criterion
D3. To what extent does the school with the support of the state, complex area, and community have an assessment and monitoring system to determine student progress toward achievement of the Hawaii Content and Performance Standards and the General Learner Outcomes?
D4. To what extent are the assessment results the basis for regular evaluation and improvement of curriculum and instruction and the allocation and usage of resources?
CRITERION D3 AND D4 INDICATORS AND PROMPTS
Assessment and Monitoring Process
Indicator: The following shareholders are involved in the assessment and monitoring process of student progress: district, board, staff, students, and parents.
Prompt: To what extent are the following shareholders involved in the assessment and monitoring process of student progress: district, board, staff, students and parents?
	Findings
	Supporting Evidence

	Academic Financial Plan: Many of the enabling activities are based on improving student achievement in HSA and other assessments. The Complex Area Superintendent (District) is an intricate part of Baldwin’s Academic Financial planning. The Academic and Financial Plan is submitted to the Complex Area Superintendent for approval to ensure comprehensive assessment and monitoring of student progress is provided. The plan is shared with Student Community Council, administration and staff, and students.
	· Academic Financial Plan
· Principal meetings
· Staff Meeting agenda
· SWLT Meeting agenda



	21st Century Grant
· Various programs are provided to give students academic opportunities.
· Credit recovery
· Enrichment (homework assistance)
	· Data from Summer school (attendance, grades, and lesson plans)
· Classes offered


	Edison Learning: Edison is working with the district and BHS to assist in accommodating the school’s progress to attain AYP. Edison is also providing continuous opportunities for students to participate in testing to monitor student achievement. Monthly eValuate data is analyzed and strategies are implemented to address deficient areas by data teams (Math and ELA). 

Some ELA teachers track student progress through grade level competition. At the individual level, students track and comment on their own progress.
	· 9th and 10th grade student test data
· Walkthrough observation report
· 9th and 10th grade data team goal sheet
· Student progress sheets
· Student reflection sheets 



	Progress Reports: The school sends out mid-quarter progress reports to parents to inform them of their child’s progress. Parents of students receiving special education services also receive a progress report based on the goals and objectives of their Individualized Education Plan (IEP). 
	· Mid quarter progress reports
· Classroll.com
· Parents are sent progress reports every term for special needs students
· Deficiency notice/carbon copy
· eCSSS data base
· Special Education Dept Head checklist

	Report Cards: The school distributes report cards to students after each term. Distribution dates are printed in the Maui News, Bear Bulletin, BHS website and Classroll.com.
	· Maui News
· Bear Bulletin
· BHS website
· Classroll.com

	Classroll.com: Many teachers use this online grading program as their grading system. Although it is a school directive to update every two weeks, there are varying degrees of compliance. 
Parents and students have separate accounts for reviewing progress. Administration, counselors, and the registrar may also monitor student progress by accessing this online program. 
	· Classroll.com data


	Incentives: Some teachers provide opportunities for parents and students to monitor academic progress by providing incentives for students to submit Classroll.com (online student grading system) reports signed by parent/guardian.
	· Teacher grades, Classroll.com reports

	Academic Review Status: Student athletes are required to maintain a minimum 2.0 GPA to remain eligible for participation. No D’s or F’s in core classes.
This information is presented to students, parents and coaches at a mandatory sports meeting at the beginning of each school year.

	· ARS reports, online/hard copy 

	Grade Checks: Students involved in some extra-curricular activities (sports, clubs, organizations, Driver’s Ed, etc.), are required to submit monthly grade checks signed by all teachers. Consequences are imposed for failure to meet grade requirements. 
Parent initiated grade checks can also be obtained through the counselors. Students are given a form that they take around to their classes for teachers to give information about their grade (missing work, grade, attendance, etc.) that then goes directly to the parent.
	· National Honor Society contracts.
· Collection data of grade checks per sport, extra-curricular activities.


	Special Education (SPED) and 504: IEP Progress Reports are sent out at the end of each quarter to inform parents of progress toward annual goals. The 504 counselor updates student’s 504 plans annually. 

	· Electronic files
· Special Education D.H. checklist.

	Individual Education Plans (IEP): Stanford Diagnostic Reading Test (SDRT) is a reading assessment to determine a student's reading grade level.
	· SDRT score in IEP


Reporting Student Progress
Indicator: There are effective processes to keep district, board, and parents informed about student progress toward achieving the academic standards and the General Learner Outcomes.
Prompt: How effective are the processes to keep district, board and parents informed about student progress toward achieving the academic standards and the General Learner Outcomes?
Baldwin High School continues to provide opportunities for shareholders to participate in monitoring student progress towards academic standards. Within teachers’ efforts to assist their students to master academic progress, General Learner Outcomes (GLOs) are imbedded in their lessons, but not directly evaluated.
A plan to inform students and parents specifically on GLOs needs to be addressed.
	Findings
	Supporting Evidence

	Current Communication: Baldwin High School provides activities for shareholders to participate in learning about student progress such as Open House. Parent Teacher conferences indicate that some parents and students are being informed about student progress face to face.

	· The number of parent surveys collected
· Some teachers use classroll.com as an assignment to insure parent review of students’ progress.

	Hawaii State Assessment: HSA scores are distributed during Advisory period and reviewed with students. Information and contact regarding each student’s achievement is provided for parents’ review. 
The HSA scores are also periodically reviewed in SCC meetings with stake holders.

	· HSA "print outs"
· SCC minutes

	Progress Reports: Baldwin High School sends mid quarter progress reports to every students' parent/guardian to show student’s academic progress.

	· Mid quarter reports
· Data still being compiled on how many progress reports are sent back to Baldwin as “undeliverable.”

	School Community Council (SCC): The school holds monthly School Community Council meetings to inform all shareholders of student achievement as they report benchmark and HSA scores as well as discuss progress on the Academic Financial Plan.

	· School Community Council Agenda and minutes


Modifications Based on Assessment Results
Indicator: The school uses assessment results to make changes in the school program, professional development activities, and resource allocations, demonstrating a results-driven continuous process.
Prompt: Provide examples of how assessment results have caused changes in the school program, professional development activities and resource allocations, demonstrating a results-driven continuous process.
	Findings
	Supporting Evidence

	Constructed Responses/Extended Responses: Baldwin High School’s goal to increase HSA scores to meet AYP initiated school wide strategies. Teachers across the curriculum were expected to incorporate the CR/ER within their units of instruction.

	· Powerful Passage Data
· Evidence Boxes – CR/ER
· Each class is doing at least 1 credit per term


	Reading Strategies: School-wide reading strategies were adopted and implemented in SY 2009-10. These strategies include content frames, two-column notes, Venn Diagrams, Cornell Notes, webs, outlines, and sequence maps.

	· Vocabulary frames for department
· Evidence Box – Reading Strategies
· Online portfolios by science teacher

	
Word Wall: No hard data has been collected.
Certain Departments agree upon key words that are taught and posted.


	· Student work, quizzes, and exit pass assessing word wall proficiency
· Classroll 
· Posted in classrooms

	SIOP: SIOP teaching and learning strategies provide additional means for students to gain understanding of the concepts of all proficiency levels.
	· SIOP Lesson plans submitted to administration (2011)
· Student work samples demonstrated the effectiveness of SIOP strategies to verbalize content and vocabulary. 
· Evidence box
· Walk through temperature check

	Other Teacher Training: Baldwin High School has provided other strategies for teachers linked to student achievement, differentiation and technology.
	· Professional Development schedule
· SMART Board Training
· PD360 / PDE3
· Achieve 3000

	Study Skills/Transition to High School Freshman Course: In SY 2006-07, this freshman class was created to address literacy skills including, reading, writing, note-taking, and organizational skills. HSA data results combined with staff discussions results are used to create changes in the master schedule.
	· Formation of study skills and transition to high school course for freshmen


	Math Workshop: Due to block scheduling, students sometimes had semester or full year of break between math courses. To bridge that gap, a 9th grade Math Workshop course was designed and implemented for all freshmen to be immersed in math for the full year in efforts to raise their proficiency in math standards. 
A year long math class for all freshmen have also been established.
	· Master Schedule

	Common Core States Standards (CCSS): Since the State adopted the CCSS, BHS has been actively moving toward integrating these standards into current classroom instruction and pacing to improve student achievement. Professional development sessions have been provided to introduce CCSS and the three critical areas identified by the state as 1) Text Complexity, 2) Standards for Mathematical Practices, and 3) Writing an Argument. Professional Development and analysis of student work will continue to address these areas. 


	· Professional Development Schedule
· Incorporation of CCSS into curriculum planning. 
· Pacing Guides that reflect CCSS
· School-wide common assessments
· CCSS posters distributed to all teachers to put in their classroom.

	Differentiated Instruction: Teachers received training in different methods/strategies that can be effective for all students. Such methods include: “hands on” activities, small group projects, oral presentations and demonstrations. 

IEP and 504 Plans: Teachers provide students differentiated instruction based on their needs, IEPS, and 504 plans.

	· Differentiated lesson plans and student work
· PD instructions
· IEP
· Confidential Student Plans


	Non-instructional period: Teachers teach three of the four periods. Two days weekly are designated for professional development or meetings for other school-wide issues. Topics range from SIOP lesson planning, assessment strategies, CCSS, data teams, FOL, collaboration of strategies and student work, and state initiatives. Although these sessions are mandatory, for the past 3 years, teacher attendance to sessions have ranged from 54-91%. The other days are dedicated to updating scores on classroll.com, applying PD topics, and updating teacher evidence boxes.
	· PD attendance data.
· Evidence box
· Classroll.com mid-term progress reports

	Resource allocation: Highly qualified math teachers are retained within content areas to teach freshmen for strong foundations. 
	· Master schedule



D3 and D4. Assessment/Accountability: Additional Findings
Indicator: Consider other information that impacts the degree to which the school is meeting this criterion.
Prompt: From examining additional relevant evidence, what has been learned regarding the extent to which this criterion is being addressed?
	Findings
	Supporting Evidence

	Tutoring: In October, 2012, The University of Hawaii began offering an free online tutoring service for students in the subjects of math and science. 
· Homework support
· Reading Plus: Computer guided reading and comprehension building for 0.5 elective credit
· Symphony Math - Computer guided basic number skills program, followed by a program of pre-algebra for 0.5 elective credit.
	· Student attendance data


	Formative and Summative Assessments: Teachers have been given training in the form of:
· Professional development
· Guest speakers
· Walkthroughs
· Spot training for training that need extra information
· Hand outs
	· Evidence box
· PD Calendar
· Walkthrough evaluations



	CCSS and HCPS III: With the transition from HCPS III to Common Core standards, there are still some adjustments going on in some subjects who are trying to satisfy both sets of standards. Continued training will be needed, with time set for application in the classroom, and feedback from peers/admin/experts.
	· Evidence box (lesson plans, pacing guides, rubrics)


	Common Assessments: There are some classes/subjects on campus that are taught by a single individual (Fine Arts, CTE, Electives). In these cases, there may not be common assessments being used, however some teachers may be using other state/regional/national assessments within their curriculum.
	· Master schedule (pertaining to classes that are taught by only one specific individual).
· Evidence Box (lesson plans, rubrics)



	Critical Academic Need #1 – Student and teacher motivation to learn, attend, and care: 
· Improve school culture and professionalism has been a priority at BHS and was a WASC recommendation of “Continue to work on building a culture characterized by trust, professionalism and collegiality (2009 – 2010)”. Efforts to increase the use of assessment results to improve curriculum and instruction have prompted staff to work together professionally to develop more common lessons and assessments to build a school culture that represents excellence. 
· Positive behavior supports: Baldwin has allocated resources to increase student motivation to informally evaluate a student’s demonstration of the GLO’s through the Positive behavior supports program. Based on disciplinary referrals and BHS stakeholder input.
	· CIA and SWLT meeting notes
· Common Assessments
· Student support teams
· Data teams for ELA, Math 
· Student and staff of the month
· Student awards and recognitions
· Extra curricular participation in athletics and clubs
· Competitions
· Student Assemblies
· Posters 

	Critical Academic Need #4 – Increase student achievement in math: 
Identify causes of math failures: The Math department has rallied to focus on using assessment data to matriculate students appropriately. 

	· Student reflections
· Benchmark data
· Pacing guides
· Common assessments
· Dept meeting notes

	Critical Academic Need #3 - Improve literacy through rigor and relevance: 
Teacher use formative and summative assessments to adjust their curriculum to re-address areas of need.
	· Evidence box



WASC/DOE Category D. Standards-based Student Learning: Assessment and Accountability (How is student assessment used?):  Strengths and Growth Needs
	Category D.  Standards-based Student Learning: Assessment and Accountability:  Areas of Strength

	· Leadership class uses venues such as advisory to gather student perception data and disperse information to students and staff.
· Edison Benchmark testing provides common monthly assessments and data is used in data teams by 9th and 10 grade Math and ELA teachers to adjust instruction and classroom activities. 
· Many different types of assessments are used to monitor student’s progress.
· BHS has many clubs / programs, like Drama and Robotics, that emphasis the GLOs.
· Students have opportunities to self assess using rubrics and other reflection tools.
· In some courses students are required to self evaluate using a rubric.




	Category D.  Standards-based Student Learning: Assessment and Accountability:  Areas of Growth

	BHS Recommendations 
1. Provide adequate resources to support testing requirements.
2. Furhter develop common formative and summative assessments for like courses. Utilize formative assessments to inform instructional practices. 
3. Evaluate classroll.com use and effectiveness and make necessary adjustments.
4. Coordinate use of current digital and web-based programs that support assessment and instruction.
5. Provide professional development on assessment strategies that can be used to drive instruction and improve student achievement. 
6. Increase the regularity of a peer-observation and walkthroughs as a method of providing feedback.




 



 CATEGORY E. QUALITY STUDENT SUPPORT FOR STUDENT PERSONAL AND ACADEMIC GROWTH
E1 and E2. Student Support Criterion
E1. To what extent do all students receive appropriate support along with a personalized education plan to help ensure academic success?
E2. To what extent do students have access to a system of personal support services, curricular and co-curricular activities and opportunities at the school and within the community to learn to respect self and others and to develop civic responsibility?
CRITERION E1 AND E2 INDICATORS AND PROMPTS
Adequate Personalized Support
Indicator: The school has available adequate services, including referral services, to support students in such areas as health, career and personal counseling, and academic assistance. 
Prompt: To what extent does the school have available adequate services, including referral services, to support students in such areas as health, career and personal counseling, and academic assistance?
	Findings
	Supporting Evidence

	COUNSELING
Academic Counselors: Four Academic Counselors provide personal and academic counseling (academic concerns, post-secondary plans, personal counseling, and referrals to community agencies). Duties also include schedule changes, assist in developing an academic plan for the student and track credits for graduation. The counselor’s caseload was divided by grade levels for the last four years. As of the 2012-13 school year, the department elected to return to alphabetical groupings to foster continuity and to better assist students. 
The Counseling Educational Assistant helps the counselors in inputting data into the eCSSS database, oversees the teacher assistant aides each period, makes copies of needed forms and provides overall support to the counselors.

504/High Risk Counselor: The 504/High Risk Counselor collaborates with parents and other providers to develop 504 plans and communicates these plans to teachers. The counselor monitors and provides academic counseling to approximately fifty 504 students. In addition, she provides drop-in counseling for at-risk students and assists in truancy reports.

Outreach/Comprehensive School Alienation Program (CSAP): The Outreach Counselor oversees two programs for alienated/at-risk students. For those students who have academic, social, emotional or behavioral difficulties that impact their academic performance and success, the Special Motivation Academy and Alternative Learning Center are available as educational options. These are comprehensive programs that provide appropriate services, support, and academic instruction for identified students. 

School Based Behavioral Health (SBBH): Three SBBH Counselors provide psychological/educational counseling for students identified under IDEA and Section 504. They develop Functional Behavior Assessments and Behavior Support Plans for their students and provide this information to the student’s teachers.

Aloha House: The Department of Health provides  range of substance abuse counseling on-site in individual and group settings. Services include assessment, referral, education groups, prevention classes, and individual counseling as needed for students. Through this comprehensive intervention system, counselors work with students to help them make healthy life choices and provide a safe environment for student to express themselves and receive much needed assistance. In the past, one full-time counselor was provided to service approximately  30-40 students. A second counselor was added in SY 2011-12 and the program now services over 65 students monthly.  

Student Service Coordinators: Of the two Student Service Coordinators, one SSC works specifically with the special education teachers/students. Responsibilities include: reviewing student files for educational/ assessment history, assist in determining evaluation/re-evaluation needs, entering data into eCSSS, helping with IEP/re-evaluation timelines, conducting academic assessments, requesting other assessments (Emotional Behavior, Cognitive Speech Language, OT, PT), scheduling and conducting eligibility meetings and assisting in determining a student’s eligibility for special education services. The second SSC receives teacher referrals, holds student focused team meetings to assist teachers in facilitation of intervention processes. This process helps in determining if further services are needed for struggling students. Peer Reviews, which are held bi-weekly, monitor services for identified Special Education and 504 students. 
Baldwin’s Comprehensive Student Support System offers an array of services provide students with tiers of Response to Interventions (RTI) to meet academic, health, career, and personal counseling needs. 
	· Counseling Timeline
· Counseling Brochure
· College & Career Bulletin
· College Visitations
· Student Credit Check sheets
· eCSSS database







· Confidential Student 504 Plans
· Meeting Schedule



· eCSSS data
· Student service log
· Student Schedules






· Monthly Meeting calendar
· Peer Review Sessions
 


· Aloha House Service Calendar





· eCSSS data
· CSSS brochure
· Peer Review

	Peer Education Program: The Peer Education Program, facilitated by the PEP Teacher, trained 54 students who offer around 155 annual presentations for various physical, emotional, social, and mental health issues that teenagers face to approximately 3000 students on Maui. 

Additionally, peer education students share life saving messages using their knowledge of the core concepts in health education. The nature of the course also allows students to apply standards, such as decision-making & interpersonal skills, through various modes and structured activities. Based on the results of a problem identification school survey, students plan activities to address the needs of peers and the school. Students are afforded these real world opportunities to advocate for their peers wellbeing through partnership with feeder school & community agencies.
	· PEP syllabus & calendar
· Student presentations
· PEP Lesson plans
· Observations
· Evidence box
· Bulletin board and banner displays
· Local news articles
· Video or pictures of highschool, intermediate, elementary wellness & prevention presentations, signwaving & other community sponsored activities.
· Testimonies by community agencies and individuals.


	School Health & Safety: 
· A Health Aide is available for immediate health issues. 
· The school has four male security guards responsible for maintaining safety on campus. A fifth male security was recently added (October 2012).
· Teachers are assigned campus supervision/sections on campus during recess/lunch to monitor student activities.
· A certified law enforcement officer is provided as a School Resource Officer by the Maui Police Department.

	· Data on student discipline that correlates with presentations
· Health room Logs 
· Duty calendar 
· Campus Supervision Chart


	Career and College Readiness Activities for At-Risk Students:
· Job Corps: Representatives are brought in to show Job Corps offerings: earning of GEDs, career training, earning a driver’s license, basic medical and dental care, meals, board, cash allowance and job placement support upon completion. Career training programs are offered in Business Technology, Culinary Arts, and Facility Maintenance. 
· Student2Student: This program brings current UHMC student in to the class to speak about career/college readiness: financial aid, applications, student life, and the financial value of education.
· Educational Opportunity Center: This program brings UHMC counselors on to campus to assist in applying to colleges as well as the processes required.
· Ku’ina: This program also provides resources for students needing scholarship assistance at UHMC.
· Youth Challenge: Recruiters are brought in to speak about this National Guard run program offered to students that have dropped out of school, enabling them to earn a high school diploma through a military-type school.
· Maui Economic Opportunity (MEO): Provides our students access to community service projects around the island, exposing them to careers in agriculture, conservation, and culture-based learning. 
	· Presentation Attendance
· Announcements/Flyers

	Special Education: Fifteen special education teachers monitor and maintain Individual Education Plans (IEPs) by holding annual IEPs and tri-annual re-evaluation meetings with parent, child, administrator, teachers and other providers as needed. IEPs also include information and goals for the transitioning of graduating sped students. With the recent retiring of the transition teachers, SpEd variance teachers now handle student transition needs. 

Work Place Readiness is an additional program available for special education students to prepare them for the workforce. Along with academic instruction, this program also focuses on areas such as hygiene, organization, teamwork, cooperation, etc.  Teachers and educational assistance work to guide students toward their respective transition goals set by the IEP team.  These students are generally in pursuit of a certificate versus a diploma that requires an individually planned curriculum.
	· eCSSS data 
· Confidential Individual Education Plans


	After School Assistance Through Grants: 
· 21st Century Grant: There is a 21st Century Grant Algebra II enrichment course currently being offered for Algebra II students who need assistance to pass end of the course exam. There is additional after school tutoring for AP, Honors, math students
· Ka Wili Pu: After school on-site tutoring was also offered for at-risk students through the Ka Wili Pu Maui Economic Opportunity (MEO) dropout prevention program for the school years 2010-11 and 2011-12. The grant expired in SY 2011-12.
· Private Tutoring: Disadvantaged students are able to get extra tutoring from private companies under Title 1 funded per parental request.
	· Students IEPs
· 21 Century BHS Coordinator logs
· MEO-BHS Coordinator Logs

	Grade Checks: Those who earn below a 2.0 GPA for a term are placed on academic review status and are required to attend after school tutoring two days a week prior to practice.   The Athletic Director monitors grades for these students every two weeks.  Once the term ends, students are removed from the academic review status list.   During season, all athletes are required to complete an academic grade check every two weeks as a preventative measure so students will not earn below a 2.0 on their report card.
	· Student Grade Checks
· ARS Grade Checks

	Credit Recovery: BHS offers a variety of credit recovery and enrichment courses. Academic counselors assist students in tracking academic progress and enrolling in courses. The data below was taken on 10/31/12 based on credits earned to date by current student body and does not include courses currently in Progress.
	Program
	# of Courses Taken

	Keystone Credit Recovery
	3

	Myron B. Thompson
	25

	eSchool (online DOE school)
	7

	About Face-Youth Challenge
	8

	UHMC/Running Start
	4

	Novanet
	2

	Summer School
	346



	· Student Transcripts
· eSIS data

	Advisory: School wide mandatory, graded advisory for all students is held two times a month with a teacher who gives guidance over a four-year period. Advisory curriculum enhances the PTP (Personal Transition Plan), GLO (General Learner Outcomes) related activities, increase student awareness of CSSS (Comprehensive Student Support Services) and assistance in planning and preparing for a successful future. In SY 2012-13, the advisory curriculum is being transferred to an Advanced Guidance course mandatory for juniors. This course will increase the fidelity to the Personal Transition Plan and the ability to monitor students more effectively.
	· Advisory Schedule 
· Advisory Curriculum
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Direct Connections
Indicator: The school has direct connections between academic standards and General Learner Outcomes and the allocation of resources to student support services, such as counseling/advisory services, articulation services, and psychological and health services or referral services.
Prompt: How direct are the connections between academic standards and the General Learner Outcomes and the allocation of resources to student support services, such as counseling/advisory services, articulation services, and psychological and health services or referral services?
	Findings
	Supporting Evidence

	Allocation of Resources: BHS provides student and teachers with many resources to reinforce academic standards and the General Learner Outcomes (GLO’s). These items include GLO, HCPSIII and CCSS posters, student planners, textbooks, and other items, services, programs and/or personnel. Additionally, professional development is provided for teachers to learn new Common Core State Standards and research-based teaching and learning strategies. This includes substitute and stipend days for articulation among grade level and like course teachers for pacing guides and other instructional information. 

While most counseling services are covered by the school budget, many outside providers such as Aloha House Counselors, School Based Behavioral Health Counselors and the School Resource Offices are funded by outside sources. 
	· Student Planner
· School Posters
· Professional Development calendar
· Academic Financial Plan


	Academic Financial Plan: Specific funding and other resources are allocated to each enabling activities within the AcFin aligned with the three strategic goals. SWLT. Faculty submits budget requests for items, services, and personnel that support student learning of course content standards. Requests are approved or denied based on goals of the program and the AcFin. (Academic Financial Plan, BHS Vision & Mission, Title 1, Career Technical Education, 21st Century, etc.)
	· Ac/Fin
· SCC and SWLT minutes

	Title I, II, & III Money: Other sources of funded used to provided resources for students and teachers include Title I, II and III funding. BHS is identified as a Targeted Assist Program school and receives limited funding for Title I. Title I funds cover the cost of Edison Alliance, the school restructuring provider. A designated amount of Title II funds are available to BHS upon request and are used for professional development to help teachers become highly qualified, highly effective and to support new teachers and principals. Title III funds are used to support ELL students and the ELL program. All monies are used to support activities and programs directly related to improving student learning. 
	· Title 1 Plan
· Title II Budget Requests
· Title III Plan


	Peer Education and Student Activities Coordinator: These two teachers work with students in the peer education program and leadership class to provide instruction to student leaders. Many of programs and activities these students produce and operate are based on increasing health and social awareness of their peers.      
	· PEP Presentations
· Student Government Activities Calendar


Strategies Used for Student Growth/Development
Indicator: Strategies are used by the school leadership and staff to develop personalized approaches to learning and alternative instructional options, which allow access to and progress in the rigorous standards-based curriculum. Examples of strategies include: level of teacher involvement with all students, a curriculum that promotes inclusion, processes for regular review of student and schoolwide profiles, and processes and procedures for interventions that address retention and redirection. 
Prompt: Evaluate the types of strategies used by the school leadership and staff to develop personalized approaches to learning and alternative instructional options, which allow access to and progress in the rigorous standards-based curriculum. Examples of strategies include: level of teacher involvement with all students, a curriculum that promotes inclusion, processes for regular review of student and schoolwide profiles, and processes and procedures for interventions that address retention and redirection.
	Findings
	Supporting Evidence

	SIOP (Sheltered Instruction Observation Protocol): The school and some other schools in Maui are using SIOP as a model for differentiated teaching and learning to make content comprehensible for students. The intent is to address the needs of all students, as teachers use SIOP for all levels, from special education to English Language Learners to advanced placement students. SIOP lessons plans are designed to ensure content is adapted to a variety of levels and abilities. Student understanding of content concepts through SIOP strategies is evaluated by individual classroom teachers throughout instruction. 
So far, administration has collected one SIOP lesson plan from teachers, and only 69% of teachers have submitted their lessons. The intent was to review the plans and give feedback to teachers. More monitoring and data collection is warranted to determine the purposeful incorporation of SIOP strategies and the impact it has on student achievement.
	· SIOP lesson plans and student samples submitted to principal
· SIOP lesson plans and student samples in teachers’ evidence boxes


	Inclusion: BHS provides a range of inclusion classes in the core areas. Currently, these classes team general education teachers with special education teachers in the core subject areas of ELA, social studies, math and science. The teachers have some autonomy in determining strategies to best address the needs and learning styles for all of their students. They rely on individual teachers’ strengths and on open communication when sharing ideas or assessing individual students. Team teaching has presented some challenges, such as personality conflicts, differences in teaching philosophies, and classroom logistics. Overall, however, teachers involved perceive experiences in inclusive classrooms to offer positive learning experiences for all students. Discussions about the actual effectiveness are ongoing, as the school continues efforts to expand students’ experiences in inclusive core classes:
· 2008-2009 – First year with English 9 and Physical Science (freshman)
· 2009-2010 – English 10, Biology, and World History added
· 2010-2011 – Biology and Marine Science added; Social Studies not offered
· 2011-2012 – English 11 added
· 2012-2013 –English 12 added; U.S. History & World History reinstated. A SpEd math teacher supports a number of students in their GE classes.

The master schedule for SY 2012-13 reflects a additional inclusion classes in math and social studies using the consultative model instead of co-teaching. It has yet to be determined how to monitor effectiveness of these classes. 
	· Master schedule 

· Teacher interviews about experiences and perceptions about benefits to students

· Student (general and special education students) interviews about experiences

	Special Needs Programs: 
Honors Level Courses: All core areas offer honors level courses. English 9 and English 10 are honors level; upon evaluating number of students and section allocations, the English department, with administrative approval decided to drop honors but keep AP English in grades 11 and 12. In math, Geometry, Algebra II, and Trigonometry/Pre-calculus offer an honors level. Social Studies offers a US History, World History and Modern Hawaiian History/Participation in Democracy honors level. Increases in honors level social studies reflect department’s decision to open these classes to all interested students. Science offers a Physical Science, Biology, Chemistry, and Physics honors level. Comparison of the class counts during pre-registration and actual enrollment numbers at the start of the school year justifies a need for student commitment once enrolled in honors and AP courses.
Departments need to further discuss how to address students and parents expectations in entering the honors programs. Teachers also need to consider providing students and parents with a school policy or guidelines, to give them realistic expectations about the programs.
Advanced Placement (AP) Courses: The open and democratic enrollment policy comes from the AP College Board to give more students opportunities to prepare for the rigor of college level academics. With the move to open enrollment, there has been an increase of students in both English Language and English Literature and in European History. The numbers enrolled in Biology, Chemistry, Calculus, and Art, have remained consistent. 
The percentage of students passing the AP exams fluctuate, as they do each year, and show no significant rise or drop in scores with the open enrollment. 
We have made decisions, after implementing the block schedule, to modify AP classes so instruction would span the entire school year since the AP exams are held in May. While the English and European classes remained modified, Biology and Chemistry took additional sections, to accommodate lab work. Calculus began as a class that met everyday for the entire year, but since 2010-11, it has become a modified class that meets every other day, as this was deemed sufficient for the course curriculum. 
Courses offered in AP Studio Art include: Drawing, 2D design, and 3D design. The AP Art students meet everyday only during semester 2, and the class is embedded in the same section as the Drawing and Painting 3 class. The majority of AP art students enroll in other art courses during the first semester and often work on the contents for their portfolios after school.
All AP teachers provide opportunities for after school and weekend assistance to accommodate those students who may need additional instruction. 
The AP teachers need to also address the open policy as stated above with regard to the honors classes, especially as honors classes generally feed directly into the AP courses.
Special Motivation Academy (SMA): The Special Motivation Academy consists of two teachers teaching the core subjects of English, Social Studies, Integrated Science, and Math. Most lessons are centered on larger project-based work. Place-based education is incorporated into the activities and assignments. The goals include providing the appropriate services to ensure the students meet the requirements of the HCPS III course standards, and provide viable options to the student who decides not to remain in school; and to assist the student who dropped out to school to return to school. Students are selected for this service based on the state’s PSSAS criteria. 
Workplace Readiness: Workplace Readiness classes provide workplace and domestic preparation options for special education students whose educational experiences are outside the pathway programs of study. It is an option to BHS career pathways, as students prepare for working in food service and sewing; the program has brought in various professionals and experts (chefs, landscapers, seamstress, etc.) to work with the students. The workplace readiness students also participate in community service projects. 
English Language Learners (ELL): The English Language Learners’ coordinator conducts annual in-service to faculty about the students receiving ELL services. The in-services include updating faculty and staff about the range of student ethnicities in her program and giving insight about some student backgrounds; ELL students come from a variety of places, such as the Philippines, Chuk, Ponepe, Kosorae, Palau, Yap, Korea, China, Thailand, American Samoa, Tonga, Germany, and France. In servicing students, the ELL program uses either the pullout model or self-contained model. The coordinator conferences with teachers to determine the appropriateness of placement, working towards least restrictive environments. The coordinator and/or her educational assistant will, as needed, speak with or observe mainstreamed students who may have difficulties in classes; they determine the probable cause of difficulties: instructional or behavioral. Students may also choose to have the ELL coordinator or part-time teacher present in their classes on a regular basis, but students generally do not take that option.
	· Master Schedule
· Enrollment Data
· AP Syllabi & Test Scores
· Evidence Boxes
· ELL Files



	Advisory: Smaller learning communities were established via Advisory Program. Students meet twice a month with the same teacher for most, if not all, of their years of their high school experience. Students participating in the Senior Project, as of the 2012-2013 school year, have been grouped into a separate advisory section; the seniors on the graduation planning committees have also been put into a separate advisory section. Adjustments were made for these seniors to make communication with them more efficient in completing necessary tasks during the senior year. Students also work with this advisory teacher to complete their Personal Transition Plans (PTP), a State graduation requirement.
	· Master schedule
· Senior Project memos to students
· Graduation packets
· Personal Transition Plans

	Senior Project: The senior project gives students the opportunities to independently plan, coordinate, implement, and present projects that requires them to work with professionals and in ways that serve and network in the community. A part-time coordinator and a team of teachers who form the Sr. Project committee provide guidance. One coordinator tries to touch bases with the seniors, and although a committee exists to help, teachers have many responsibilities without relief to exert dedicated energy to the Sr. Project. Because these projects solidify achievement of GLO’s, school leadership and staff need to make decisions to plan ways to help the seniors.
Changes to state graduation requirements for the class of 2016 will make the completion of the Sr. Project an elective credit, so the school will be making decisions about whether or not to continue with the Senior Project after the class of 2015 graduates.
	· Senior Project Portfolios
· Senior Project Scoring Rubrics
· Rosters
· Committee Meeting Notes

	Pathway Explorations: Required Freshman term course implemented in 2011- 2012 which presents students with available avenues to complete their high school career. Students are introduced to their Personal Transition Plan, enroll in an online student career assessment program, and are exposed to all CTE pathways, Honors/AP courses, JROTC, and Fine Art programs at Baldwin. 
Students, as they choose courses during preregistration, start their 5-year plan, which they review each year. Although the new course has a pacing guide it is following, the final curriculum is continually being modified and adjusted to provide the best results for students.
	· PTP booklets 
· Kuder Navigator Data
· Pathway Explorations pacing guide

	Edison Benchmark Testing: 9th and 10th grade ELA and Math teachers meet twice a month in data teams to analyze Edison Benchmark testing results for curriculum adaptation. Discussions in teams are helpful to teachers in identifying weak benchmarks in areas that have been already taught.
	· Benchmark testing scores
· Data Analysis Sheets


Support Services and Learning
Indicator: The school leadership and staff ensure that the support services and related activities have a direct relationship to student involvement in learning, e.g., within and outside the classroom, for all students, including the English language, gifted and talented, special education, and other programs.
Prompt: To what extent does the school leadership and staff ensure that the support services and related activities have a direct relationship to student involvement in learning, e.g., within and outside the classroom? Particularly, evaluate this with respect to the English language, gifted and talented, special education, and other programs.
Baldwin High School has a number of programs and activities that support classroom instruction and students’ learning experiences in addressing standards and general learner outcomes. The findings highlight some of the programs we have.
	Findings
	Supporting Evidence

	PEP: The Peer Education Program allows students to become part of solutions in and out of school. The program serves to remind students of critical decisions and the consequences. Students gain knowledge in health related issues, positive attitudes, and varied skills, especially in communication. They consult with school psychologists and behavioral specialists as well as academic and at risk counselors. Students also advertise their activities and create informational posters, which they post on bulletin boards and on walls along the main hallway of the school. The program also gives students the opportunity to forge positive relationships with community agencies that advocate wellness, and students share their knowledge by doing presentations and helping at the elementary and middle schools as well as at community events.
	· Peer Education Program write up and quarterly report
· Bulletin Boards 









	CTE: Programs provide students with the opportunity to work with mentors in the business community. Students also participate in competitions that apply practical skills they learn in the classroom. Although some of the competitions involve individual events, overall, participants collaborate to problem solve and to prepare for various events.
· AOHT: Students are provided opportunities for engagement with community professionals through on-site field visits (in and out of state), annual student conference which includes break-out sessions and mock interviews, CTSO competition (2012-2013 first year), and job shadow/internship opportunities
· DECA: Students take on roles to lead, plan, organize, and execute activities. They participate in annual CTSO competitions that include having knowledge among various sectors within business and marketing, participating in role-play with real business professionals, and taking a national test.
	· AOHT Advisory Board (report)
· AOHT – National Academy Foundation data
· AOHT – Beginning implementation of NAF Student Assessment Certification
· DECA Junior Achievement
· (School based operations)
· Marketable products
· Utilizing our school based operations on campus (embroidery, garment printing, poster printing)

	Student Leadership/Gov’t: At the end of the school year, the newly elected officers for each graduating class meet to brainstorm goals for the next school year; these are based on students’ academic and social experiences. During the summer, the student government executive board looks over the list of ideas to determine goals. Then, the student council chooses and plans schoolwide activities that work towards addressing their selected goals. Student leaders and students in the leadership classes organize and carry out the plans throughout the school year. All of these activities are designed to address the GLOs as well as relevant standards across the disciplines. Leadership class is available for any student including SPED and AP. 
	• OSCAR (Student Council Memory Book)
• Student Council Calendar
• Student Council Minutes

	JROTC: The Junior Reserve Officer Training Corps has two retired active duty Army instructor. Together they instruct and mentor cadet students though a rigorous nationally accredited instructional program that teaches cadets in citizenship, community service, morality, leadership, physical fitness, study skills, and communication skills in writing and in speech. The instructors have a vast array of quality instructional materials that are in line with current technologies.
Students are challenged mentally, physically, and emotionally to prepare them to be independent contributors to society for the common good. 
Co-curricular components include the Raider (physical fitness) competitions, Drill Team competitions, and Cyber Patriot (Cyber Security) national competitions. Members participate in regional and national level essay contests and on-line leadership and academic bowl competitions.
	· JROTC files
· Cadet/Student interviews


	Community Based Instruction: 
Level 1 – Many students at this level have a 1:1 or close adult supervision. They work toward independent life skills such as toileting, self-care, mobility on campus, following directions and strive toward independent living skills
Level 2 – considered pre-workplace readiness for students, many are certificate route. Developing basic work skills, such as hygiene, basic cleaning and domestic skills, preparing simple foods, washing dishes/clothing. Providing educational experiences outside the pathways program of study, and social interpersonal skills.
Level 3 – Each student strives for attainment of independence, self-sufficiency and marketable skills for completive employment. With focus on job placement in areas such as Food service, workplace safety, quality producer, Health/sanitation, housekeeping, sewing and yard maintenance.
	· SPED student files, meeting sign in sheets
· CBI files - On-line job applications, various tests.

	Arts: The visual arts and the performing arts provide opportunities for students to develop their strengths in drawing, painting, ceramics, photography, drama, and music. Students in the visual arts may have works displayed at various venues in the community and may enter their works in juried exhibitions; their attendance in these events allows them to meet community leaders, artists, and patrons of the arts. They also have opportunities to work with professional artists from Maui and from the mainland. 
The drama program puts on several performances throughout the year, beginning with the fall musical, which involves band students who play in the pit orchestra. Community members often assist with productions as singing coaches, orchestra members, and choreographers. Auditions for most productions are open to all students. 
The music program consists of various bands, which are open to any interested student. The pep/marching and jazz bands meet after school, and students may earn course credits for their participation, which includes playing at pep rallies, football games, and community events. The symphonic and concert bands also perform in the community, and they culminate each year with their annual spring concert, which is open to the entire community free of charge. 
	· Student works
· Programs
· Videos? 
















	Honors Level Courses: All core areas offer honors level courses, which students may opt to take. With the democratic idea of open enrollment, students with the desire and motivation to challenge themselves may request honors and AP classes. For the sciences and math classes, however, students are strongly encouraged to have met certain levels in math, for appropriate math knowledge affects student success in honors science and math.
Additionally, some honors courses require student participation in events, such as District Science Fair and the National History Day.
	· Science Fair Participant List 
· National History Day Participant List



	CSAP: Part of the Comprehensive School Alienation Program (CSAP) includes the Alternative Learning Center (ALC), which used to be housed in Puunene. Since the 2010-2011 school year, the ALC has moved to Baldwin High’s campus and includes students from Maui High School; the total student population does not exceed twenty. The program has formed community partnerships with organizations, such as Mochita Acada Academy (MOA), Maalaea Community Garden, Department of Health, Waikikena Awo Puni, Habitat for Humanity, Community Work Day, Hui Noeau. Students have also had learning experiences with experts in agriculture, aquaculture, horticulture, graphic design, and printmaking. 
	· CSAP Program Description


Curricular and Co-Curricular Activities
Indicator: School leadership and staff link curricular and co-curricular activities to the academic standards and General Learner Outcomes.
Prompt: To what extent does the school leadership and staff link curricular and co-curricular activities to the academic standards and General Learner Outcomes?
	Findings
	Supporting Evidence

	Career Technical Education (CTE): Some CTE programs participate in district, state, and national competitions and attend activities that address skills related to academic standards and General Learner Outcomes. Most CTE teachers have the academic standards and General Learner Outcomes within their lesson plans. Although most teachers use the standards to drive their assessment, they do not use the GLOs to do the same. Many teachers also introduce the standards and GLOs to their classes through content and language objectives, which are shared at the beginning of the class period.

For CTE programs that meet outside of classroom instructional time, academic standards and GLOs are usually implied through the activities and competitions that they participate in.
	· CTE survey of academic standards and general learner outcomes
· CTE SIOP lesson plans
· District/State/National Competition guidelines
· SA-1 Travel forms.

	Curricular & Co-Curricular: We have 16 chartered clubs at Baldwin, as well as eight curriculum related clubs. Most of the clubs are on going and as of October 2012, there are 719 student memberships in clubs. As some students are members of more than one club, this number is not a direct reflection of exact student participation. All Club advisors are teachers and some clubs have community members as co-advisors. 
Curriculum related clubs have standards and GLO's directly related to club activities as they are covered in class. Co-curricular clubs are not held to any measure of meeting standards or GLO's, but there are 4 service clubs that actively perform school or community service. 
Clubs are required to perform 2 community or school service projects per year that address the GLO - Community Contributor and address the Civic Responsibility standard. After a community/school service project is completed, clubs are required to submit a participation report that shows the number of students and hours worked as well as a description of the project.
	· Club Charters 
· Athletic Handbook 
· Drama Handbook 
· Bi-Quarterly Grade Checks 
· JROTC Handbook 
· Co-Curricular Service Project Report
· Student Activity Application

	Student Council: Thirty-five 35 students and six to seven teacher advisors make up five different councils at Baldwin. All students are required to attend leadership training and/or attend the State Student Leadership Conference on Oahu. Membership is open to all students who meet the 2.0 GPA requirements. The GLOs, Civic Responsibility and Effective Communicator, are demonstrated in the following councils or committees. All Presidents are required to attend the School Community Council (SCC) meetings where two are voting members. There are two class Representatives who are members of Focus On Learning (FOL) Groups that meet monthly. Three students represent the Maui District Student Council Organization (MDSCO) from Baldwin. They communicate & represent the student body of Baldwin to share and discuss with other high schools on the island. One of these students also serves as a the BHS representative on Hawaii State Council (HSSC) Representative, a public school council made up of students from all islands.
	· Student Council Minutes 
· Class Council Minutes
· SCC Minutes 
· MDSCO Minutes
· BHS Website 
· Henry the Box 
· OSCARS (SC Record Book)
· SA-1 forms




	Academic Competitions: Numerous clubs, departments, and organizations participate in district, state, and national competitions and attend activities that address skills related to academic standards and general learner outcomes. Standards and GLOs are implied but not documented by these groups at this time. There is concern as how to address missed instructional days for these activities, although participation is generally viewed as an important asset to the overall education and academic experience of the students involved.
· Science: Students in science classes are offered many extra-curricular opportunities to link curricula and extra-curricular activities to academic standards and GLOs. Students in Honors Biology are required to participate in the District Science Fair. Recent department meeting discussions have included ways to encourage students in more science classes to be involved in a school-level science project fair to strengthen their proficiency in GLO’s and science standards. Students are encouraged to create competitive participation teams in the State-supported Science Bowl event annually. Students have also participated in the Science Olympiad at District and State levels for the past two years. Teams for these events are “coached” by all members of the science department. An after-school astronomy club was developed and ran for three years. Administrative and science department funds were used to support these opportunities. In-house substitute coverage of science sections was often provided by department members to allow for science teacher/advisors to participate. 
· Math League: Students with a minimum GPA of 2.0 voluntarily participate monthly in district-wide Math League meets, which helps cement learning of math standards and GLO’s. Students may solicit assistance online, or from math department members to complete practice sheets prior to each meet. Students have participated in State-supported Math Bowl competition when it was held on the island of Maui. 
· Social Studies: The students in honors and AP classes are required to complete a historical research project to the History Day Standards. It is a state and national competition. The social studies department also leads a collaborative school wide argumentative debate challenge. All students in social studies participate in writing an essay and oral debate. There are designated “champions” by period, who go on to a competition between classes. This is the 4th annual contest.
	· District/State/National Competition guidelines??
· Club Charters?
· Awards/Recognition of participation by various organizations? Lists generated by whom... departments?
· SA-1 Travel forms.
· CTE OYP (One Year Plan)



· Science fair participation and results lists
· Experimental Design proposals for Science Fair

· Science Dept. Meeting Minutes
· Science-Olympiad team rosters and results 
· Science Bowl team rosters and results 
· SA-1 travel forms 
· Administrative and Science Department budgets

· Math League team rosters and score sheets






	Senior Project: Leadership and staff encourage students in their Junior year to submit proposals for their Senior Project, which culminates in their Senior year. The components of this project require students to complete a formal research paper, 20 hours of work related to a culminating activity, a portfolio and a panel presentation to teachers and community members. However, more resources are needed to support students who strive to complete the Sr. Project, for while the ELA department assists in helping seniors to complete their research papers, seniors are left to their own devices to complete their culminating activities and preparing for their presentations. Presentation panels include staff, student, and community members.
	· Senior Project Coordinator binder
· Sample Portfolios

	Athletics: The school’s athletic director has implemented a policy to ensure Baldwin High School is in accordance with the State’s 2.0 GPA rule for participation in athletics. All coaches are required to submit grade checks to the athletic director every two weeks starting the third week of every quarter. Any athlete that receives a grade point average below 2.0 is put under academic probation, and is not allowed to participate in athletic events. These students are required to attend a mandatory study hall twice a week until their grades improve. At this time, teachers are responsible for providing any missed work or instruction due to athletic events requiring students to miss instructional time. However, there is concern about how to approach a more effective way of handling the amount of class time that is missed by some student athletes.
	· Athletic Director’s records
· Study Hall attendance records
· Parent meetings each season to clarify expectations to families.
· SA-1 Travel forms


	Fine Arts: The arts are explicitly linked to the appropriate HCPS III standards and GLOs. Teachers are also currently working to identify relevant links to Common Core Standards.
· Visual Arts: All art students are also given opportunities to participate in art exhibits, competitions, and a variety of other community-sponsored programs at local, regional and national levels. Finally, students are given opportunities to gain scholarships/monies for college and career pursuits through various art competitions.
· Music Department: Each level of the instrumental and chorus class follows academic standards in relation to performance, cultural concepts, and theory; the difficulty increasing with each level. Students are provided performance opportunities school and community ensembles.
	· Participation in annual art exhibits, competitions, and programs
· Audio/Video Recordings
· Concert Programs 
· Programs from plays and other performance
· Newspaper clippings, announcements

	PERFORMING ARTS LEARNING CENTER (PALC) DRAMA PROGRAM: The PALC was awarded (in 1986) due to recognition of the exceptional performing arts program (est. in 1964) at Baldwin. As part of the curriculum, students rehearse, perform, and produce two large scale theatre productions a year. While the PALC program is a credited afterschool program, the theatre performing arts program offers two theatre clubs; the Baldwin Theatre Guild and the International Thespian Society as co-curricular activities. During the regular school curriculum, the theatre department has a multitude of classes, such as Explorations in Drama, Beg., Intermediate,  and Adv. Acting, Stagecraft, etc., The co-curricular clubs commit to community service each year, have performed for a local business (Grand Wailea) for the past 13 years, and aid in school functions as performers for school assemblies.  While embracing the HCPS III broad theatre standard and benchmarks, the drama program also addresses other academic standards in the core subjects, PE, Health, more. The theatre program will be aligned with the Common Core Standards as they become integrated into the school curriculum. Constantly using the ALL the GLOS, specifically Quality Producer  and Community Contributor,  the students continually strive for excellence in all areas of theatre in our school and community.

	· International Thespian Society Troupe #3135
· Baldwin Theatre Guild
· Stage Productions
· Play Production  Program Booklets
· Dance Classes
· Vocal Classes
· Set Building Workshops
· Community Partnership with Grand Wailea Resort
· Video Recordings
· Theatre Enrichment “Blasts” Classes-sewing, tool safety, improvisation, etc.
· Community Service

	JROTC – Cadets are required to participate in off-island drill and competitions. They also participate in regional and national level essay contests and on-line leadership and academic bowl competitions.
JROTC march in the County Fair Parade. Students may also participate in the different groups within the JROTC program: Raiders (physical fitness), Drill Teams, Bear Battalion.

	· Cyber Patriot (Cyber security) competitions
· JROTC Activity Log


Student Involvement in Curricular/Co-Curricular Activities
Indicator: The school has an effective process for regularly evaluating the level of student involvement in curricular/co-curricular activities and student use of support services.
Prompt: Comment on the effectiveness of the school process for regularly evaluating the level of student involvement in curricular/co-curricular activities and student use of support services.
	Findings
	Supporting Evidence

	CTE: Students in the Career Pathways are encouraged to participate in district and state-level competitions in their respective CTSO (Career Technical Student Organization). However, when student registration numbers are low, classes have been cancelled, which then compromises student participation in these CTSO. Because of the block schedule format, scheduling has presented some challenges that impact on student involvement and participation in competitions. For example, HOSA (Health Occupation Student Association) and CTSO district competition requires students to be in or have taken the Health Services Pathway Core class, and the timing of the course offerings during the block present a challenge fulfilling this requirement.  Students must be placed in the Core Program of Study classes during the first semester to make them eligible for district competitions held in January. This is important for eligibility in State-level competitions. It is also challenging for the students to participate in the Performance-Based Assessment events held statewide. 
Department, Registrar, and Administration have been discussing how to address scheduling. 
	· Master schedule
· CTSO rosters
· Performance-Based Assessment rosters

	Counseling Department: The Counseling Department provides a support system used to help students in a wide range of academic as well as behavioral needs. The department recently changed the way it services students, and has returned to an alphabetical division versus grade level. This was done to ensure rapport between counselors, students, and their families (all siblings have the same counselor regardless of grade). 
	· Counselor logs 
· CSSS logs, counts of kids serviced.

	Comprehensive Student Support Services (CSSS): Using the planner as the informational tool, advisory teachers review CSSS with students at the beginning of each school year. Additionally, the student support counselors (SSCs) review the system with teachers during term 1and asks for feedback to make improvements to the BHS intervention system. Referral forms are updated annual to help improve their function. Both SCCs are also available to assist teachers in creating interventions to increase student achievement. Both SCCs attend the monthly SWLT meetings and one of the SCCs attends the weekly CIA leadership team meetings and some of the trainings provided by Edison. These meetings increase collaboration and alignment of school activities to improve student achievement. 
	· eCSSS database
· CSSS Handout
· PD Calendar


	School Based Behavior Health: There are currently fifty-five identified students that require SBBH services. Behavioral health counselors meet with these students on a weekly basis and work with their variance teachers, general education teachers, and parents to monitor their progress. Counselors also consult with the Student Services Coordinator (SSC) during students’ quarterly peer review reports.
	· SBBH student roster
· ECSS database

	504 High Risk: Currently the high-risk counselor supports forty-four 504 students and variable numbers of high-risk students. 
504 students receive annual and tri-annual evaluation meetings with parents, teachers, counselors, and administration. The counselor keeps up with parent communication and monitors grades of the 504 students. If grades falter, the counselor contacts the teacher(s) and parents if necessary.
High-risk counseling is provided on an immediate need basis. Services are available through referral by teacher or student need.
	· Confidential Student 504 Plans
· Counselor student log

	Aloha House: Students who use Aloha House services receive call slips to allow them out of class. Depending of the instructional activity for the day or the student’s current performance, teachers elect to retain the student and send them another day. 
	· Aloha House Permission Call Slips
· Aloha House Calendar

	Special Motivation Academy: SMA program is at their full capacity of 10 students per classroom. Team meetings take place once a year with every student. Time of year will depend on student need and urgency. Team meetings include CSAP Outreach Counselor, CSAP teachers, and administrator if needed. Student work/progress is regularly evaluated to determine additional needs of students and/or the possibility of transitioning them back to general education classes.
	· eCSSS Database
· Fieldtrips
· Graduation Rate

	Alternative Learning Center (ALC): Attendance is monitored every single day due to legal involvement. Therefore parents are notified immediately in the case of an absence. Team meetings are also held with every student at least once a year with parents, Outreach counselor, teacher, and administrator.
	· eCSSS database
· Graduation Rate

	Theatre Program: In both of the co-curricular theatre clubs, the Baldwin Theatre Guild and the International Thespian Society Troupe #3135,  in direct relation to the GLO’S, specifically Self-Directed Learner and Effective Communicator, the students complete an evaluation with all pertinent information of every activity the club sponsors (i.e. date, cost, attendance, agenda, opinion on event, etc.).  And, when holding executive board meetings, the officers “Debrief” past activities to encourage discussion and evaluation for future reference.  The Event Evaluation binder is referred for information on past events when planning current events.
	· Event Evaluations
· Student Board Discussion
· Club Sign-in Sheets for meetings, events, classes, etc.
· SA-1 forms


	Athletics: There are 18 Fall, Winter and Spring sports offered at  BHS. This gives students the opportunity to participate in more than one sport. Data for SY 2011-12 is reflected in the chart below.  
* Based on enrollment of 1594
	Season
	# of Students
	% of Student Body

	Fall
	277
	17.4%

	Winter
	270
	16.9%

	Spring
	339
	21.3%



	· List of sports teams
· Eligibility lists upon request


Student Perceptions
Indicator: The school is aware of the student view of student support services through such approaches as interviewing and dialoguing with student representatives of the school population.
Prompt: Comment on the student view of student support services after interviewing and dialoguing with student representatives of the school population.
	Findings
	Supporting Evidence

	Student Surveys: According to SQS results over a three-year period, student perception of support services were increasingly positive. 
16. My school has activities (such as sports, clubs, and music) that meet my interests and needs.
· 70% in 2010 
· 72.7% in 2011 
· 86.8% in 2012
17. I can get help from counselors when I need it.
· 43.5% in 2010 
· 55.9% in 2011
· 74% in 2012
According to the FOL Accreditation Survey completed by students in SY 2011-12, the following percentage of students participated in clubs, sports and/or other activities.

	
	C/O 2012
n 196
	C/O 2013
n 199
	C/O 2014
n 190
	C/O 2015
n 163

	
	Y%
	N%
	Y%
	N%
	Y%
	N%
	Y% 
	N%

	Clubs
	62.4
	37.6
	47.4
	52.6
	39
	52
	34
	53

	Sports
	53.8
	46.2
	53.9
	46.1
	54
	37
	40
	43

	Other
	73.9
	26.1
	57.7
	42.3
	55
	36
	49
	36



	· School Quality Survey 2010, 2011 & 2012
· BHS FOL Accreditation Survey







Equal Access to Curriculum and Support
Indicator: All students have access to a challenging, relevant, and coherent curriculum to all students. Schools regularly examine the demographics and distribution of students throughout the class offerings (e.g., master class schedule and class enrollments) and the types of alternative schedules available for repeat or accelerated classes (e.g., summer, class periods beyond the traditional school day). 
Prompt: What have you learned about the accessibility of a challenging, relevant and coherent curriculum to all students? What have you learned from examining the demographics and distribution of students throughout the class offerings? (e.g., master class schedule and class enrollments) What type of alternative schedules is available for repeat or accelerated classes (e.g., summer, class periods beyond the traditional school day)
	Findings
	Supporting Evidence

	AP and Honors: AP and Honors courses are offered during the regular school day. Students are encouraged to take these classes to prepare for post-secondary educational pursuits (college, technical schooling, etc.). Although honors and AP teachers do look at various components of student’s prior history including grades, stanine scores, HSA data, and pre-assessments to determine student achievement levels, in general, any student who wishes to enroll in these higher-level courses may do so. 
The English department uses a matrix that includes teacher recommendation, student essay, and placement test to determine placement into grade 9 Honors English. Placement into Honors Geometry and Honors Algebra 2 is based on earning a passing grade in Algebra 1 and passing the Algebra 1 end of course exam. Placement into Honors Physical Science is based on English placement, Math placement, and HSA scores. Parents/students may appeal these placements.

	· Science AP courses are offered as double courses.
· Master schedule/ course rosters. AP test results.

	Running Start: Grade 11 and 12 students can take courses through UHMC and earn college credit and High School credit, simultaneously. This then allows students the opportunity to start their college career early if they choose to do so. This opportunity is available to juniors and seniors in good academic standing. It requires personal time investment and is typically utilized by college bound students.

	· Grade verifications from UHMC (confidential)

	Scheduling: Students are allowed to repeat courses during the school year if they fail or wish to retake a course for a higher grade. Also, the master schedule allows up to 8 credits in a year to be earned which gives students the ability to make up classes, recover credits, take classes off-campus (UHMC), and pursue a variety of electives. Students are also given the option of graduating early and/or gaining early release from school to work or pursue off-campus opportunities.
	· Student transcript and schedules

	Summer School: In previous school years students who have failed courses were offered summer school in core subjects. These courses were provided free of charge to students due to the 21st Century Grant. Further review of the grant specifications led to a change in course offerings and in summer 2012 enrichment courses instead of credit recovery courses were also offered to students. 
	· 21st Century Grant Courses

	Online Programs: Novanet, E2020, Myron B Thompson, and eSchool are all offered to students for credit advancement or for make-up of failed courses. Courses offered by the other providers are being used since the Novanet license expired December 2012.
	· Enrollment data from credit recovery courses 


	CTE Pathways: A wide range of electives is offered to address students’ interest in career fields. Baldwin High School currently offers various programs of study in 5 CTE Pathways. In the Health Services Pathway, we were able to only offer the Health Services Core class. Due to small enrollment, we were not able to offer the courses after the Health Services Core.

	· Master schedule
· CTE completers
· Course Description Book/Registration Guide


	Elective Offerings: Students are given access to a wide range of electives in many subject areas to allow them the ability to pursue a variety of interests.

	· Master schedule


	SPED and Inclusion: Special Education classes are offered in all the core subject areas and SpEd students are mainstreamed in their elective courses. Classes in SpEd have an upper limit of 20 students per class. Depending on the student’s Individual Education Plan, students are placed in appropriate courses, which may include inclusion courses. As of SY 2012-13, seventeen total inclusion courses are offered in Language Arts, Science, Social Studies and math. 
	· Master schedule

	ELL: Each year 3 English, 1 Social Studies, 1 Science, and 1 ELL elective course are offered and specifically designed to address the educational needs of students. Theses courses rotate every year to ensure ELL students meet State graduation requirements. In addition, students have access to individualized tutoring provided by the ELL Coordinator when needed.
	· Master Schedule

	Achieve 3000: This web-based, differentiated instruction tool is designed to improve literacy for the entire student population. Select ELL, SpEd and regular education teachers were trained in this program in August 2012 and are beginning to implement the literature and strategies in their curriculum. Content, learning strategies and data have been recently modified to meet Common Core State Standards but data on the effectiveness of this tool is not yet available. 
	· Achieve 3000 Data

	SMA: The Special Motivation Academy provides a smaller class environment for identified at-risk students. Two teachers provide project-based instruction in core areas. 
	· CSAP description

	ALC: The Alternative Learning Center is a self-contained smaller class environment for identified at-risk students. One regular education teacher combined with educational assistants provide project-based instruction in core areas and some electives.
	· CSAP description

	ESP: The Educational Support Program is also a self-contained smaller class environment for identified SpEd students. One teacher, combined with educational assistants, provide project-based instruction in core areas.
	· Master Schedule
· Course Description


WASC/DOE Category E. School Culture and Support for Student Personal and Academic Growth:  Strengths and Growth Needs
	Category E.  School Culture and Support for Student Personal and Academic Growth:  Areas of Strength

	· The new Wally H. Fujii Library was opened in SY 2011-12.
· 2012-2013 BHS started a Lock out procedure to combat tardiness.
· We provide a wide variety of curricular and co-curricular opportunities for students. 
· There are a variety of support service opportunities for students
· BHS provides a variety of inclusion courses for SpEd students
· Enrollment in the AP and Honors programs has increased
· SIOP was implemented to address the Statewide Literacy Initiative
· Many teachers are available at lunch, activity period and afterschool to assist students in academics
· There are many athletic options for students 
· The master schedule reflects a variety of academic opportunities to meet student needs and interests



	Category E.  School Culture and Support for Student Personal and Academic Growth:  Areas of Growth 

	BHS Recommendations
1. Use a multimedia approach to communicate with all stakeholders to increase participation and awareness.
2. Effectively use Academic Review Teams (ART) to identify and respond to student needs.
3. Define clear staff roles and expectations in the support of the development and monitoring of student’s Personal Transition Plan (PTP). 
4. Determine the status of the Senior Project related to new graduation options and provide necessary support and resource as needed. 
5. Develop a more effective communication between regular education teachers and SpEd, 504 and ELL personnel regarding timely identification of special needs students within regular education classes, distribution of IEPs and 504 Plans, and team meetings.
6. Improve the BHS model of inclusion to include professional development and evaluation.
7. Improve teacher and staff communication, accountability and commitment through the establishment of professional expectations.
8. Articulate school goals for Career and Technical Education (CTE) and other college and career elective courses. Align resources to support goals.
9. Investigate and select an appropriate schedule to meet student academic needs, state initiatives and professional learning communities.
10. Establish a response system and guidelines to address student failures.
11. Establish intentional practices that provide opportunities for students to demonstrate high levels of engagement and motivation to take ownership of their learning and to act as change agents.
12. Ensure timely identification of special needs student through effective communication and the CSSS process.
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School Strategic Plan and Annual Academic Financial Plan

Academic Plan Overview
Due to a long stretch of interim principals, which created a lack of continuity, direction, and follow through, H.P. Baldwin High School’s greatest need is to reestablish a culture of learning, professionalism, and team work. Data gathered through the Focus on Learning process, as well as multiple informal assessments indicate the need to thoroughly examine, clarify, and adjust where needed, the school’s policies, procedures, curricular programs, and systems that support student learning. 

The 2013-2014 Academic Plan’s objectives are designed to increase students’ attendance and graduation rates, decrease injuries and negative conduct, increase availability of technology, and most importantly to deliver quality education through the implementation of the Common Core Standards, Academic Review Teams, Mentoring, Data Teams and Formative Instruction, Response to Intervention, and the Effective Educator System. Professional development, and creating a framework to insure student, staff, and system success is needed and integrated into the plan.
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Goal 1. Student Success:  All DOE students demonstrate they are on a path toward success in college, career and citizenship. 
  



Objective 1a: Students are engaged, and ready to learn.    
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Strategies:  
1) Use student data to inform instruction. 
2) Use the Comprehensive Student Support System to effectively address student needs and the development of corresponding programs/services. 
Rationale:  



1- Identifying student needs and providing/creating a response to needs will insure student progress towards post secondary goals. 
2- Effective use of the Early Warning System (EWS) to identify and support at risk students will likely reduce  drop out and retention  rates and will encourage on time 



graduation. 
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1) Develop and 
systematize the use of 
student profiles to 
determine academic 
strengths/target areas 
and social supports 
needed to develop 
Individualized 
Learning Plans. 



a. CIA will create a matrix and 
identify data sources/needs and 
corresponding actions to develop 
a comprehensive student profile 
that will direct services. 



b. All students will participate in 
identified activities (Explore, 
Act etc.)  and utilize subsequent 
data as part of their PTP 
(Personal Transition Plan.) 



c. Students will set and evaluate 
goals twice a year. 



d. Beginning with the class of 
2017, students will develop 
electronic portfolios. 



 CIA 
Administration 



 



SWLT 
(School Wide 
Leadership 
Team) 
Certificated 
Staff 
Students 



PTP 
development 
on going 



WSF $5000.00 
Electronic 



Portfolio system 
and flash drives 
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Goal 1. Student Success:  

All DOE students demonstrate they are on a path toward success in college, career and citizenship.

 

 

 

Objective 1a: 

Students are engaged, and ready to learn. 
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Strategies:  

1) Use student data to inform instruction. 

2) Use the Comprehensive Student Support System to effectively address student needs and the development of corresponding programs/services. 

Rationale:  

1-  Identifying student needs and providing/creating a response to needs will insure student progress towards post secondary goals. 

2-  Effective use of the Early Warning System (EWS) to identify and support at risk students will likely reduce  drop out and retention  rates and will encourage on time 

graduation. 
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1)  Develop and 

systematize the use of 

student profiles to 

determine academic 

strengths/target areas 

and social supports 

needed to develop 

Individualized 

Learning Plans. 

a.  CIA will create a matrix and 

identify data sources/needs and 

corresponding actions to develop 

a comprehensive student profile 

that will direct services. 

b.  All students will participate in 

identified activities (Explore, 

Act etc.)  and utilize subsequent 

data as part of their PTP 

(Personal Transition Plan.) 

c.  Students will set and evaluate 

goals twice a year. 

d.  Beginning with the class of 

2017, students will develop 

electronic portfolios. 

  CIA 

Administration 

 

SWLT 

(School Wide 

Leadership 

Team) 

Certificated 

Staff 

Students 

PTP 

development 

on going 

WSF  $5000.00 

Electronic 

Portfolio system 

and flash drives 


image4.emf



!"#$%&'"$$(#"&)*+,-(#&!(./&01/22+! 01/22+&31*,"4(1&*#,&5(#*#1(*+&'+*#&06&789:;9<&
&



  1/28/2013                                             



Strategies:  
2) Systematically review H.P Baldwin High School in light of the components of the Features of an Outstanding School to determine priorities and 



inform action planning. 
Rationale: 



1. A comprehensive review of the school’s Curriculum and Instruction, Assessment for Learning, Leadership, School and Community Service , and Learning Environment 
components, with resulting action planning and implementation is needed to unite efforts to systematically manage change, increase personnel unity and  efficacy, and 
determine program adjustments or developments needed in order to insure student success and establish a culture for learning. 



6718%8)91":/01$)
;<&0=0&0%')



>7&<?@%')2A%"801$)B180<"&?#'3)
;C B10&0"/)2!%"<D%#)E?<7'%83)
.C B1&%#@%80"&%)2F&78%1&)E?<7'%83)



G>H&0?1"/I)
A%"801$)
B180<"&?#)
J7##%1&)
K"/7%)



A%"8) L"#&0<0H"1&) 6#%M7%1<N)



9OH%180&7#%)



P%'<#0H&0?1)"18)
671801$)F?7#<%)



9'&C)Q);@?71&)



1) Develop action plans 
to address identified 
target areas in each of 
the five components 
of the Features of an 
Outstanding School. 



a. Teachers will identify/prioritize 
target areas/ and backward map 
to create action plans designed 
meet desired outcomes. (* 
student feedback will be 
considered in the process) 



b. *Student leadership team will 
participate in the same 
structured review and proposed 
action plans. 



 SWLT and CIA All Staff Completed 
by October 
2013 



  



2) Facilitate action plans, 
including planned 
progress checks, 
developed through the 
5 strand analysis. 



a. Teachers will participate in PD 
and related activities identified 
as a need through the structured 
analysis. 



b. Administration and ARTs  will 
conduct and/or attend routine 
walkthroughs and team meetings 
to gauge fidelity of 
implementation, report progress, 
and address gaps. 



c. Students will provide structured 
feedback through a series of 
surveys that address the 5 strand 
components and Tripod 
assessments. 



 ARTS  
Administration 



All Staff 
Students 



On going   



TOTALS / SUMMARY        
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Strategies:  

2) Systematically review H.P Baldwin High School in light of the components of the Features of an Outstanding School to determine priorities and 

inform action planning. 

Rationale: 

1.  A comprehensive review of the school’s Curriculum and Instruction, Assessment for Learning, Leadership, School and Community Service , and Learning Environment 

components, with resulting action planning and implementation is needed to unite efforts to systematically manage change, increase personnel unity and  efficacy, and 

determine program adjustments or developments needed in order to insure student success and establish a culture for learning. 
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1)  Develop action plans 

to address identified 

target areas in each of 

the five components 

of the Features of an 

Outstanding School. 

a.  Teachers will identify/prioritize 

target areas/ and backward map 

to create action plans designed 

meet desired outcomes. (* 

student feedback will be 

considered in the process) 

b.  *Student leadership team will 

participate in the same 

structured review and proposed 

action plans. 

  SWLT and CIA  All Staff  Completed 

by October 

2013 

   

2)  Facilitate action plans, 

including planned 

progress checks, 

developed through the 

5 strand analysis. 

a.  Teachers will participate in PD 

and related activities identified 

as a need through the structured 

analysis. 

b.  Administration and ARTs  will 

conduct and/or attend routine 

walkthroughs and team meetings 

to gauge fidelity of 

implementation, report progress, 

and address gaps. 

c.  Students will provide structured 

feedback through a series of 

surveys that address the 5 strand 

components and Tripod 

assessments. 

  ARTS  

Administration 

All Staff 

Students 

On going     

TOTALS / SUMMARY               


image5.emf



!"#$%&'"$$(#"&)*+,-(#&!(./&01/22+! 01/22+&31*,"4(1&*#,&5(#*#1(*+&'+*#&06&789:;9<&
&



  1/28/2013                                             



 
 



Objective 1b: All students are gaining the academic skills they need to succeed on the K-12 pathway and throughout their lives.    
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Strategies:  
1) Use data teams to review data and feedback on student achievement. 
2) Create Student Learner Objectives to address student instructional needs. 
Rationale: 



1. Data teams can identify program trends/needs based on content/grade/level expectations then develop team action plans based on data. 
 



2. Utilizing classroom data to create differentiated instructional plans will likely result in targeted instruction to meet student needs. 
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1) Develop Student 
Learner Objectives with 
attending strategies, 
based on data to 
identify department and 
classroom objectives. 



a. All teaches will participate in 
differentiated data team and Student 
Learner Objectives training sessions. 
b. Departments and team members will 
develop SLO team objectives and 
implement identified common strategies to 
meet objective. 



 SWLT All teachers On going WSF used to 
provide 
stipends/subs for 
training and supplies 
for teacher 
portfolios 



$2000.00 
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Objective 1b: 

All students are gaining the academic skills they need to succeed on the K-12 pathway and throughout their lives. 
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Strategies:  

1) Use data teams to review data and feedback on student achievement. 

2) Create Student Learner Objectives to address student instructional needs. 

Rationale: 

1.  Data teams can identify program trends/needs based on content/grade/level expectations then develop team action plans based on data. 

 

2.  Utilizing classroom data to create differentiated instructional plans will likely result in targeted instruction to meet student needs. 
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1)  Develop Student 

Learner Objectives with 

attending strategies, 

based on data to 

identify department and 

classroom objectives. 

a. All teaches will participate in 

differentiated data team and Student 

Learner Objectives training sessions. 

b. Departments and team members will 

develop SLO team objectives and 

implement identified common strategies to 

meet objective. 

  SWLT  All teachers  On going  WSF used to 

provide 

stipends/subs for 

training and supplies 

for teacher 

portfolios 

$2000.00 
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c. Classroom teachers will develop SLOs 
and formative instructional strategies to 
address classroom/student needs. 
d. Students will participate in specially 
designed instruction and reflect on 
progress and plan next steps. 
e. Students will participate in tripod 
assessments to provide feedback on 
classroom instruction. 



2) Evaluate school 
programs’ strengths and 
gaps and adjust program 
offerings/delivery to 
insure student success. 



a. Teachers will engage in a structured 
& comprehensive review of   
Curriculum and Instruction to 
articulate program strengths and gaps 
in light of student needs & CCSS 
objectives. 



b. Departments will prioritize and 
address gaps/needs within their 
departmental plan. 



c. Administration will develop a master 
schedule that reflects program and 
student needs. 



d. Students will attend classes designed 
to prepare them for college and/or 
career. 



 



 Administration 
SWLT 



All teachers Annually 
January 
through 
March) 



  



Strategies:  
2. Use the school’s academic review team to monitor progress on the school’s academic plan and to make data based decisions that impact 



achievement. 
Rationale 



1. Regular review of the Academic Plan is needed to insure on track and/or timely adjustments to the plan are made to insure the plan’s objectives are met. 
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c. Classroom teachers will develop SLOs 

and formative instructional strategies to 

address classroom/student needs. 

d. Students will participate in specially 

designed instruction and reflect on 

progress and plan next steps. 

e. Students will participate in tripod 

assessments to provide feedback on 

classroom instruction. 

2)  Evaluate school 

programs’ strengths and 

gaps and adjust program 

offerings/delivery to 

insure student success. 

a.  Teachers will engage in a structured 

& comprehensive review of   

Curriculum and Instruction to 

articulate program strengths and gaps 

in light of student needs & CCSS 

objectives. 

b.  Departments will prioritize and 

address gaps/needs within their 

departmental plan. 

c.  Administration will develop a master 

schedule that reflects program and 

student needs. 

d.  Students will attend classes designed 

to prepare them for college and/or 

career. 

 

  Administration 

SWLT 

All teachers  Annually 

January 

through 

March) 

   

Strategies:  

2. Use the school’s academic review team to monitor progress on the school’s academic plan and to make data based decisions that impact 

achievement. 

Rationale 

1.  Regular review of the Academic Plan is needed to insure on track and/or timely adjustments to the plan are made to insure the plan’s objectives are met. 
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1) Develop annual meeting 
calendar and facilitate 
timely and regular 
planning/reviews of 
progress in meeting 
school objectives. 



a. Academic Review Teams will 
meet on a regular basis to analyze 
data, create action plans, monitor 
and review progress, and adjust 
action plans as needed... 



b. Students will participate in 
informal/formal assessment 
activities to demonstrate learning. 



 SWLT  
Admin. Support 
Team 



Teachers    



Strategies:  
3.  Implement the Common Core State Standards at the classroom level.  
Rationale:  
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1) Develop curriculum 
maps and pacing guides 
for all content areas 



a. Teachers will develop curriculum 
maps and pacing guides to insure 
coverage of CCSS. 



b. Students will utilize CCSS in their 
learning. 



 CIA Teachers    



2) Implement selected 
school-wide literacy 
strategies to address text 
complexity and writing 
an argument across all 
content areas. 



a. Teachers will participate in PD to 
understand and be able to identify 
text complexity levels and 
facilitate writing an argument as it 
relates to their content area. 



b. School leadership will identify/ 
select strategies to be used across 
all content areas. 



c. Students will participate in 
teacher designed instructional 
activities that address writing an 
argument and utilize texts of 
varying complexities to support 



 CC and 
Administration 



Teachers On going WSF 
Reference Charts for 
teachers/classrooms 



500.00 
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1)  Develop annual meeting 

calendar and facilitate 

timely and regular 

planning/reviews of 

progress in meeting 

school objectives. 

a.  Academic Review Teams will 

meet on a regular basis to analyze 

data, create action plans, monitor 

and review progress, and adjust 

action plans as needed... 

b.  Students will participate in 

informal/formal assessment 

activities to demonstrate learning. 

  SWLT  

Admin. Support 

Team 

Teachers       

Strategies:  

3.  Implement the Common Core State Standards at the classroom level.  

Rationale:  
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1)  Develop curriculum 

maps and pacing guides 

for all content areas 

a.  Teachers will develop curriculum 

maps and pacing guides to insure 

coverage of CCSS. 

b.  Students will utilize CCSS in their 

learning. 

  CIA  Teachers       

2)  Implement selected 

school-wide literacy 

strategies to address text 

complexity and writing 

an argument across all 

content areas. 

a.  Teachers will participate in PD to 

understand and be able to identify 

text complexity levels and 

facilitate writing an argument as it 

relates to their content area. 

b.  School leadership will identify/ 

select strategies to be used across 

all content areas. 

c.  Students will participate in 

teacher designed instructional 

activities that address writing an 

argument and utilize texts of 

varying complexities to support 

  CC and 

Administration 

Teachers  On going  WSF 

Reference Charts for 

teachers/classrooms 

500.00 
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learning goal and targets. 



3) Integrate and implement 
CCSS mathematical 
practices in all 
classrooms utilizing 
mathematics within the 
content. 



a. Teachers will participate in PD to 
understand and be able to integrate 
mathematical practices when applicable in 
their content area. 
b. Students will apply mathematical 
practices when participating in activities 
that directly and/or indirectly use 
mathematics for learning. 



 CC and 
Administration 



All teachers  WSF 
Reference Charts for 
teachers/classrooms 



500.00 



TOTALS / SUMMARY        
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learning goal and targets. 

3)  Integrate and implement 

CCSS mathematical 

practices in all 

classrooms utilizing 

mathematics within the 

content. 

a. Teachers will participate in PD to 

understand and be able to integrate 

mathematical practices when applicable in 

their content area. 

b. Students will apply mathematical 

practices when participating in activities 

that directly and/or indirectly use 

mathematics for learning. 

  CC and 

Administration 

All teachers    WSF 

Reference Charts for 

teachers/classrooms 

500.00 

TOTALS / SUMMARY              
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Objective 1c:  Students are connected to their school and community to develop a love of learning and contribute to a vibrant civic life. 
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19.1% 
Clubs  37% 
Sports 44% = @44% 
Other  50% 



 13.3% 
 50%  



 



       



Strategies:  
1. CSSS/RTI 



Rationale: BHS needs to develop a systematic response system to address student needs in a methodical and timely manner.  
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1) Systematize the use of 
the Early Warning 
System to identify at 
risk students. 



a. Counselors and SSC staff will 
establish a EWS data entry and 
regular review process to 
identify at risk students. 



b. Counselors and selected team 
members will develop 
intervention plans for identified 
students. 



c. Identified students will engage 
in planned activities identified in 
their intervention plan. 



 SSC and 
Counselors 



All providers On going   



2) Develop and initiate a 
structured Response 



a. CIA Team will investigate and 
select a Universal Screening 



    WSF 
Approximate cost 



7500.00 
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Objective 1c:

  Students are connected to their school and community to develop a love of learning and contribute to a vibrant civic life.
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19.1% 

Clubs  37% 

Sports 44% = @44% 

Other  50% 

  13.3% 

 50%  

        

Strategies:  

1. CSSS/RTI 

Rationale: BHS needs to develop a systematic response system to address student needs in a methodical and timely manner.  
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1)  Systematize the use of 

the Early Warning 

System to identify at 

risk students. 

a.  Counselors and SSC staff will 

establish a EWS data entry and 

regular review process to 

identify at risk students. 

b.  Counselors and selected team 

members will develop 

intervention plans for identified 

students. 

c.  Identified students will engage 

in planned activities identified in 

their intervention plan. 

  SSC and 

Counselors 

All providers  On going     

2)  Develop and initiate a 

structured Response 

a.  CIA Team will investigate and 

select a Universal Screening 

        WSF 

Approximate cost 

7500.00 
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to Intervention 
Program. 



Tool for reading and math. 
b. CIA team and SWLT will design 



an in-school RTI Plan to address 
all levels of need. 



c. Students will participate in 
intervention activities and track 
achievement progress. 



of current 
screening tools on 
the market based 
on enrollment 
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TOTALS / SUMMARY        
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to Intervention 

Program. 

Tool for reading and math. 

b.  CIA team and SWLT will design 

an in-school RTI Plan to address 

all levels of need. 

c.  Students will participate in 

intervention activities and track 

achievement progress. 

of current 

screening tools on 

the market based 

on enrollment 
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TOTALS / SUMMARY               
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Goal 2.  Staff Success:  The DOE has a high-performing culture where employees have the training, support, and professional 
development to contribute effectively to student success. 



  



Objective 2a: The DOE effectively recruits, retains, and recognizes high!performing employees. 
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  10% increase 



 



       



Strategies:  
1. Provide induction and mentoring support for all beginning teachers. 



Rationale:  
1. Induction and mentoring support is needed at BHS to insure timely support and intervention to increase teacher effectiveness and teacher retention. Currently BHS has only one 
active mentor. 
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1) Establish a BHS 
mentor cadre with 
established goals and 
objectives. 



A. Develop/formalize a 
mentor/mentee school 
level program with 
structured calendar and 
identified goals and 
objectives. 



B. Facilitate program 
beginning SY 13-14. 



C. Do quarterly 



 Mentors 
Admin. 



Mentors 
Mentees 
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assessments to identify 
strengths and needs. 



Strategies:  
2.  Provide training, coaching, support and feedback to all teachers to ensure they maximize their effectiveness. 



Rationale: Student achievement is most impacted by the effectiveness of teachers.  Ongoing training and support is needed to insure teacher efficacy for the planning and delivery of 
instructional strategies. 
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2) Establish school-wide 
non-negotiables and 
provide training, 
support, and timely 
feedback to insure 
fidelity of 
implementation to 
meet classroom 
environment and 
instructional goals. 



a. All teachers will participate in 
training  that addresses the five 
(5) components (Establishing a 
Culture for Learning, Managing 
Student Behavior, Using 
Questioning  and Discussion 
Techniques, Engaging Students 
in Learning, and Using 
Assessment in Instruction) of the 
Danielson Protocol. 



b. Teachers will develop and 
implement instructional plans 
that evidence purposeful 
instruction and assessment for 
learning and integration of 
school wide non-negotiable. 



c. Students will utilize CCSS in 
their learning. 



 Administration, 
CC 



 On going   



1) Implement the 
Effective Educator 
System. 



a. All certificated staff will participate 
in PD designed to support/teach the 
elements of the EES. 



b. Administration/designee will 



 Administration All 
certificated 
staff. 



PD monthly 
and 
observations 
2x per year. 
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assessments to identify 

strengths and needs. 

Strategies:  

2.  

Provide training, coaching, support and feedback to all teachers to ensure they maximize their effectiveness.

 

Rationale: Student achievement is most impacted by the effectiveness of teachers.  Ongoing training and support is needed to insure teacher efficacy for the planning and delivery of 

instructional strategies. 
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2)  Establish school-wide 

non-negotiables and 

provide training, 

support, and timely 

feedback to insure 

fidelity of 

implementation to 

meet classroom 

environment and 

instructional goals. 

a.  All teachers will participate in 

training  that addresses the five 

(5) components (Establishing a 

Culture for Learning, Managing 

Student Behavior, Using 

Questioning  and Discussion 

Techniques, Engaging Students 

in Learning, and Using 

Assessment in Instruction) of the 

Danielson Protocol. 

b.  Teachers will develop and 

implement instructional plans 

that evidence purposeful 

instruction and assessment for 

learning and integration of 

school wide non-negotiable. 

c.  Students will utilize CCSS in 

their learning. 

  Administration, 

CC 

  On going     

1)  Implement the 

Effective Educator 

System. 

a.  All certificated staff will participate 

in PD designed to support/teach the 

elements of the EES. 

b.  Administration/designee will 

  Administration  All 

certificated 

staff. 

PD monthly 

and 

observations 

2x per year. 
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schedule and complete required 
Danielson protocol 
sessions/observations. 



c. Students will participate in the tripod 
assessments 



        



TOTALS / SUMMARY        
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schedule and complete required 

Danielson protocol 

sessions/observations. 

c.  Students will participate in the tripod 

assessments 

               

TOTALS / SUMMARY               

 


image14.emf



!"#$%&'"$$(#"&)*+,-(#&!(./&01/22+! 01/22+&31*,"4(1&*#,&5(#*#1(*+&'+*#&06&789:;9<&
&



  1/28/2013                                             



 



Objective 2b:  Training and professional development for all DOE employees supports student learning and school improvement. 
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TRIPOD assessment TBD 
round 1 



 5% increase in favorable 
responses in round 2 



 



       



Strategies:  
Provide comprehensive, targeted, training and support for BHS employees to increase effective delivery of services and positive results. 



Rationale: New initiatives identified in Race to the Top will require ongoing training and support of teachers to be effective.  
Support staff, essential to the functioning of the school, needs ongoing training and support to increase efficiency and insure quality services are rendered. 
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1) Develop and 
implement an 
integrated system of 
PD, walkthroughs, 
observations, and 
teacher portfolios to 
increase teacher 
effectiveness. 



a. Establish detailed process that 
connects professional 
development activities, 
walkthroughs, observations, and 
department/teacher created 
SLOs. 



b. Communicate process and 
expectations to all teachers 
through PD sessions. 



c. Administration and/or lead 
teachers will facilitate process, 
collect data, and communicate 
progress to the ART. 



 Admin. & CIA All teachers On going   



2) Establish and provide 
training for classified 
staff to insure 
effective services are 



a. Establish an Administrative 
Support team cadre to facilitate 
communication and identify 
training/operational needs. 



 Admin. ASA Monthly   
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Objective 2b:  

Training and professional development for all DOE employees supports student learning and school improvement. 
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TRIPOD assessment TBD 

round 1 

  5% increase in favorable 

responses in round 2 

        

Strategies:  

Provide comprehensive, targeted, training and support for BHS employees to increase effective delivery of services and positive results. 

Rationale: New initiatives identified in Race to the Top will require ongoing training and support of teachers to be effective.  

Support staff, essential to the functioning of the school, needs ongoing training and support to increase efficiency and insure quality services are rendered. 
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1)  Develop and 

implement an 

integrated system of 

PD, walkthroughs, 

observations, and 

teacher portfolios to 

increase teacher 

effectiveness. 

a.  Establish detailed process that 

connects professional 

development activities, 

walkthroughs, observations, and 

department/teacher created 

SLOs. 

b.  Communicate process and 

expectations to all teachers 

through PD sessions. 

c.  Administration and/or lead 

teachers will facilitate process, 

collect data, and communicate 

progress to the ART. 

  Admin. & CIA  All teachers  On going     

2)  Establish and provide 

training for classified 

staff to insure 

effective services are 

a.  Establish an Administrative 

Support team cadre to facilitate 

communication and identify 

training/operational needs. 

  Admin.  ASA  Monthly     
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delivered. b. Created detailed training plan 
based on team generated needs. 



c. Provide training activities. 
d. Survey stakeholders regarding 



service quality and 
professionalism. 



TOTALS / SUMMARY        
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delivered.  b.  Created detailed training plan 

based on team generated needs. 

c.  Provide training activities. 

d.  Survey stakeholders regarding 

service quality and 

professionalism. 

TOTALS / SUMMARY               
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Objective 2c:  Leadership across the department has the capacity to implement systemic change, including adapting and innovating; 
modeling optimism and fairness; overseeing school transformation, and student success. 
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Strategies:  
1.   ARTs 



Rationale: The school needs a process for continuous improvement based on self-evaluation and ongoing use of data underpinned by change management and student achievement. 
Regular and systematic review of data in relationship to desired outcomes is needed to insure progress. 
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1) Departments will 
create 3 year plans, 
including budgets that 
support the school-
wide improvement 
plan and department 
objectives. 



a. Department /program leads will 
collaborate with team members 
to develop a three year program 
plan 



b. Leaders will report initiate a 
quarterly review with team to 
determine progress and to 
produce a quarterly report for 
school review. 



 Department/ 
program 
heads+ 



All staff    
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Objective 2c:

  Leadership across the department has the capacity to implement systemic change, including adapting and innovating; 

modeling optimism and fairness; overseeing school transformation, and student success. 
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Strategies:  

1.   ARTs 

Rationale: The school needs a process for continuous improvement based on self-evaluation and ongoing use of data underpinned by change management and student achievement. 

Regular and systematic review of data in relationship to desired outcomes is needed to insure progress. 
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1) Departments will 

create 3 year plans, 

including budgets that 

support the school-

wide improvement 

plan and department 

objectives. 

a.  Department /program leads will 

collaborate with team members 

to develop a three year program 

plan 

b.  Leaders will report initiate a 

quarterly review with team to 

determine progress and to 

produce a quarterly report for 

school review. 

  Department/ 

program 

heads+ 

All staff       
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Goal 3. Successful Systems of Support:  The system and culture of the DOE work to effectively organize financial, human, and 
community resources in support of student success. 



   



Objective 3a: Robust internal and external communication effectively marshals school, state, and community resources behind DOE goals. 
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62% 
 
 
TBD 



 100% 



 



       



Strategies:  
1. Place value on learner voice through intentional practices that provide opportunities for students to demonstrate high levels of engagement and 



motivation, to take ownership of their learning, and to act as change agents. 
2. Intentionally develop and implement a school-wide community code with explicitly connected shared values.  
3. Initiate articulation with feeder school in the complex to insure K-12 alignment. 



Rationale: Personalization and active contributions by students to the learning and cultural environment have been limited.  
Consistency in expressed expectations, observable behaviors, and responses is needed to strengthen the school’s culture and to define complex roles and build shared ownership for 
student success. 
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1)         





http://classroll.com
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Goal 3. Successful Systems of Support:

  

The system and culture of the DOE work to effectively organize financial, human, and 

community resources in support of student success. 

   

 

Objective 3a: 

Robust internal and external communication effectively marshals school, state, and community resources behind DOE goals.
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  100% 

        

Strategies:  

1. Place value on learner voice through intentional practices that provide opportunities for students to demonstrate high levels of engagement and 

motivation, to take ownership of their learning, and to act as change agents. 

2. Intentionally develop and implement a school-wide community code with explicitly connected shared values.  

3. Initiate articulation with feeder school in the complex to insure K-12 alignment. 

Rationale: Personalization and active contributions by students to the learning and cultural environment have been limited.  

Consistency in expressed expectations, observable behaviors, and responses is needed to strengthen the school’s culture and to define complex roles and build shared ownership for 

student success. 
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2)         



Strategies:  
4.  



Rationale:  
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1)         



2)         



TOTALS / SUMMARY        
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2)                 

Strategies:  

4.  

Rationale:  
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TOTALS / SUMMARY               
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Objective 3b: DOE facilities and technology systems meet 21st century education needs and standards. 
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Strategies:  
1. Develop a school-wide technology plan that includes long range planning for infrastructure and resource development as well as professional 



development to imbed digital and/or other technology for instructional presentation and student learning. 



Rationale: Teaching staff needs to be adept at the use of technology for job related tasks as well as in incorporating technology into instructional practices. Teachers must be 
intentional in developing essential technological skills for student success. 
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1) Systematically 
integrate a web-based 
reporting system to 
enhance 
communication. 



a. All stakeholders will evaluate the 
effectiveness of the current web system 
(Classroll) based on the established 
objectives and determine program 
adjustments/changes needed. 
b. Leadership will delineate direction and 
expectations for systematically 
integrating the reporting system. 
c. Students will have access/use reporting 
system. 



      



2) Establish a long range 
technology plan that 
includes infrastructure 
and instructional goals. 



  Administration 
IT Support 
personnel 



 On going WSF $3000.00 
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Objective 3b: 

DOE facilities and technology systems meet 21st century education needs and standards. 
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Strategies:  

1. Develop a school-wide technology plan that includes long range planning for infrastructure and resource development as well as professional 

development to imbed digital and/or other technology for instructional presentation and student learning. 

Rationale: Teaching staff needs to be adept at the use of technology for job related tasks as well as in incorporating technology into instructional practices. Teachers must be 

intentional in developing essential technological skills for student success. 
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1)  Systematically 

integrate a web-based 

reporting system to 

enhance 

communication. 

a. All stakeholders will evaluate the 

effectiveness of the current web system 

(Classroll) based on the established 

objectives and determine program 

adjustments/changes needed. 

b. Leadership will delineate direction and 

expectations for systematically 

integrating the reporting system. 

c. Students will have access/use reporting 

system. 

           

2)  Establish a long range 

technology plan that 

includes infrastructure 

and instructional goals. 

    Administration 

IT Support 

personnel 

  On going  WSF  $3000.00 
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Strategies:  
2.  



Rationale:  
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1)         
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TOTALS / SUMMARY        
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Strategies:  

2.  

Rationale:  
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TOTALS / SUMMARY               
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Objective 3c: DOE financial systems, business processes, and organizational resources support student and school success. 



!"#$%&'()  



Decrease student and staff 
Injuries 



Decrease Chapter 19 A/B 
offense/suspensions 
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( 1TBD 
2)35% 



 1) TBD 
2) 25% 



 



 



Strategies:  
1. Provide a safe and secure environment 



Rationale: Reducing the amount of preventable injuries as well as reducing the incidents of law violations will increase staff productivity and  improve the overall campus 
environment to support student success.. 
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1) Safety Training for all 
staff 



a. Schedule and deliver safety 
training  for the various 
groups/needs across campus 



b. Develop calendar and implement 
drill cycle to insure 
preparedness. 



c. Teachers and students 
participate in drills and provided 
structured feedback to improve 
process 



 Administration All staff and 
students 



Quarterly   



2) Develop a discipline 
focus for the safety 
committee for regular 
review and action 



a. Safety committee will meet 
quarterly to discuss safety and 
discipline issues based on data 
and to develop next steps in 



 Administration ASA 
Health Aide 
Principal 
Vice 
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Objective 3c: 

DOE financial systems, business processes, and organizational resources support student and school success. 

!"#$%&'()

 

Decrease student and staff 

Injuries 

Decrease Chapter 19 A/B 

offense/suspensions 
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2)35% 

  1) TBD 

2) 25% 

  

Strategies:  

1. Provide a safe and secure environment 

Rationale: Reducing the amount of preventable injuries as well as reducing the incidents of law violations will increase staff productivity and  improve the overall campus 

environment to support student success.. 
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1)  Safety Training for all 

staff 

a.  Schedule and deliver safety 

training  for the various 

groups/needs across campus 

b.  Develop calendar and implement 

drill cycle to insure 

preparedness. 

c.  Teachers and students 

participate in drills and provided 

structured feedback to improve 

process 

  Administration  All staff and 

students 

Quarterly     

2)  Develop a discipline 

focus for the safety 

committee for regular 

review and action 

a.  Safety committee will meet 

quarterly to discuss safety and 

discipline issues based on data 

and to develop next steps in 

  Administration  ASA 

Health Aide 

Principal 

Vice 
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planning. relationship to concerns. 
b. Staff will implement strategies 



Principal 
Security 
SAC 
Head 
Custodian 
Café manager 
SRO 



Strategies:  
2. Create and Administrative Support Team that integrates all functions of the school to create unity of purpose and increase communications. 



Rationale:  Currently functions of the school are not closely aligned and operate as separate entities. 
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1) Develop an Admin. 
Support Team 



a. Identify member of the team. 
b. Develop monthly meeting 



schedule  to address and 
integrate systems 



 



 Principal Principal 
Registrar 
SAC 
SSC 
SASA 
Head 
Custodian 
Cafe manager 
IT 
ASA 
Athletic 
Director 



   



2)         
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planning.  relationship to concerns. 

b.  Staff will implement strategies 

Principal 

Security 

SAC 

Head 

Custodian 

Café manager 

SRO 

Strategies:  

2. Create and Administrative Support Team that integrates all functions of the school to create unity of purpose and increase communications. 

Rationale:  Currently functions of the school are not closely aligned and operate as separate entities. 
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1)  Develop an Admin. 

Support Team 

a.  Identify member of the team. 

b.  Develop monthly meeting 

schedule  to address and 

integrate systems 

 

  Principal  Principal 

Registrar 

SAC 

SSC 

SASA 

Head 

Custodian 

Cafe manager 

IT 

ASA 

Athletic 

Director 
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